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Chapter 1 
INTRODUCTION 
Across the United States, the term —diversity“ has taken on a different meaning in 
elementary school classrooms.  The term, which once referred to cultural ethnicity, has 
become a new classification for students with a wide range of abilities.  In a randomly 
selected classroom, one finds students who learn easily as well as those who require 
additional assistance.  When the classroom teacher has a student with an exceptionality 
(such as attention deficit hyperactivity disorder or a second language learner), the range 
of diversity widens.  Unlike their peers, these students may require specialized services or 
accommodations to enable them to learn. 
Statement of the Problem 
Each school day, teachers strive to reach and connect with students on an 
academic level.  Whether the teacher reaches that student depends upon whether the 
educator knows how that child learns.  Is the child a visual learner?  Does the child prefer 
hands on instruction?  What is the best method to reach the student?  Not only is this 
situation true for the mainstream student but also for the student who is exceptional. 
Teachers must be knowledgeable about the effective innovative methods and techniques 
in order to teach students with exceptionalities.  To expect a child to conform to a 
particular method of teaching is not the answer.  It is the responsibility of the educator to 
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accommodate his or her methods to the meet the individual needs of the child.  With 
strategies such as those developed by Glass (2001), Mastropieri and Scruggs (1997), 
Mercer and Mercer (1993), and Winebrenner (2003), educators can implement and 
expand on these techniques at every opportunity in order to help students with 
exceptionalities excel and overcome the stumbling blocks that they face each day in 
mainstream classrooms throughout the U.S. 
Purpose of the Project 
The purpose of this project will be to develop a handbook for elementary 
classroom teachers to be used as a reference guide to assist with the teaching and 
instruction of children with exceptionalities.  The author of this handbook will identify 
best practices which are based on research.  These best practices and recommendations 
can be immediately implemented in the classroom, based on the teacher‘s observations of 
the student‘s behaviors and academic progress.  The purpose of this handbook is not to 
replace special education assistance in regard to students with exceptionalities, but would 
be used as a supplement to teacher expertise and guidance. 
Chapter Summary 
The ability to effectively instruct a student at the appropriate academic level is the 
ultimate goal of every educator.  Likewise, to reach the child with an exceptionality 
requires additional effort and understanding on behalf of the classroom teacher.  It is this 
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researcher's desire to broaden the knowledge of her peers, by the provision of an easy to 
use, comprehensive handbook to aid in the instruction of children with exceptionalities. 
In the review of literature (found in Chapter 2), this author will present reading 
comprehension strategies, provide techniques for teaching second language learners, and 
examine multicomponent interventions that are effective for the instruction of students 
with ADHD.  The procedures used to develop the teacher handbook will be outlined in 
Chapter 3, Methods. 
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Chapter 2 
REVIEW OF LITERATURE 
As the field of education grows more complex each year, some teachers find it 
difficult to meet the needs of all learners, specifically, students with exceptionalities.  In 
the teaching of exceptional students, the methods for individualization of instruction are 
multifaceted and require extensive knowledge in behavioral and academic pedagogy.  Of 
great need it a reference handbook to aid the regular classroom teacher in the instruction 
of these students. 
According to Brophy (1996), there are increasing numbers of school children who 
present problematic concerns that interfere with their learning.  Similarly, Coleman 
(1996) reported that contemporary educators must find effective solutions to problems 
that have diverse and complex foundations which are resistant to change.  In mainstream 
classrooms in the United States, many teachers utilize: (a) innovative teaching methods in 
reading comprehension, (b) developmental strategies for English Language Learners 
(ELL), and (c) the implementation of multicomponent programs for students with 
attention deficit hyperactivity disorder (ADHD). 
Reading Comprehension 
—Reading comprehension is, arguably, the most important academic skill learned 
in school“ [sic] (Mastropieri & Scruggs, 1997, p. 1).  Anderson, Hiebert, Scott, and 
Wilkerson (1985, as cited in Mastropieri & Scruggs) defined reading comprehension as a 
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—process of constructing meaning from written texts, based on a complex coordination of 
a number of interrelated sources of information“ (p.1).  Not only can reading 
comprehension be challenging for the student, but for the teacher as well.  There cannot 
be a mismatch between the student‘s needs and the teacher‘s preparation. 
Background of Reading Comprehension 
Extensive research has been conducted in the area of reading comprehension as it 
relates to children with learning disabilities.  Mastropieri and Scruggs (1997) cited 
Mercer and Mercer (1993), who identified the areas of reading comprehension in which 
—students with learning disabilities typically exhibit substantial deficits in reading 
comprehension, which may include problems not only in remembering the gist, facts, and 
details of text material, but also in interpreting and making inferences about the 
information presented“ (p. 197).  According to Foorman and Torgesen (2001), —the 
components of effective reading instructions are the same whether the focus is prevention 
or intervention:  phonemic awareness and phonemic decoding skills, fluency in word 
recognition and text processing, construction of meaning, vocabulary, spelling, and 
writing“ (p. 203). The necessity of these critical components has been substantiated by 
applied research on reading and reading growth, (Snow, Burns, & Griffin, 1998, as cited 
in Foorman & Torgesen). Ehri (1998), Share and Stanovich (1995), and Trabasso and 
Magliano (1996, all cited in Foorman & Torgesen), are in agreement that these critical 
elements of reading comprehension have been supported by intervention research and are 
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derived directly from current theories which indicate what students must be familiar with 
and be capable of accomplishing in order to be good readers. 
Mastropieri and Scruggs (1997) provided —a description of the practices that have 
emerged from the results of the strategy research conducted with students with learning 
disabilities“ (p. 198).  In their analysis of the literature, they found positive outcomes for 
some of the reading comprehension strategies that have been employed.  —The strongest 
outcomes were observed for teacher-led questioning and self-questioning strategies, 
followed by text-enhanced strategies, and, finally, strategies involving basic skills 
instruction and reinforcement“ (p. 197). 
Effective Reading Instruction 
Over the last 30 years, the criteria for effective classroom instruction has shifted 
for beginning reading; as noted during the 1960s and 1970s, effectiveness was defined in 
terms of the main effects of reading methods on student achievement (Foorman & 
Torgesen, 2001).  During the 1980s, the focus was —on process-product relationships in 
classrooms, [during the] mid 1980s to the mid 1990s was the emphasis on teachers‘ ”best 
practices,‘ and more recently there has been a call for evidence-based research“ (p. 203). 
One common thread was found throughout research studies; no single method works for 
all teachers or for all students.  According to Winebrenner (2003), 
When planning and teaching comprehension strategies, educators must 
acknowledge the need for teaching the same concepts in many different ways.  If 
students are not learning the way we teach them, teach them the way they learn. 
When we keep trying to teach something to a child in a way which he or she has 
repeatedly failed, discouragement and self blame quickly become a self-fulfilling 
prophecy.  (p. 132) 
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As stated by Mastropieri and Scruggs (1997), —studies that examined multiple 
strategies augmented findings from studies that examined single strategies“ (p. 14). 
When systematic strategies were used to increase recall and comprehension from written 
materials, the reading comprehension of children with learning disabilities (LD) was 
facilitated. 
It can be concluded that student‘s reading comprehension can be improved when 
the following conditions are implemented: (a) teachers ensure that students 
possess appropriate preskills, [sic] (b) students are presented with systematic 
instruction and feedback, including guided and independent practice using the 
procedures, (c) strategies are logically related to learning from text materials, (d) 
students are informed about the purposes of the strategies and told to attribute 
their successes and failures to strategy use, (e) training and self-monitoring 
components, and (f) student‘s performance is assessed on criterion-referenced-
type measures. (p. 211) 
Once these methods are utilized in the classroom, and students become active participants 
in the learning process, successful reading comprehension is the result. 
Discussion of Reading Instruction 
Extensive research was conducted between 1970-1996 in the area of reading 
comprehension as it applied to children with LD (Mastropieri & Scruggs, 1997) and 
exceptionalities.  Mastropieri and Scruggs noted that the findings from each study they 
conducted contributed to the knowledge base for instructional strategies.  They went on 
to state that it could be argued that: 
One‘s philosophy dictates a specific instructional approach; however, in 
examining the literature as a whole, it is more obvious that when researchers 
systematically implement instructional procedures that appear logically related to 
specific processes of reading comprehension, positive outcomes are obtained, 
regardless of orientation or philosophy. (p. 212) 
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They reported that the findings from all the reading comprehension studies revealed 
many similarities.  The use of teaching strategies that foster comprehension, regardless of 
the method implemented, facilitated an effect on reading comprehension, and in some 
cases, these strategies had sizeable, commanding effects. 
English Language Learners (ELL) 
How a teacher approaches the challenge to meet the needs of all learners may be 
based on district policy or teaching method.  All too often, the teacher bases his or her 
approach on emotion and personal philosophy.  With the ever increasing number of 
students who are non-English speakers, what is the best approach to meet their individual 
needs?  "Research is beginning to show that approaches are more successful when they 
enhance and expand a teacher's repertoire of instructional strategies rather than 
dramatically altering them [sic]“ (Perez, 2000, p. 45).  How does the regular classroom 
teacher incorporate effective instructional strategies into the curriculum in order to 
complement second language learning? 
Gersten and Baker (2000) stated, —that in order to improve the quality of 
educational services, it is critical to shift the focus of discourse away from the broad 
sociological and political issues towards specific instructional issues“ (p. 1).  They cited 
Moll (1988), who argued that researchers need to identify the best practices for teaching 
ELL students instead of a debate on the issues of which language should be used to teach 
ELL students.  Goldenberg (1994) was quoted by Gersten and Baker, —the language-of-
instruction debate has so dominated discussion of how to best serve the needs of language 
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minority children that other issues, which are equally important, have not been 
adequately addressed (personal communication, October 8, 1994)“ (p. 1).  In addition, 
Gersten and Baker cited Figueroga, Fradd, and Correa (1998) who stated there was no 
—substantive body of empirical data on actual, well-controlled interventions that improve 
the academic abilities of students who are English-language learners (p. 17)“ (p. 1). 
Educational programs need —to include what students bring with them; educators need to 
focus on what students have rather than what they lack“ (Ernst-Slavit, Maloney, & 
Moore, 2002, p. 2). 
Background of English Language Learning 
—The wave of immigration that began 20 years ago was the second-largest in 
American history“ (Gersten & Baker, 2000, p. 1). However, as Yzaguirre (1998, as cited 
in Gersten & Baker) stated, —the topic of how to educate this group of students invariably 
brings high levels of passion and low levels of rational discourse“ (p. 1). Ernst-Slavit et 
al. (2002) reported that —census 2000 data indicated that the total number of foreign-born 
children enrolled in elementary and secondary schools in United States was 2.6 million“ 
(p. 117).  With this increasing number of second language learners in schools across the  
U. S., more and more teachers are being asked to teach students from nonEnglish 
backgrounds without training in either teaching English to speakers of other languages 
(TESOL) or bilingual education (Gold, 1992, as cited in Perez, 2000). 
However, conditions have improved over the past 15 years, due to a widely 
disseminated report by the National Academy of Sciences (NAS; August & Hakuta, 
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1997, as cited in Gersten & Baker, 2000), in which the authors identified instructional 
approaches for teaching students who are English language learners.  When the staff of 
the NAS published their research synthesis, Gersten and Baker (1997, as cited in Gersten 
& Baker) were conducting an independent exploratory meta-analysis of experimental and 
quasiexperimental studies —that met contemporary methodological standards“ (p. 2) 
outlined in The Handbook of Research Synthesis, by Cooper and Hedges (1994, as cited 
in Gersten & Baker).  According to Gersten and Baker, the report from the NAS 
confirmed their observations in regard to the —paucity of controlled empirical 
investigations of instructional program and practices“ (p. 2). 
Instructional Practices for English Language Learners 
English language students may be very different from other learners in their 
background, skills, and past experiences (Ernst-Slavit et al., 2002).  However, —in spite of 
these differences, ELL students have similar needs.  As well as building oral English 
skills, they also need to acquire reading and writing skills in English, while continuing 
their learning in the content areas“ (p. 117). 
Multivocal Research 
Gersten and Baker (2000) used a multivocal research synthesis (i.e., diverse 
writings, as well as deliberate analysis of the findings in empirical investigations) in order 
to —make direct reference to perceptions acquired from a rich mix of informants 
representing different positions in the system and different perspectives of the 
phenomenon“ (p. 2). Their synthesis of the multivocal research resulted in the surfacing 
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of —three themes related to a deeper understanding of effective instruction for English-
language learners“ (p. 7). 
In Theme One, Gersten and Baker (2000) reported that an effective English 
language development program should include:  (a) a component designed to instruct 
students on the use of the conventions of grammar and syntax, (b) a segregation of 
content area learning from English language learning, and (c) the establishment of clearly 
defined goals and objectives by the teacher.  There were five specific instructional 
variables identified in Theme Two:  —(a) building and using vocabulary as a curricular 
anchor, (b) using visuals to reinforce concepts and vocabulary, (c) implementing 
cooperative learning and peer tutoring strategies, (d) using native language strategically, 
and (e) modulating of cognitive and language demands“ (p. 11). 
—The final major theme that emerged from the multivocal synthesis is simply that 
confusion abounds concerning the role of oral language in academic instruction“ (Gersten 
& Baker, 2000, p. 14).  Lopez-Reyna (1996), Perez (1994), and Ruiz (1995, all cited in 
Gersten & Baker) noted rare student oral activity in the classroom.  Speech emergence 
should be a gradual process, and the teacher should encourage comments and feedback, 
and should use frequent comprehension checks and effective questioning techniques, 
such as open-ended questions. 
Language Experience 
Perez (2000) suggested —three basic steps in adapting the language experience 
approach for teaching second language learners“ (p. 45).  The first step involves the 
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discussion of student life experiences as it is related to the text.  What does the student 
already know about what he or she is about to read?  As the reading progresses, the 
teacher should interject questions about the text, and how it is related to the student. 
The second step involved —transcribing important ideas from text discussions into 
written language“ (Perez, 2000, p. 46).  During this step, a student recorder transcribes 
key points on paper or chalkboard with the use of the actual language of students.  Upon 
conclusion, class members organize key points into a logical sequence and ask questions 
such as, —What new things did you learn? or, how can you use what you have learned?“ 
(p. 46). 
—The third step in adapting the language experience approach in teaching second 
language learners involves follow-up activities that require students to review or reflect 
on what they learned from the text reading selection“ (Perez, 2000, p. 3).  One method 
that Perez suggested was —sketch to stretch“ (p.3).  The student is instructed to draw a 
picture to illustrate what the text meant to him or her.  Upon completion of the drawing, 
students share their pictures while they verbally explain the sketch.  In this way, the 
student explores the meaning of text through pictures. 
Discussion of English Language Learners 
—Language develops best in a variety of settings that promote talk and interaction“ 
(Ernst-Slavit et al., 2002, p. 119).  In addition, they stated that: 
Schools should demonstrate appreciation and respect for cultural diversity. 
Providing equal opportunities for all students depends on the degree to which 
classroom teachers are able to institute classroom practices and develop 
curriculum that responds to the diversity represented in their classrooms. 
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Implementation of these practices is dependent upon supportive school staff and 
programs, district guidelines, and state language policies that recognize diversity 
as an asset and not a handicap. (p. 119) 
How a teacher promotes and fosters cultural awareness in his or her classroom will aid in 
the academic and personal growth of all students. 
Attention Deficit Hyperactivity Disorder (ADHD) 
Attention deficit hyperactivity disorder (ADHD) has gone through a series of 
name changes since it was first documented in 1845 (Glass, 2001).  —However, during the 
early years the children, who displayed the behaviors that are now commonly known as 
ADHD, were often viewed as the troublemaking, lazy or disobedient children“ (p. 1). 
With the growing number of students, who are diagnosed as ADHD, educators should 
strive to learn all they can about the nature of the disorder and how it influences students‘ 
learning.  Many students are treated with pharmacology —because they can improve the 
neural substrate of behavioral inhibition and the use of stimulant drugs in ADHD has 
been found to promote attentiveness and interpersonal interactions with teachers, parents, 
and peers“ (Miranda, Presentaciόn, & Soriano, 2002, p. 546).  However, the limitation to 
the use of pharmacology is the lack of substantial long term academic gain. 
Background of ADHD 
Students who are diagnosed with ADHD display many characteristics that make 
sustained attention problematic (Welton, 1999, as cited in Reis, 2002).  Reis cited 
Accardo, Blondis, Stein, and Whitman (2000), and stated that: 
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Some of these characteristics include but are not limited to:  (1) often fails to give 
close attention to details or makes careless mistakes in schoolwork; (2) often does 
not follow through on instructions and fails to finish schoolwork; (3) often does 
not seem to listen when spoken to directly; (4) often has difficulty organizing 
tasks and activities; and (5) often avoids, dislikes, or is reluctant to engage in 
tasks that require sustained mental effort, such as schoolwork or homework.   
(p. 175)  
The main characteristics of ADHD are inattention, hyperactivity, and impulsivity.  What 
can educators do to reduce distractors and capture the attention of students with ADHD? 
Multicomponent Interventions 
According to Miranda at al. (2002), the use of pharmacotherapy for the treatment 
of ADHD highlights the need for the —augmentation of psychosocial and 
psychoeducational treatments“ (p. 546).  Miranda et al. quoted Pelham and Gnagy 
(1999), who stated that —simply medicating children without teaching them the skills they 
need to improve their behavior and performance, is not likely to improve the children's 
long-term prognosis (p. 226)“ (p. 546).  Miranda et al. reported that the introduction of 
intervention skills is best done in the natural setting of a classroom where students spend 
a notable amount of time. 
The classroom is a setting that requires a high degree of planning, coordinating, 
control, and evaluation, of procedures, for instance, in following the rules, 
interacting adequately with peers and adults, actively participating in the teaching 
and learning process, and avoiding interruption of teaching and classmates‘ 
activities.  Consequently, the classroom is an important and appropriate setting in 
which to introduce interventions that will support the personal, social, and 
scholastic development of students with ADHD. (p. 547) 
Swanson (1992, as cited in Miranda et al.) addressed ADHD from a multicomponent 
approach.  Composed of several intervention programs, the multicomponent treatment 
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model was —designed in such a way that it will improve a range of child's behaviors“ 
(Miranda et al., p. 547). 
Miranda et al. (2002) found that, in addition to the improved use of behavior 
modification strategies, teachers needed information regarding instructional strategies for 
effectively teaching students with ADHD.  The authors cited Reid, Vasa, Maag, and 
Wright (1994) and stated that —because the empirical data suggest that lack of training is 
the barrier most frequently indicated by elementary school teachers in the process of 
working with ADHD students“ (p. 547). 
The multicomponent program is comprised of three approaches:  (a) behavior 
modification techniques, (b) cognitive behavior techniques, and (c) instructional 
management techniques (Miranda et al., 2002).  The focus of behavior modification 
instruction is on how to increase desired behaviors with strategies such as positive 
reinforcement, token systems, and instruction in how to manage undesirable behaviors, 
including the use of:  (a) extinction, (b) timeout, and (c) response cost.  Cognitive 
behavioral techniques include training educators how to —stimulate [the] self-control of 
students with ADHD (i.e., teach them how to manage their behavior in an independent 
way) and training in the —use of self-instruction and reinforced self-evaluation techniques 
that may be applied to the whole class“ (p. 549). 
Instructional management techniques includes training the use of intervention 
strategies followed by an analysis of the principles that explain the effectiveness of the 
procedures used with students with ADHD.  Miranda et al. (2002) —considered that if 
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[the] teachers were aware of the benefits of these techniques, they would actively involve 
themselves in their application in the classroom“ (p. 550). 
Overall, the —results from the multicomponent approach were impressive and 
suggest that the set of techniques applied by the teachers in a classroom helped to correct 
the self-regulatory deficits of the children with ADHD“ (Miranda et al., 2002, p. 550). It 
is important to note the positive effects reported by the teachers.  A reduction in 
hyperactive/impulsive behaviors and an improvement in self-control in the ADHD 
experimental group were identified by teachers, thus, the success of the intervention 
techniques were supported. 
Teaching Children with ADHD 
—Like fingerprints, each child had his or her own individual learning style 
regardless of the group to which that individual belonged" (Brand, Dunn, & Greb, 2002, 
p. 268).  Educational approaches for different students should be based on the individual 
learning style strengths of that student, not on the special category to which he or she 
may have been classified. 
There are numerous instructional strategies recommended by researchers for 
classroom teachers to implement in the regular classroom to teach children with ADD/ 
ADHD.  The initial step is to evaluate the student‘s individual needs and strengths (U.S. 
Office of Special Education, 2004).  By assessment of the —unique educational needs and 
strengths of the child with ADHD in the class,“ the educator can then work with a 
—multidisciplinary team and the child's parents“ (p. 3) to develop a learning style that 
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meets both behavioral and academic needs of the student.  Thus, the learning style 
inventory can be utilized to determine a student‘s strengths and enable individualized 
instruction to build on his or her existing abilities. 
Another sound strategy, provided by Reis (2002), is to introduce the student to 
effective behavioral intervention strategies to control his or her behavior, which is most 
effective when verbal reinforcement of appropriate behavior is administered by the 
teacher.  —The most common form of verbal reinforcement is praise given to a student 
when he or she begins and completes an activity or exhibits a particular desired behavior“ 
(U.S. Office of Special Education and Rehabilitation Services/Office of Special 
Education Programs, n.d., p. 14).  According to Reis, the use of positive reinforcement 
increases student achievement while it decreases negative behaviors; also, it fosters self-
esteem and self-worth with the establishment of a classroom where the student knows his 
or her efforts will be recognized. 
The method provides a bridging from previously taught material to new concepts 
which allows students with ADHD the time to —incorporate new information into their 
pre-existing knowledgebase and to use it as a springboard for additional abstractions and 
generalizations“ (Reis, 2002, p. 176). This provides students with numerous 
opportunities to look for connections between what they already have learned and what 
they are currently studying. 
There are numerous strategies and practices that educators and researchers deem 
essential for utilization in classrooms with students who have ADHD, as will be 
demonstrated in Chapter 4.  However, strategies and instructional practices will be of 
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little value without the commitment from the educator to be informed about ADD/ 
ADHD, and its effects on behavior and learning. Consultation with experts, reading 
specialists, special education teachers, and speech and language consultants may be 
helpful and needed (Hogan, 1997).  —The parents of kids who been diagnosed with 
ADHD can be your best resource“ (Weaver, 1994, p.43).  Hogan recommended, —Tap all 
of these valuable resources; do not overlook cumulative records and Individual Education 
Plans on file“ (p. 158).  Also, the use of —positive teaching strategies and non-traditional 
teaching methods are known to improve the chance of academic success for students who 
display the behaviors associated with ADHD; therefore, information on these various 
accommodations should be distributed to every teacher, public or private, at every grade 
level“ (Glass, 2001, p. 4). 
Chapter Summary 
The instructional methods that are used to teach children with exceptionalities are 
varied.  The decision about which to implement in the classroom is determined by the 
classroom teacher‘s personal observations of the student and the student‘s learning needs. 
In this chapter, the author focused on two exceptionalities, second language learners and 
students with ADHD, and one large facet of the educational curriculum, reading 
comprehension, to research the best practices in methods used to teach children with 
exceptionalities.  Diversity is here to stay.  —The school must deal with the learner as 
presented.  The label does not dictate the educational needs of the learner“ (Weaver & 
Landers, 1998, p. 5). 
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Chapter 3 
METHOD 
The purpose of this project will be to provide elementary teachers with an 
informational handbook to reference while teaching children with exceptionalities in the 
regular classroom.  The best practices and strategies presented are based on both 
experimental and field based research studies and offer potential solutions that can be 
implemented immediately based on the classroom teacher‘s observations of the student‘s 
academic and behavioral indicators. 
During her completion of the requirements for teacher certification, this author 
became intrigued by the challenges associated with the integration of students with 
exceptionalities into the elementary classroom.  A question came to mind repetitively. 
How does the regular classroom teacher meet the needs of the majority of students and, 
also, meet the unique needs of children with exceptionalities? While some research in 
this area has been conducted, practical applications such as classroom instructional 
strategies and methods to aid in the academic achievement of students who have attention 
deficit hyperactivity disorder (ADHD), autism, or who are mentally challenged are not 
readily available. 
Procedure 
—The U.S. government‘s No Child Left Behind Act (NCLBA) legislation 
emphasizes the use of scientifically validated learning resources“ (Cradler, Cradler, & 
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Clarke, 2003, p. 50).  A comprehensive literature review was conducted and studies that 
offered evidence that was formally tested, had researched based findings, and provided 
proof of reason based practice that converged with a research based consensus in the 
scientific literature (Stanovich & Stanovich, 2003) were utilized.  Additional field-based 
solutions were reviewed as well and considered in an effort to provide a balanced and 
practical guide.  In Chapter 4, this author will describe the criteria used in the research of 
strategies and instructional tools for incorporation into the handbook. 
Handbook Design 
The handbook will be divided into subject areas by exceptionality.  Specific 
exceptionalities include, but are not limited to: (a) attention deficit disorder (ADD), (b) 
ADHD, (c) autism, (d) gifted and talented, (e) emotionally challenged, (f) hearing 
impaired, (g) learning disabled, (h) mentally challenged, (i) physically challenged, (j) 
second language learners, (k) speech/communication disorders, and (l) the visually 
impaired.  Each subject area will contain a definition of the exceptionality, to include:  (a) 
emotional and behavioral characteristics, (b) deficit areas with recommended classroom 
strategies, and (c) recommended methods to improve academic achievement and 
behavior management.  Additionally, reports on current research initiatives will be 
provided.   
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Chapter Summary 
An extensive literature review was conducted in the area of instructional 
strategies and methods for teaching children with exceptionalities.  Research was 
reviewed according to source credibility and study results.  The relevant findings will be 
presented in handbook format in Chapter 4, with a final discussion of these 
recommendations in Chapter 5. 
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Chapter 4 
APPLIED RESEARCH PROJECT 
In order to assist the regular classroom teacher with instruction of students with 
exceptionalities, this handbook was designed to be used as a quick reference tool 
alongside guidance from special education resources. 
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Chapter 5 
DISCUSSION 
As a newcomer to the teaching profession, I was in constant search for material to 
assist instruction in regard to children with exceptionalities.  I found that there were 
numerous textbooks about the various exceptionalities, but I was unable to maintain a 
library behind my desk to house all these resources.  I then decided to pursue a handbook 
for my research project, designed to support the regular classroom teacher with simple, 
easy to implement strategies. 
I feel that I provided a simplistic, usable, and comprehensive handbook for the 
regular classroom teacher to have on his or her desk, for easy reference and quick 
implementation.  While researching strategies and techniques, I found straightforward 
practices designed to complement all types of classroom environments, not 
problematical, costly, and complicated methods which would hinder or discourage the 
educator from trying new approaches. 
In order to objectively evaluate the project, a questionnaire was designed and 
disseminated to ten of my colleagues.  The questionnaire concentrated on questions such 
as availability of resources in the classroom, when teaching children with 
exceptionalities.  The following questions were on the survey: 
1)  Have you taught student(s) that fit into the exceptionalities categories listed? 
2)  Do you feel the information provided will prove beneficial in the classroom? 
3)  How helpful do you feel this handbook will be in regular classroom? 
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4)  Do you feel this handbook would be simple to use?

5)  Do you feel the layout of the information was adequate for the material covered?

6) Did your school or district provide a similar resource to you upon employment?  If

—yes,“ how useful was the resource that was provided? 
7)  What learning‘s did you find particularly interesting? 
8)  What would you like to see added to the handbook? 
9)  What do you feel are the immediate advantages of this handbook? 
The final question solicited comments from the respondents about the handbook. The 
responses brought positive feedback and excellent suggestions for additional material. 
Feedback 
All respondents had experience instructing children with exceptionalities and felt 
the handbook would prove beneficial in the classroom.  Concerning the support, ease of 
use, and layout of the handbook, each respondent was —very satisfied“ with the 
handbook‘s ability to meet the needs of the consumer. 
Of the ten respondents, three educators mentioned the availability of a similar 
resource in their particular school district, however, one commented how the source was 
—not easy to follow and find what was useful to my situation,“ and another stated she did 
—not feel it was useful.“  A respondent mentioned that she was told there was a handbook 
available, but was unable to locate the guide.  —We have trainings on various methods of 
teaching children with autism at eh early childhood levels which are very helpful but the 
handbook would help have something tangible for all of the other categories.“  The 
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feedback received on this question alone tells me that I had embarked on a practical 
endeavor that would be advantageous to the classroom teacher. 
Interestingly enough, several respondents commented on the subject area of 
ADHD and autism as learnings they found particularly interesting.  —I found it interesting 
that there are so many small and different changes you can make to a students learning 
environment with ADHD that are simple and easy to do.“  —ADHD students and 
rhetorical questions–it is understandable that use of rhetorical questions could be a 
hindrance in the classroom for a student with ADHD.“  Additionally, comments on the 
simple tips and interesting statistics and facts were mentioned by three educators.  —I 
think the handbook did a good job of explaining techniques that are easy for teachers to 
utilize in the classroom.“   
Recommendations for additions to the handbooks were extremely useful and 
provided an insight to what educators are concerned about and would like further 
information--classroom behaviors and the inclusion of additional exceptionalities.  One 
respondent would like to see —speech and language delays, especially more severe ones. 
It might help teachers (to) know how to accommodate for them in the classroom and not 
just rely on the ”speech teacher‘.“  An area for —behavior modifications for specific 
behavior issues“ was mentioned by the assistant principal.  The final recommendation 
was made to add a section on noncompliant behaviors. The remaining respondents felt 
the handbook was complete or did not require any further additions. 
The final question solicited opinions on the immediate advantages of the 
handbook.  Responses varied from easy to reference to easily accessible.  —The 
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immediate advantages of this handbook are the ready-made interventions for a variety of 
students and situations.  The teacher does not have to research interventions, they are 
already at her fingertips.“  —The handbook takes a lot of the mystery out of teaching 
students with special needs.  It is a quick and easy reference guide with excellent ideas 
and suggestions.“  —How nicely it was written, it was easy to find information.  It had 
excellent ideas to implement into the classroom from instructional delivery to 
environmental strategies within the classroom.“ 
Summary 
The past four years has been an exploration into the educational field, which 
opened my mind into various areas of teaching.  I have conducted numerous topics of 
research in various areas of education, all of which I found thoroughly fascinating and 
intriguing.  I recognized the need for guidance on how to effectively instruct children 
with exceptionalities when my first class included eight ELL students, two students 
diagnosed with ADHD, a student with a physical disability and a trainable mental 
handicap, and a student with a significant identifiable emotional disability (SIED). 
Frequent collaboration with the special education consultants, as well as the ELL 
department occurred on a daily basis. 
The ability to effectively instruct a student at the appropriate academic level is the 
ultimate goal of every educator.  Likewise, to reach the child with an exceptionality 
requires additional effort and understanding on behalf of the classroom teacher.  It was 
this researcher's desire to broaden the knowledge of her peers, by the provision of an easy 
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to use, comprehensive handbook to aid in the instruction of children with 
exceptionalities. 
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APPENDIX A

Questionnaire 

Research Project Respondent category: 
Regis  University  __X__ Classroom Teacher  _____ ELL 
School for Professional Studies _____ SPED   _____ Other 
Problem statement:  This survey will solicit opinions, thoughts, and recommendations on the handbook, Teaching Children with 
Exceptionalities:  A Handbook for the Regular Classroom Teacher. 
Thank you for completing the survey.  Please be honest and candid.  This survey is being conducted from a graduate student prospective.  It is in 
no way associated with the Colorado Board of Education or Regis University.  The comments you provide will be used to complete an academic 
assignment and will not be disclosed to any other party other than the student‘s instructor. 
1. Have you taught student(s) that fit into the exceptionalities categories listed? Yes No 
2. Do you feel the information provided will prove beneficial in the classroom? Yes No 
Very    Not Very 
Dissatsified Satisfied    Neutral  Satisfied  Satisfied 
3 How helpful do you feel this handbook will be in the regular classroom?  1  2  3  4  5 
4. Do you feel this handbook would be simple to use?  1  2  3  4  5 
5. Do you feel the layout of the information was adequate for the material covered? 
1  2  3  4  5 
6. Did your school or district provide a similar resource to you upon employment? Yes   No 
If —yes,“ how useful was the resource that was provided? 
Comment:  I was informed by other teachers that we had a handbook. I do not feel it was useful. 
7. What learnings did you find particularly interesting? 
Comment: I found it interesting that there are so many small and different changes you can make to a students learning 
environment with ADHD that are simple and easy to do.  Jacque did an excellent job of giving all sorts strategies that 
will help drive instruction for these students. 
8. What would you like to see added to the handbook? 
Comment: none 
9. What do you feel are the immediate advantages of this handbook? (For example, exposure to various teaching 
strategies, etc., ) 
How nicely it was written, it was easy to find information.  It had excellent ideas to implement into the classroom 
from instructional delivery to environmental strategies within the classroom. 
10. Please make any further comments if you wish 
Research Project        Respondent category: 
Regis  University  ____X_ Classroom Teacher  _____ ELL 
School for Professional Studies _____ SPED   _____ Other 
Problem statement:  This survey will solicit opinions, thoughts, and recommendations on the handbook, Teaching Children with 
Exceptionalities:  A Handbook for the Regular Classroom Teacher. 
Thank you for completing the survey.  Please be honest and candid.  This survey is being conducted from a graduate student prospective.  It is in 
no way associated with the Colorado Board of Education or Regis University.  The comments you provide will be used to complete an academic 
assignment and will not be disclosed to any other party other than the student‘s instructor. 
1.  Have you taught student(s) that fit into the exceptionalities categories listed?  Yes   No 
2.  Do you feel the information provided will prove beneficial in the classroom?  Yes   No 
Very
Dissatsified 
   Not 
Satisfied    Neutral  Satisfied
Very 
 Satisfied 
3 How helpful do you feel this handbook will be in the regular classroom?  1 2  3 4  5 
4.  Do you feel this handbook would be simple to use?  1  2  3  4  5 
5.  Do you feel the layout of the information was adequate for the material 
covered?  1  2  3  4  5 
6.  Did your school or district provide a similar resource to you upon employment?
If —yes,“ how useful was the resource that was provided? 
Comment: 
Yes  No 
7.  What learnings did you find particularly interesting? 

Comment-:  ADHD students and rhetorical questions.  It is understandable that use of rhetorical questions could be a 

hindrance in the classroom for a student with ADHD.

8.  What would you like to see added to the handbook? 
Comment:  N/A 
9.  What do you feel are the immediate advantages of this handbook?  (For example, exposure to various teaching 
strategies, etc., ) 
This handbook would be especially helpful to a new teacher. All teachers would benefit from this handbook as a professiona 
reference. 
10.  Please make any further comments you wish to add about the handbook. 
I found the information helpful and teacher friendly. 
Research Project        Respondent category: 
Regis  University  ____X_ Classroom Teacher  _____ ELL 
School for Professional Studies _____ SPED   _____ Other 
Problem statement:  This survey will solicit opinions, thoughts, and recommendations on the handbook, Teaching Children with 
Exceptionalities:  A Handbook for the Regular Classroom Teacher. 
Thank you for completing the survey.  Please be honest and candid.  This survey is being conducted from a graduate student prospective.  It is in 
no way associated with the Colorado Board of Education or Regis University.  The comments you provide will be used to complete an academic 
assignment and will not be disclosed to any other party other than the student‘s instructor. 
1.  Have you taught student(s) that fit into the exceptionalities categories listed?  Yes   No 
2.  Do you feel the information provided will prove beneficial in the classroom?  Yes   No 
Very
Dissatsified 
   Not 
Satisfied    Neutral  Satisfied
Very 
 Satisfied 
3 How helpful do you feel this handbook will be in the regular classroom?  1 2  3 4  5 
4.  Do you feel this handbook would be simple to use?  1  2  3  4  5 
5.  Do you feel the layout of the information was adequate for the material 
covered?  1  2  3  4  5 
6.  Did your school or district provide a similar resource to you upon employment?
If —yes,“ how useful was the resource that was provided? 
Yes  No 
Comment:  Upon employment in the district, I was informed there was a similar source, but inquiries proved 
unsuccessful. 
7.  What learnings did you find particularly interesting? 

Comment:  What I found interesting was ease of implementation of various strategies and techniques   As an ELL

teacher, I am always searching for strategies and resources to implement.

8.  What would you like to see added to the handbook? 
Comment:  Speech and language exceptionalities. 
9.  What do you feel are the immediate advantages of this handbook?  (For example, exposure to various teaching 
strategies, etc., ) Whenever you come across a resource that assists in the learning and academic growth of a student, there 
is an immediate advantage.  The teaching strategies listed will not only assist children with exceptionalities, but all students. 
10.  Please make any further comments you wish to add about the handbook. 
I liked the format and layout of the information. 
Research Project        Respondent category: 
Regis  University  ____X_ Classroom Teacher  _____ ELL 
School for Professional Studies _____ SPED   _____ Other 
Problem statement:  This survey will solicit opinions, thoughts, and recommendations on the handbook, Teaching Children with 
Exceptionalities:  A Handbook for the Regular Classroom Teacher. 
Thank you for completing the survey.  Please be honest and candid.  This survey is being conducted from a graduate student prospective.  It is in 
no way associated with the Colorado Board of Education or Regis University.  The comments you provide will be used to complete an academic 
assignment and will not be disclosed to any other party other than the student‘s instructor. 
1.  Have you taught student(s) that fit into the exceptionalities categories listed?  Yes   No 
2.  Do you feel the information provided will prove beneficial in the classroom?  Yes   No 
Very
Dissatsified 
   Not 
Satisfied    Neutral  Satisfied
Very 
 Satisfied 
3 How helpful do you feel this handbook will be in the regular classroom?  1 2  3 4  5 
4.  Do you feel this handbook would be simple to use?  1  2  3  4  5 
5.  Do you feel the layout of the information was adequate for the material 
covered?  1  2  3  4  5 
6.  Did your school or district provide a similar resource to you upon employment?
If —yes,“ how useful was the resource that was provided? 
Yes  No 
Comment:  We have trainings on various methods of teaching children with autism at the early childhood levels which 
are very helpful but the handbook would help have something tangible for all of the other categories. 
7.  What learnings did you find particularly interesting? 
Comment:  All of the areas had very interesting statistics and facts. 
8.  What would you like to see added to the handbook? 

Comment:  Speech/Language delays.  Especially more severe ones.  It might help teachers know how to accommodate 

for them in the classroom and not just rely on their —speech teacher“.

9.  What do you feel are the immediate advantages of this handbook?  (For example, exposure to various teaching 
strategies, etc., ) Having the information and teaching strategies right in the classroom. 
10.  Please make any further comments you wish to add about the handbook. 
I liked the ease of use, quick reference format. 
Research Project        Respondent category: 
Regis  University  ____X_ Classroom Teacher  _____ ELL 
School for Professional Studies _____ SPED   _____ Other 
Problem statement:  This survey will solicit opinions, thoughts, and recommendations on the handbook, Teaching Children with 
Exceptionalities:  A Handbook for the Regular Classroom Teacher. 
Thank you for completing the survey.  Please be honest and candid.  This survey is being conducted from a graduate student prospective.  It is in 
no way associated with the Colorado Board of Education or Regis University.  The comments you provide will be used to complete an academic 
assignment and will not be disclosed to any other party other than the student‘s instructor. 
1.  Have you taught student(s) that fit into the exceptionalities categories listed?  Yes   No 
2.  Do you feel the information provided will prove beneficial in the classroom?  Yes   No 
Very
Dissatsified 
   Not 
Satisfied    Neutral  Satisfied
Very 
 Satisfied 
3 How helpful do you feel this handbook will be in the regular classroom?  1 2  3 4  5 
4.  Do you feel this handbook would be simple to use?  1  2  3  4  5 
5.  Do you feel the layout of the information was adequate for the material 
covered?  1  2  3  4  5 
6.  Did your school or district provide a similar resource to you upon employment?
If —yes,“ how useful was the resource that was provided? 
Yes  No 
Comment:  This would be a great tool for new teachers as well as seasoned teachers in the classroom. This is a great 
source to keep on hand and refer to often. 
7.  What learnings did you find particularly interesting? 

Comment:  The comprehensive interventions for ADD students as well as for ELL.

8.  What would you like to see added to the handbook? 
Comment:  A section on noncompliant behaviors. 
9.  What do you feel are the immediate advantages of this handbook?  (For example, exposure to various teaching 
strategies, etc., ) 
The immediate advantages of this handbook are the ready-made interventions for a variety of students and situations.  The 
teacher does not need to research interventions, they are already at her fingertips. 
10.   Please make any further comments you wish to add about the handbook. 
This was a very well thought out handbook with the flavor of a devoted and experienced teacher. 
Research Project        Respondent category: 
Regis  University  ____X_ Classroom Teacher  _____ ELL 
School for Professional Studies _____ SPED   _____ Other 
Problem statement:  This survey will solicit opinions, thoughts, and recommendations on the handbook, Teaching Children with 
Exceptionalities:  A Handbook for the Regular Classroom Teacher. 
Thank you for completing the survey.  Please be honest and candid.  This survey is being conducted from a graduate student prospective.  It is in 
no way associated with the Colorado Board of Education or Regis University.  The comments you provide will be used to complete an academic 
assignment and will not be disclosed to any other party other than the student‘s instructor. 
1.  Have you taught student(s) that fit into the exceptionalities categories listed?  Yes   No 
2.  Do you feel the information provided will prove beneficial in the classroom?  Yes   No 
Very
Dissatsified 
   Not 
Satisfied    Neutral  Satisfied
Very 
 Satisfied 
3 How helpful do you feel this handbook will be in the regular classroom?  1 2  3 4  5 
4.  Do you feel this handbook would be simple to use?  1  2  3  4  5 
5.  Do you feel the layout of the information was adequate for the material 
covered?  1  2  3  4  5 
6.  Did your school or district provide a similar resource to you upon employment?
If —yes,“ how useful was the resource that was provided? 
Comment:  Surprisingly, no, the district does not provide a similar resource. 
Yes  No 
7.  What learnings did you find particularly interesting? 
Comment:  The strategies listed for students with ADHD and autism. 
8.  What would you like to see added to the handbook? 
Comment:  A section on behavior/classroom management. 
9.  What do you feel are the immediate advantages of this handbook?  (For example, exposure to various teaching 
strategies, etc., ) Jacque created an easy-to-use source that any teacher (classroom or other) would love to have in his or 
her classroom.  Great suggestions and strategies to implement. 
10.  Please make any further comments you wish to add about the handbook. 
This handbook is a terrific resource for a new or veteran teachers.  Great. 
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es
 4
-1
7 
ar
e 
cu
rr
en
tly
 re
ce
iv
in
g 
m
ed
ic
at
io
n 
tre
at
m
en
t f
or
 th
e 
di
so
rd
er
.  
In
 2
00
3,
 7
.8
%
 o
f s
ch
oo
l-a
ge
d 
ch
ild
re
n 
w
er
e 
re
po
rte
d 
to
 h
av
e 
an
 A
D
H
D
 d
ia
gn
os
is 
by
 th
ei
r p
ar
en
t. 
 A
D
H
D
 is
 o
ne
 o
f t
he
 
m
os
t c
om
m
on
 n
eu
ro
be
ha
vi
or
al
 d
is
or
de
rs
 o
f c
hi
ld
ho
od
 a
nd
 c
an
 p
er
sis
t t
hr
ou
gh
 a
do
le
sc
en
ce
 a
nd
 in
to
 a
du
lth
oo
d.
 C
ur
re
nt
ly
 th
e 
ca
us
es
 a
re
 u
nk
no
w
n.
 
A
 p
er
so
n 
w
ith
 A
D
H
D
 h
as
 a
 c
hr
on
ic
 le
ve
l o
f i
na
tte
nt
io
n,
 im
pu
lsi
ve
 h
yp
er
ac
tiv
ity
, o
r b
ot
h,
 su
ch
 th
at
 d
ai
ly
 fu
nc
tio
ni
ng
 is
 c
om
pr
om
is
ed
.  
Th
e 
sy
m
pt
om
s 
of
 th
e 
di
so
rd
er
 m
us
t b
e 
pr
es
en
t a
t l
ev
el
s t
ha
t a
re
 h
ig
he
r t
ha
n 
ex
pe
ct
ed
 fo
r a
 p
er
so
n'
s d
ev
el
op
m
en
ta
l s
ta
ge
 a
nd
 m
us
t i
nt
er
fe
re
 w
ith
 th
e 
pe
rs
on
's 
ab
ili
ty
 to
 fu
nc
tio
n 
in
 d
iff
er
en
t s
et
tin
gs
 (e
.g
., 
in
 sc
ho
ol
 a
nd
 a
t h
om
e)
.  
A
 p
er
so
n 
w
ith
 A
D
H
D
 m
ay
 st
ru
gg
le
 in
 im
po
rta
nt
 a
re
as
 o
f l
ife
, s
uc
h 
as
 
pe
er
 a
nd
 fa
m
ily
 re
la
tio
ns
hi
ps
, a
nd
 sc
ho
ol
 o
r w
or
k 
pe
rf
or
m
an
ce
.“
1 
Th
e 
A
m
er
ic
an
 P
sy
ch
ia
tri
c 
A
ss
oc
ia
tio
n'
s D
ia
gn
os
tic
 a
nd
 S
ta
tis
tic
al
 M
an
ua
l-I
V
, T
ex
t R
ev
is
io
n 
(D
SM
-IV
-T
R
) 
es
tim
at
es
 th
at
 3
%
-7
%
 o
f c
hi
ld
re
n 
su
ff
er
 fr
om
 A
D
H
D
. 
So
m
e 
st
ud
ie
s 
ha
ve
 e
st
im
at
ed
 h
ig
he
r r
at
es
 in
 c
om
m
un
ity
 
sa
m
pl
es
.  
A
D
H
D
 is
 d
ia
gn
os
ed
 a
pp
ro
xi
m
at
el
y 
th
re
e 
tim
es
 m
or
e 
of
te
n 
in
 b
oy
s t
ha
n 
in
 g
irl
s. 
Th
re
e 
ty
pe
s o
f A
D
H
D
 h
av
e 
be
en
 e
st
ab
lis
he
d 
ac
co
rd
in
g 
to
 w
hi
ch
 sy
m
pt
om
s a
re
 st
ro
ng
es
t i
n 
th
e 
in
di
vi
du
al
. 
Th
es
e 
ty
pe
s a
nd
 th
ei
r c
ha
ra
ct
er
ist
ic
s 
ar
e 
de
sc
rib
ed
 b
el
ow
: 
1.
	
Pr
ed
om
in
an
tly
 I
na
tte
nt
iv
e 
T
yp
e:
 It
 is
 h
ar
d 
fo
r t
he
 in
di
vi
du
al
 to
 o
rg
an
iz
e 
or
 fi
ni
sh
 a
 ta
sk
, t
o 
pa
y 
at
te
nt
io
n 
to
 d
et
ai
ls,
 o
r t
o 
fo
llo
w
 
in
st
ru
ct
io
ns
 o
r c
on
ve
rs
at
io
ns
. 
Th
e 
pe
rs
on
 is
 e
as
ily
 d
ist
ra
ct
ed
 o
r f
or
ge
ts
 d
et
ai
ls 
of
 d
ai
ly
 ro
ut
in
es
. 
2.
	
Pr
ed
om
in
an
tly
 H
yp
er
ac
tiv
e-
Im
pu
ls
iv
e 
T
yp
e:
 T
he
 p
er
so
n 
fid
ge
ts
 a
nd
 ta
lk
s a
 lo
t. 
 It
 is
 h
ar
d 
to
 si
t s
til
l f
or
 lo
ng
 (e
.g
., 
fo
r a
 m
ea
l o
r w
hi
le
 
do
in
g 
ho
m
ew
or
k)
.  
Sm
al
le
r c
hi
ld
re
n 
m
ay
 ru
n,
 ju
m
p 
or
 c
lim
b 
co
ns
ta
nt
ly
.  
Th
e 
in
di
vi
du
al
 fe
el
s r
es
tle
ss
 a
nd
 h
as
 tr
ou
bl
e 
w
ith
 im
pu
ls
iv
ity
. 
So
m
eo
ne
 w
ho
 is
 im
pu
ls
iv
e 
m
ay
 in
te
rr
up
t o
th
er
s a
 lo
t, 
gr
ab
 th
in
gs
 fr
om
 p
eo
pl
e,
 o
r s
pe
ak
 a
t i
na
pp
ro
pr
ia
te
 ti
m
es
.  
It 
is 
ha
rd
 fo
r t
he
 p
er
so
n 
to
 
w
ai
t t
he
ir 
tu
rn
 o
r l
ist
en
 to
 d
ire
ct
io
ns
.  
A
 p
er
so
n 
w
ith
 im
pu
lsi
ve
ne
ss
 m
ay
 h
av
e 
m
or
e 
ac
ci
de
nt
s a
nd
 in
ju
rie
s t
ha
n 
ot
he
rs
. 
3.
	
C
om
bi
ne
d 
T
yp
e:
 S
ym
pt
om
s 
of
 th
e 
ab
ov
e 
tw
o 
ty
pe
s a
re
 e
qu
al
ly
 p
re
do
m
in
an
t i
n 
th
e 
pe
rs
on
. 
1  w
w
w
.c
dc
.g
ov
/n
cb
dd
/a
dh
d 
4 
A
s 
m
an
y 
as
 h
al
f o
f t
ho
se
 d
ia
gn
os
ed
 w
ith
 A
D
H
D
, a
lso
 h
av
e 
ot
he
r m
en
ta
l d
is
or
de
rs
. 
Th
es
e 
co
-m
or
bi
di
tie
s 
of
 A
D
H
D
 (o
th
er
 d
is
or
de
rs
 th
at
 o
cc
ur
 
al
on
g 
w
ith
 A
D
H
D
) c
an
 m
ak
e 
it 
ha
rd
er
 to
 d
ia
gn
os
e 
an
d 
tre
at
 A
D
H
D
. 
Th
ey
 m
ay
 a
lso
 p
re
se
nt
 fu
rth
er
 c
ha
lle
ng
es
 to
 th
e 
in
di
vi
du
al
 w
ith
 A
D
H
D
. 
U
se
d 
by
 m
en
ta
l h
ea
lth
 p
ro
fe
ss
io
na
ls,
 th
e 
D
SM
-I
V
-T
R
 p
ro
vi
de
s c
rit
er
ia
 fo
r d
ia
gn
os
in
g 
A
D
H
D
.  
Th
is 
di
ag
no
st
ic
 st
an
da
rd
 h
el
ps
 e
ns
ur
e 
th
at
 p
eo
pl
e 
ar
e 
ap
pr
op
ria
te
ly
 d
ia
gn
os
ed
 a
nd
 tr
ea
te
d 
fo
r A
D
H
D
.  
U
si
ng
 th
e 
sa
m
e 
st
an
da
rd
 a
cr
os
s c
om
m
un
iti
es
 w
ill
 h
el
p 
de
te
rm
in
e 
th
e 
pu
bl
ic
 h
ea
lth
 im
pa
ct
 o
f 
A
D
H
D
. 
Tr
ea
tin
g 
A
D
H
D
 c
an
 b
e 
do
ne
 th
ro
ug
h 
m
ed
ic
al
 o
r b
eh
av
io
ra
l t
he
ra
pi
es
, o
r a
 c
om
bi
na
tio
n 
of
 th
e 
tw
o.
“ 
St
ra
te
gi
es
 fo
r 
su
cc
es
sf
ul
 in
st
ru
ct
io
n 
of
 c
hi
ld
re
n 
w
ith
 A
D
H
D
 
Te
ac
he
rs
 w
ho
 a
re
 su
cc
es
sf
ul
 in
 e
du
ca
tin
g 
ch
ild
re
n 
w
ith
 A
D
H
D
 u
se
 a
 th
re
e-
pr
on
ge
d 
st
ra
te
gy
.  
Th
ey
 b
eg
in
 b
y 
id
en
tif
yi
ng
 th
e 
un
iq
ue
 n
ee
ds
 o
f t
he
 
ch
ild
. 
Fo
r e
xa
m
pl
e,
 th
e 
te
ac
he
r d
et
er
m
in
es
 h
ow
, w
he
n,
 a
nd
 w
hy
 th
e 
ch
ild
 is
 in
at
te
nt
iv
e,
 im
pu
ls
iv
e,
 a
nd
 h
yp
er
ac
tiv
e.
 T
he
 te
ac
he
r t
he
n 
se
le
ct
s 
di
ff
er
en
t e
du
ca
tio
na
l p
ra
ct
ic
es
 a
ss
oc
ia
te
d 
w
ith
 a
ca
de
m
ic
 in
st
ru
ct
io
n,
 b
eh
av
io
ra
l i
nt
er
ve
nt
io
ns
, a
nd
 c
la
ss
ro
om
 a
cc
om
m
od
at
io
ns
 th
at
 a
re
 a
pp
ro
pr
ia
te
 
to
 m
ee
t t
ha
t c
hi
ld
‘s
 n
ee
ds
.  
Fi
na
lly
, t
he
 te
ac
he
r c
om
bi
ne
s t
he
se
 p
ra
ct
ic
es
 in
to
 a
n 
in
di
vi
du
al
iz
ed
 e
du
ca
tio
na
l p
ro
gr
am
 (I
EP
) o
r o
th
er
 in
di
vi
du
al
iz
ed
 
pl
an
 a
nd
 in
te
gr
at
es
 th
is 
pr
og
ra
m
 w
ith
 e
du
ca
tio
na
l a
ct
iv
iti
es
 p
ro
vi
de
d 
to
 o
th
er
 c
hi
ld
re
n 
in
 th
e 
cl
as
s. 
Th
e 
th
re
e-
pr
on
ge
d 
st
ra
te
gy
, i
n 
su
m
m
ar
y,
 is
 a
s 
fo
llo
w
s:
 • E
va
lu
at
e 
th
e 
ch
ild
‘s
 in
di
vi
du
al
 n
ee
ds
 a
nd
 st
re
ng
th
s. 
A
ss
es
s t
he
 u
ni
qu
e 
ed
uc
at
io
na
l n
ee
ds
 a
nd
 st
re
ng
th
s o
f a
 c
hi
ld
 w
ith
 A
D
H
D
 in
 th
e 
cl
as
s. 
 W
or
ki
ng
 w
ith
 a
 m
ul
tid
is
ci
pl
in
ar
y 
te
am
 a
nd
 
th
e 
ch
ild
‘s
 p
ar
en
ts
, c
on
si
de
r b
ot
h 
ac
ad
em
ic
 a
nd
 b
eh
av
io
ra
l n
ee
ds
, u
sin
g 
fo
rm
al
 d
ia
gn
os
tic
 a
ss
es
sm
en
ts
 a
nd
 in
fo
rm
al
 c
la
ss
ro
om
 
ob
se
rv
at
io
ns
.  
A
ss
es
sm
en
ts
, s
uc
h 
as
 le
ar
ni
ng
 st
yl
e 
in
ve
nt
or
ie
s, 
ca
n 
be
 u
se
d 
to
 d
et
er
m
in
e 
ch
ild
re
n‘
s s
tre
ng
th
s a
nd
 e
na
bl
e 
in
st
ru
ct
io
n 
to
 b
ui
ld
 o
n 
th
ei
r e
xi
st
in
g 
ab
ili
tie
s. 
Th
e 
se
tti
ng
s a
nd
 c
on
te
xt
s i
n 
w
hi
ch
 c
ha
lle
ng
in
g 
be
ha
vi
or
s o
cc
ur
 sh
ou
ld
 b
e 
co
ns
id
er
ed
 in
 th
e 
ev
al
ua
tio
n.
 
•
 S
el
ec
t a
pp
ro
pr
ia
te
 in
st
ru
ct
io
na
l p
ra
ct
ic
es
. 
D
et
er
m
in
e 
w
hi
ch
 in
st
ru
ct
io
na
l p
ra
ct
ic
es
 w
ill
 m
ee
t t
he
 a
ca
de
m
ic
 a
nd
 b
eh
av
io
ra
l n
ee
ds
 id
en
tif
ie
d 
fo
r t
he
 c
hi
ld
.  
Se
le
ct
 p
ra
ct
ic
es
 th
at
 
fit
 th
e 
co
nt
en
t, 
ar
e 
ag
e 
ap
pr
op
ria
te
, a
nd
 g
ai
n 
th
e 
at
te
nt
io
n 
of
 th
e 
ch
ild
. 
•
 F
or
 c
hi
ld
re
n 
re
ce
iv
in
g 
sp
ec
ia
l e
du
ca
tio
n 
se
rv
ic
es
, i
nt
eg
ra
te
 a
pp
ro
pr
ia
te
 p
ra
ct
ic
es
 w
ith
in
 a
n 
IE
P.
 
In
 c
on
su
lta
tio
n 
w
ith
 o
th
er
 e
du
ca
to
rs
 a
nd
 p
ar
en
ts
, a
n 
IE
P 
sh
ou
ld
 b
e 
cr
ea
te
d 
to
 re
fle
ct
 a
nn
ua
l g
oa
ls 
an
d 
th
e 
sp
ec
ia
l e
du
ca
tio
n-
re
la
te
d 
se
rv
ic
es
, a
lo
ng
 w
ith
 su
pp
le
m
en
ta
ry
 a
id
s a
nd
 s
er
vi
ce
s 
ne
ce
ss
ar
y 
fo
r a
tta
in
in
g 
th
os
e 
go
al
s. 
 P
la
n 
ho
w
 to
 in
te
gr
at
e 
th
e 
ed
uc
at
io
na
l 
ac
tiv
iti
es
 p
ro
vi
de
d 
to
 o
th
er
 c
hi
ld
re
n 
in
 y
ou
r c
la
ss
 w
ith
 th
os
e 
se
le
ct
ed
 fo
r t
he
 c
hi
ld
 w
ith
 A
D
H
D
.2 
2  T
ea
ch
in
g 
Ch
ild
re
n 
w
ith
 A
tte
nt
io
n 
D
ef
ic
it 
H
yp
er
ac
tiv
ity
 D
is
or
de
r: 
In
str
uc
tio
na
l S
tra
te
gi
es
 a
nd
 P
ra
ct
ic
es
 2
00
4,
 U
.S
. D
ep
ar
tm
en
t o
f E
du
ca
tio
n 
5 
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•
 	
D
ec
re
as
e 
th
e 
so
ur
ce
s o
f d
ist
ra
ct
io
ns
 w
ith
in
 th
e 
cl
as
sr
oo
m
 a
nd
, a
t t
he
 sa
m
e 
tim
e,
 m
ak
e 
le
ar
ni
ng
 m
at
er
ia
ls 
an
d 
ac
tiv
iti
es
m
or
e 
po
w
er
fu
l s
o 
th
ey
 w
ill
 a
tt
ra
ct
 a
nd
 su
st
ai
n 
st
ud
en
t‘
s a
tt
en
tio
n 
o
 
	V
isu
al
 a
id
s 
o
 
	M
ai
nt
ai
n 
ey
e 
co
nt
ac
t
o
 
	P
ro
vi
de
d 
re
gu
la
r f
ee
db
ac
k 
•
 	
Pr
ov
id
e 
st
ud
en
t t
w
o 
de
sk
s
o
 
	O
ne
 w
or
k 
ar
ea
 th
at
 is
 lo
ca
te
d 
w
ith
in
 th
e 
cl
as
sr
oo
m
 c
om
m
un
ity
, f
or
 la
rg
e 
gr
ou
p 
an
d 
sm
al
l g
ro
up
 in
st
ru
ct
io
n,
 a
nd
 a
 
se
co
nd
 w
or
k 
ar
ea
 se
cl
ud
ed
 w
ith
ou
t v
isu
al
 a
nd
 if
 p
os
si
bl
e,
 li
m
ite
d 
au
di
to
ry
 d
ist
ra
ct
io
ns
, f
or
 ti
m
es
 w
he
n 
th
e 
st
ud
en
t
ne
ed
s s
ol
itu
de
•
 	
Pr
ef
er
re
d 
se
at
in
g
o
 
	L
oc
at
e 
th
e 
st
ud
en
t n
ea
r t
he
 te
ac
he
r, 
to
 a
llo
w
 fo
r m
on
ito
rin
g 
an
d 
re
in
fo
rc
em
en
t o
f o
n-
ta
sk
 b
eh
av
io
r.

Lo
ca
te
 th
e 
st
ud
en
t n
ea
r a
 p
ee
r r
ol
e 
m
od
el
, a
llo
w
in
g 
fo
r c
oo
pe
ra
tiv
e 
le
ar
ni
ng
 

•
 	
Po
in
te
rs
o
 
	T
ea
ch
 th
e 
ch
ild
 to
 u
se
 a
 p
oi
nt
er
 to
 h
el
p 
vi
su
al
ly
 tr
ac
k 
w
rit
te
n 
w
or
ds
 o
n 
a 
pa
ge
. F
or
 e
xa
m
pl
e,
 p
ro
vi
de
 th
e 
ch
ild
 w
ith
 a
 
bo
ok
m
ar
k 
to
 h
el
p 
hi
m
 o
r h
er
 fo
llo
w
 a
lo
ng
 w
he
n 
st
ud
en
ts
 a
re
 ta
ki
ng
 tu
rn
s r
ea
di
ng
 a
lo
ud
.
•
 	
Eg
g 
tim
er
s
o
 
	N
ot
e 
fo
r t
he
 c
hi
ld
re
n 
th
e 
tim
e 
at
 w
hi
ch
 th
e 
le
ss
on
 is
 st
ar
tin
g 
an
d 
th
e 
tim
e 
at
 w
hi
ch
 it
 w
ill
 c
on
cl
ud
e.
  S
et
 a
 ti
m
er
 to
in
di
ca
te
 to
 c
hi
ld
re
n 
ho
w
 m
uc
h 
tim
e 
re
m
ai
ns
 in
 th
e 
le
ss
on
 a
nd
 p
la
ce
 th
e 
tim
er
 a
t t
he
 fr
on
t o
f t
he
 c
la
ss
ro
om
; t
he
 c
hi
ld
re
n
ca
n 
ch
ec
k 
th
e 
tim
er
 to
 se
e 
ho
w
 m
uc
h 
tim
e 
re
m
ai
ns
. 
In
te
rim
 p
ro
m
pt
s c
an
 b
e 
us
ed
 a
s w
el
l. 
 F
or
 in
st
an
ce
, c
hi
ld
re
n 
ca
n
m
on
ito
r t
he
ir 
ow
n 
pr
og
re
ss
 d
ur
in
g 
a 
30
-m
in
ut
e 
le
ss
on
 if
 th
e 
tim
er
 is
 se
t f
or
 1
0 
m
in
ut
es
 th
re
e 
tim
es
.
•
 	
C
la
ss
ro
om
 li
gh
ts
o
 
	T
ur
ni
ng
 th
e 
cl
as
sr
oo
m
 li
gh
ts
 o
n 
an
d 
of
f p
ro
m
pt
s c
hi
ld
re
n 
th
at
 th
e 
no
ise
 le
ve
l i
n 
th
e 
ro
om
 is
 to
o 
hi
gh
 a
nd
 th
ey
 sh
ou
ld
 b
e
qu
ie
t. 
Th
is 
pr
ac
tic
e 
ca
n 
al
so
 b
e 
us
ed
 to
 si
gn
al
 th
at
 it
 is
 ti
m
e 
to
 b
eg
in
 p
re
pa
rin
g 
fo
r t
he
 n
ex
t l
es
so
n.
•
 	
M
us
ic o 
	P
la
y 
m
us
ic
 o
n 
a 
ta
pe
 re
co
rd
er
 o
r c
ho
rd
s o
n 
a 
pi
an
o 
to
 p
ro
m
pt
 c
hi
ld
re
n 
th
at
 th
ey
 a
re
 to
o 
no
isy
.  
In
 a
dd
iti
on
, p
la
yi
ng
 
di
ffe
re
nt
 ty
pe
s o
f m
us
ic
 o
n 
a 
ta
pe
 re
co
rd
er
 c
om
m
un
ic
at
es
 to
 c
hi
ld
re
n 
w
ha
t l
ev
el
 o
f a
ct
iv
ity
 is
 a
pp
ro
pr
ia
te
 fo
r a
 
pa
rti
cu
la
r l
es
so
n.
  F
or
 e
xa
m
pl
e,
 p
la
y 
qu
ie
t c
la
ss
ic
al
 m
us
ic
 fo
r q
ui
et
 a
ct
iv
iti
es
 d
on
e 
in
de
pe
nd
en
tly
 a
nd
 ja
zz
 fo
r a
ct
iv
e 
gr
ou
p 
ac
tiv
iti
es
.
•
 	
Pr
op
er
 u
se
 o
f f
ur
ni
tu
re
o
 
	T
he
 d
es
k 
an
d 
ch
ai
r u
se
d 
by
 c
hi
ld
re
n 
w
ith
 A
D
H
D
 n
ee
d 
to
 b
e 
th
e 
rig
ht
 s
iz
e;
 if
 th
ey
 a
re
 n
ot
, t
he
 c
hi
ld
 w
ill
 b
e 
m
or
e
in
cl
in
ed
 to
 sq
ui
rm
 a
nd
 fi
dg
et
.  
A
 g
en
er
al
 ru
le
 o
f t
hu
m
b 
is 
th
at
 a
 c
hi
ld
 s
ho
ul
d 
be
 a
bl
e 
to
 p
ut
 h
is 
or
 h
er
 e
lb
ow
s o
n 
th
e
su
rf
ac
e 
of
 th
e 
de
sk
 a
nd
 h
av
e 
hi
s o
r h
er
 c
hi
n 
fit
 c
om
fo
rta
bl
y 
in
 th
e 
pa
lm
 o
f t
he
 h
an
d.
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St
at
e 
ru
le
s, 
ex
pe
ct
at
io
ns
, a
nd
 c
on
se
qu
en
ce
s c
le
ar
ly
 
o
 
	W
el
l-d
ef
in
e 
pr
oc
ed
ur
es
 fo
r p
er
fo
rm
in
g 
ta
sk
s; 
cl
ea
rly
 c
om
m
un
ic
at
e 
ex
pe
ct
at
io
ns
 fo
r s
tu
de
nt
 b
eh
av
io
r; 
pr
ov
id
e 
on
go
in
g 
po
sit
iv
e 
an
d 
co
rr
ec
tiv
e 
fe
ed
ba
ck
, a
nd
 fa
ir/
co
ns
ist
en
t t
re
at
m
en
t o
f s
tu
de
nt
s.
o
 
	P
ro
vi
de
 a
n 
or
de
rly
 a
nd
 o
rg
an
iz
ed
 c
la
ss
ro
om
 w
he
re
 c
om
m
on
 ro
ut
in
es
 a
nd
 ru
le
s a
re
 p
os
te
d 
an
d 
re
vi
ew
ed
 a
s n
ee
de
d.
o
 
	T
ea
ch
er
s 
ne
ed
 to
 te
ll 
ch
ild
re
n 
w
hy
 th
ey
 a
re
 b
ei
ng
 p
ra
ise
d 
(e
.g
., 
"I
 c
an
 te
ll 
yo
u 
w
or
ke
d 
ha
rd
 o
n 
th
os
e 
m
at
h 
pr
ob
le
m
s.
Y
ou
 h
av
e 
si
x 
ou
t o
f t
en
 c
or
re
ct
. G
oo
d 
jo
b.
 I 
w
ill
 h
el
p 
yo
u 
w
ith
 th
e 
ot
he
rs
."
)  
V
ar
y 
th
e 
st
at
em
en
ts
 g
iv
en
.  
Pr
ai
se
 g
iv
en
 in
 
th
e 
sa
m
e 
m
an
ne
r w
ill
 lo
se
 it
s v
al
ue
.
o
 
	A
vo
id
 rh
et
or
ic
al
 q
ue
st
io
ns
 a
nd
 sa
rc
as
m
 (e
.g
., 
—W
hy
 d
id
 y
ou
 d
o 
th
at
?“
).
 C
re
at
e 
an
 e
nv
iro
nm
en
t i
n 
w
hi
ch
 a
ll 
ch
ild
re
n,
in
cl
ud
in
g 
st
ud
en
ts
 w
ith
 A
D
H
D
 fe
el
 sa
fe
 a
nd
 v
al
ue
d.
3 
•
 	
Fo
cu
s o
n 
pr
ai
se
 r
at
he
r 
th
an
 p
un
ish
m
en
t
o
 
	N
eg
at
iv
e 
fe
ed
ba
ck
 m
ay
 te
m
po
ra
ril
y 
ch
an
ge
 b
eh
av
io
r, 
bu
t w
ill
 n
ot
 p
er
m
an
en
tly
 c
ha
ng
e 
at
tit
ud
e.
•
 	
Se
le
ct
iv
el
y 
ig
no
re
 in
ap
pr
op
ri
at
e 
be
ha
vi
or
o
 
	W
he
n 
be
ha
vi
or
 is
 u
ni
nt
en
tio
na
l o
r i
s n
ot
 e
xp
ec
te
d 
to
 b
e 
re
pe
at
ed
, s
im
pl
y 
ig
no
re
 it
, e
sp
ec
ia
lly
 b
eh
av
io
rs
 th
at
 a
re
 so
le
ly
m
ea
nt
 to
 a
ttr
ac
t a
tte
nt
io
n 
or
 to
 d
isr
up
t i
ns
tru
ct
io
n.
•
 	
R
em
ov
e 
nu
isa
nc
e 
ite
m
s
o
 
	R
ub
be
r b
an
ds
 o
r s
m
al
l t
oy
s s
ho
ul
d 
be
 re
m
ov
ed
 fr
om
 th
e 
cl
as
sr
oo
m
.  
Pr
ov
id
e 
th
e 
st
ud
en
t t
he
 o
pp
or
tu
ni
ty
 to
 re
m
ov
e 
th
e 
ite
m
 th
em
se
lv
es
, i
f s
tu
de
nt
 d
oe
s n
ot
 a
cc
om
m
od
at
e,
 th
en
 te
ac
he
r i
nt
er
ve
nt
io
n 
w
ill
 b
e 
hi
gh
ly
 e
ff
ec
tiv
e.
•
 	
Pr
ov
id
e 
ca
lm
in
g 
m
an
ip
ul
at
iv
es
o
 
	W
hi
le
 so
m
e 
to
ys
 a
nd
 o
th
er
 o
bj
ec
ts
 c
an
 b
e 
di
st
ra
ct
in
g 
fo
r b
ot
h 
th
e 
st
ud
en
ts
 w
ith
 A
D
H
D
 a
nd
 p
ee
rs
 in
 th
e 
cl
as
sr
oo
m
,
so
m
e 
ch
ild
re
n 
ca
n 
be
ne
fit
 fr
om
 h
av
in
g 
ac
ce
ss
 to
 o
bj
ec
ts
 th
at
 c
an
 b
e 
m
an
ip
ul
at
ed
 q
ui
et
ly
 (b
al
lo
on
s 
fil
le
d 
w
ith
 fl
ou
r)
.
•
 	
A
ct
iv
ity
 r
ei
nf
or
ce
m
en
t
o
 
	S
tu
de
nt
s r
ec
ei
ve
 a
ct
iv
ity
 re
in
fo
rc
em
en
t w
he
n 
th
ey
 a
re
 e
nc
ou
ra
ge
d 
to
 p
er
fo
rm
 a
 le
ss
 d
es
ira
bl
e 
be
ha
vi
or
 b
ef
or
e 
a 
pr
ef
er
re
d 
on
e.
•
 	
H
ur
dl
e 
he
lp
in
g
o
 
	T
ea
ch
er
s c
an
 o
ffe
r e
nc
ou
ra
ge
m
en
t, 
su
pp
or
t, 
an
d 
as
si
st
an
ce
 to
 p
re
ve
nt
 st
ud
en
ts
 fr
om
 b
ec
om
in
g 
fru
st
ra
te
d 
w
ith
 a
n
as
si
gn
m
en
t.
 T
hi
s 
he
lp
 c
an
 ta
ke
 m
an
y 
fo
rm
s, 
fro
m
 e
nl
ist
in
g 
a 
pe
er
 fo
r s
up
po
rt 
to
 su
pp
ly
in
g 
ad
di
tio
na
l m
at
er
ia
ls 
or
in
fo
rm
at
io
n.
 
•
 	
A
llo
w
 fo
r 
—e
sc
ap
e 
va
lv
e“
 o
ut
le
ts
o
 
	P
er
m
itt
in
g 
st
ud
en
ts
 w
ith
 A
D
H
D
 to
 le
av
e 
cl
as
s 
fo
r a
 m
om
en
t, 
pe
rh
ap
s o
n 
an
 e
rr
an
d 
(s
uc
h 
as
 re
tu
rn
in
g 
a 
bo
ok
 to
 th
e 
lib
ra
ry
), 
ca
n 
be
 a
n 
ef
fe
ct
iv
e 
m
ea
ns
 o
f s
et
tli
ng
 th
em
 d
ow
n 
an
d 
al
lo
w
in
g 
th
em
 to
 re
tu
rn
 to
 th
e 
ro
om
 re
ad
y 
to
 c
on
ce
nt
ra
te
.
3  M
on
ta
gu
e,
 M
., 
W
ar
ge
r, 
C.
 (1
99
7)
. H
el
pi
ng
 st
ud
en
ts 
w
ith
 a
tte
nt
io
n 
de
fic
it 
hy
pe
ra
ct
iv
ity
 d
is
or
de
r s
uc
ce
ed
 in
 th
e 
cl
as
sr
oo
m
. F
oc
us
 o
n 
Ex
ce
pt
io
na
l C
hi
ld
re
n,
 
30
(4
). 
7
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•
 	
In
cr
ea
se
 th
e 
st
ru
ct
ur
e 
of
 th
e 
cl
as
sr
oo
m
 le
ar
ni
ng
 e
nv
ir
on
m
en
t
o
 
	R
ea
di
ng
 c
om
pr
eh
en
sio
n

! 
Ex
pl
ai
n 
pu
rp
os
e 
of
 re
ad
in
g 
an
d 
w
ha
t t
o 
lo
ok
 fo
r i
n 
pa
ss
ag
es
 (3
-5
)

! 
U
se
 p
ee
r t
ut
or
s a
nd
 v
ol
un
te
er
s f
or
 s
ig
ht
 w
or
d 
dr
ill


! 
Pr
ov
id
e 
hi
gh
 in
te
re
st
 lo
w
 v
oc
ab
ul
ar
y 
re
ad
in
g 
m
at
er
ia
ls 
to
 a
id
 in
 th
e 
pr
ac
tic
e 
of
 s
ile
nt
 re
ad
in
g 


! 
U
til
iz
e 
co
m
pu
te
r s
of
tw
ar
e

! 
Ta
pe
 te
xt
s o
r s
to
rie
s 

! 
SQ
3R
-s
ur
ve
y,
 q
ue
st
io
n,
 re
ad
, r
ec
ite
, a
nd
 re
vi
ew
 

•
 	
C
le
ar
 a
nd
 c
on
cr
et
e 
ru
le
s, 
ex
pe
ct
at
io
ns
, a
nd
 c
on
se
qu
en
ce
s h
av
e 
to
 b
e 
co
m
m
un
ic
at
ed
, a
nd
 so
m
et
im
es
 e
xp
lic
itl
y 
ta
ug
ht
 to
th
es
e 
ch
ild
re
n
! 
St
ud
en
t p
er
fo
rm
an
ce
 s
ho
ul
d 
be
 m
on
ito
re
d 
da
ily
 to
 su
st
ai
n 
m
ot
iv
at
io
n 
an
d 
ac
tiv
e 
in
vo
lv
em
en
t3 
•
 	
Es
ta
bl
ish
 a
n 
or
de
rl
y,
 p
re
di
ct
ab
le
 e
nv
ir
on
m
en
t 
o
 
	V
ar
ie
ty
, n
ov
el
ty
, a
nd
 st
im
ul
at
io
n 
in
 e
du
ca
tio
na
l p
ro
gr
am
s e
nh
an
ce
 le
ar
ni
ng
 
! 
H
av
e 
st
ud
en
ts
 p
ut
 a
w
ay
 e
xt
ra
ne
ou
s o
bj
ec
ts
 re
du
ci
ng
 u
nn
ec
es
sa
ry
 st
im
ul
i i
n 
th
e 
en
vi
ro
nm
en
t
! 
R
ed
uc
e 
po
te
nt
ia
l d
ist
ra
ct
er
s, 
su
ch
 a
s 
lim
it 
se
at
in
g 
ne
ar
 w
in
do
w
s a
nd
 fa
ns
, h
av
e 
st
ud
y 
ca
rr
el
s a
va
ila
bl
e3
 
•
 	
C
he
ck
lis
ts
 a
re
 a
va
ila
bl
e 
fo
r m
od
ify
in
g 
in
st
ru
ct
io
n 
to
 a
dd
re
ss
 th
e 
sp
ec
ia
l l
ea
rn
in
g 
ne
ed
s o
f s
tu
de
nt
s w
ith
 A
D
H
D
: 
o
 
	M
ai
nt
ai
n 
st
ud
en
t i
nv
ol
ve
m
en
t i
n 
gr
ou
p 
le
ss
on
s (
e.
g.
, k
ee
p 
ob
je
ct
iv
es
 c
le
ar
, t
ea
ch
 st
ud
en
ts
 c
og
ni
tiv
e 
st
ra
te
gi
es
 su
ch
 a
s
"t
hi
nk
 a
lo
ud
,"
 d
el
iv
er
 th
e 
le
ss
on
 a
t a
 b
ris
k 
pa
ce
, p
ro
m
pt
 fo
r s
tu
de
nt
 a
ns
w
er
s a
fte
r w
ai
t t
im
e,
 m
od
el
 e
nt
hu
sia
sm
, u
se
 
m
ea
ni
ng
fu
l m
at
er
ia
ls,
 b
re
ak
 u
p 
pr
es
en
ta
tio
ns
 w
ith
 o
pp
or
tu
ni
tie
s 
fo
r s
tu
de
nt
s t
o 
re
sp
on
d)
.
o
 
	M
ai
nt
ai
n 
st
ud
en
t i
nv
ol
ve
m
en
t i
n 
se
at
w
or
k 
(e
.g
., 
br
ea
k 
up
 lo
ng
 a
ss
ig
nm
en
ts
 in
to
 sh
or
te
r s
eg
m
en
ts
, a
llo
w
 e
xt
ra
 ti
m
e 
fo
r
co
m
pl
et
in
g 
as
sig
nm
en
ts
, a
nd
 re
du
ce
 th
e 
nu
m
be
r o
f p
ra
ct
ic
e 
ite
m
s)
.3 
o
 
	H
el
p 
st
ud
en
ts
 e
ng
ag
e 
in
 le
ar
ni
ng
 ta
sk
s (
e.
g.
, u
se
 "
to
 d
o"
 li
st
s a
nd
 c
he
ck
lis
ts
, h
ig
hl
ig
ht
 w
rit
te
n 
di
re
ct
io
ns
 w
ith
 la
rg
er
ty
pe
 o
r c
ol
or
 c
od
in
g,
 te
ac
h 
st
ud
en
ts
 h
ow
 to
 u
se
 g
ra
ph
ic
 o
rg
an
iz
er
s)
.
•
 	
W
ri
tin
g 
o
 
	T
ap
e 
R
ec
or
de
rs
! 
A
sk
 th
e 
st
ud
en
t t
o 
di
ct
at
e 
w
rit
in
g 
as
si
gn
m
en
ts
 in
to
 a
 ta
pe
 re
co
rd
er
, a
s a
n 
al
te
rn
at
iv
e 
to
 w
rit
in
g 
th
em
.
o
 
	D
ic
ta
te
 w
rit
in
g 
as
si
gn
m
en
ts


! 
H
av
e 
th
e 
te
ac
he
r o
r a
no
th
er
 st
ud
en
t w
rit
e 
do
w
n 
a 
st
or
y 
to
ld
 b
e 
a 
ch
ild
 w
ith
 A
D
H
D
.
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•
 
Le
ss
on
 In
tr
od
uc
tio
n
o
 
Pr
ov
id
e 
an
 a
dv
an
ce
 o
rg
an
ize
r
! 
Pr
ep
ar
e 
st
ud
en
ts
 fo
r t
he
 d
ay
‘s
 le
ss
on
 b
y 
qu
ic
kl
y 
su
m
m
ar
iz
in
g 
th
e 
or
de
r o
f v
ar
io
us
 a
ct
iv
iti
es
 p
la
nn
ed
. 
Ex
pl
ai
n,
fo
r e
xa
m
pl
e,
 th
at
 a
 re
vi
ew
 o
f t
he
 p
re
vi
ou
s 
le
ss
on
 w
ill
 b
e 
fo
llo
w
ed
 b
y 
ne
w
 in
fo
rm
at
io
n 
an
d 
th
at
 b
ot
h 
gr
ou
p 
an
d 
in
de
pe
nd
en
t w
or
k 
w
ill
 b
e 
ex
pe
ct
ed
.
o
 
Re
vi
ew
 p
re
vi
ou
s l
es
so
ns
! 
R
ev
ie
w
 in
fo
rm
at
io
n 
ab
ou
t p
re
vi
ou
s 
le
ss
on
s o
n 
th
is 
to
pi
c.
 F
or
 e
xa
m
pl
e,
 re
m
in
d 
ch
ild
re
n 
th
at
 y
es
te
rd
ay
‘s
 le
ss
on
fo
cu
se
d 
on
 le
ar
ni
ng
 h
ow
 to
 re
gr
ou
p 
in
 su
bt
ra
ct
io
n.
 R
ev
ie
w
 se
ve
ra
l p
ro
bl
em
s 
be
fo
re
 d
es
cr
ib
in
g 
th
e 
cu
rr
en
t
le
ss
on
. 
o
 
Se
t l
ea
rn
in
g 
ex
pe
ct
at
io
ns
! 
St
at
e 
w
ha
t s
tu
de
nt
s a
re
 e
xp
ec
te
d 
to
 le
ar
n 
du
rin
g 
th
e 
le
ss
on
. F
or
 e
xa
m
pl
e,
 e
xp
la
in
 to
 st
ud
en
ts
 th
at
 a
 la
ng
ua
ge
 a
rts
le
ss
on
 w
ill
 in
vo
lv
e 
re
ad
in
g 
a 
st
or
y 
ab
ou
t P
au
l B
un
ya
n 
an
d 
id
en
tif
yi
ng
 n
ew
 v
oc
ab
ul
ar
y 
w
or
ds
 in
 th
e 
st
or
y.
o
 
Se
t b
eh
av
io
ra
l e
xp
ec
ta
tio
ns
! 
D
es
cr
ib
e 
ho
w
 st
ud
en
ts
 a
re
 e
xp
ec
te
d 
to
 b
eh
av
e 
du
rin
g 
th
e 
le
ss
on
. F
or
 e
xa
m
pl
e,
 te
ll 
ch
ild
re
n 
th
at
 th
ey
 m
ay
 ta
lk
qu
ie
tly
 to
 th
ei
r n
ei
gh
bo
rs
 a
s t
he
y 
do
 th
ei
r s
ea
tw
or
k 
or
 th
ey
 m
ay
 ra
ise
 th
ei
r h
an
ds
 to
 g
et
 y
ou
r a
tte
nt
io
n.
o
 
St
at
e 
ne
ed
ed
 m
at
er
ia
ls
! 
Id
en
tif
y 
al
l m
at
er
ia
ls 
th
at
 th
e 
ch
ild
re
n 
w
ill
 n
ee
d 
du
rin
g 
th
e 
le
ss
on
, r
at
he
r t
ha
n 
le
av
in
g 
th
em
 to
 fi
gu
re
 o
ut
 o
n 
th
ei
r
ow
n 
th
e 
m
at
er
ia
ls 
re
qu
ire
d.
 F
or
 e
xa
m
pl
e,
 sp
ec
ify
 th
at
 c
hi
ld
re
n 
ne
ed
 th
ei
r j
ou
rn
al
s a
nd
 p
en
ci
ls 
fo
r j
ou
rn
al
 w
rit
in
g 
or
 th
ei
r c
ra
yo
ns
, s
ci
ss
or
s, 
an
d 
co
lo
re
d 
pa
pe
r f
or
 a
n 
ar
t p
ro
je
ct
.
o
 
Ex
pl
ai
n 
ad
di
tio
na
l r
es
ou
rc
es
! 
Te
ll 
st
ud
en
ts
 h
ow
 to
 o
bt
ai
n 
he
lp
 in
 m
as
te
rin
g 
th
e 
le
ss
on
.  
Fo
r e
xa
m
pl
e,
 re
fe
r c
hi
ld
re
n 
to
 a
 p
ar
tic
ul
ar
 p
ag
e 
in
 th
e 
te
xt
bo
ok
 fo
r g
ui
da
nc
e 
on
 c
om
pl
et
in
g 
a 
w
or
ks
he
et
.
o
 
Si
m
pl
ify
 in
str
uc
tio
ns
, c
ho
ic
es
, a
nd
 sc
he
du
lin
g 
! 
Th
e 
si
m
pl
er
 th
e 
ex
pe
ct
at
io
ns
 c
om
m
un
ic
at
ed
 to
 a
n 
A
D
H
D
 st
ud
en
t, 
th
e 
m
or
e 
lik
el
y 
it 
is 
th
at
 h
e 
or
 sh
e 
w
ill
co
m
pr
eh
en
d 
an
d 
co
m
pl
et
e 
th
em
 in
 a
 ti
m
el
y 
an
d 
pr
od
uc
tiv
e 
m
an
ne
r.2
 
•
 
C
on
du
ct
in
g 
th
e 
le
ss
on
 
o
 
Be
 p
re
di
ct
ab
le
 
! 
St
ru
ct
ur
e 
an
d 
co
ns
ist
en
cy
 a
re
 v
er
y 
im
po
rta
nt
 fo
r c
hi
ld
re
n 
w
ith
 A
D
H
D
; m
an
y 
do
 n
ot
 d
ea
l w
el
l w
ith
 c
ha
ng
e.
M
in
im
al
 ru
le
s a
nd
 m
in
im
al
 c
ho
ic
es
 a
re
 b
es
t f
or
 th
es
e 
ch
ild
re
n.
  T
he
y 
ne
ed
 to
 u
nd
er
st
an
d 
cl
ea
rly
 w
ha
t i
s
ex
pe
ct
ed
 o
f t
he
m
, a
s w
el
l a
s t
he
 c
on
se
qu
en
ce
s 
fo
r n
ot
 a
dh
er
in
g 
to
 e
xp
ec
ta
tio
n.
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o
 
Su
pp
or
t t
he
 st
ud
en
t‘s
 p
ar
tic
ip
at
io
n 
in
 th
e 
cl
as
sr
oo
m
 
! 
Pr
ov
id
e 
st
ud
en
ts
 w
ith
 A
D
H
D
 w
ith
 p
riv
at
e,
 d
isc
re
et
 c
ue
s t
o 
st
ay
 o
n 
ta
sk
 a
nd
 a
dv
an
ce
 w
ar
ni
ng
 th
at
 th
ey
 w
ill
 b
e
ca
lle
d 
up
on
 s
ho
rtl
y.
 A
vo
id
 b
rin
gi
ng
 a
tte
nt
io
n 
to
 d
iff
er
en
ce
s b
et
w
ee
n 
A
D
H
D
 st
ud
en
ts
 a
nd
 th
ei
r c
la
ss
m
at
es
. A
t
al
l t
im
es
, a
vo
id
 th
e 
us
e 
of
 sa
rc
as
m
 a
nd
 c
rit
ic
is
m
.
o
 
U
se
 a
ud
io
vi
su
al
 m
at
er
ia
ls
! 
U
se
 a
 v
ar
ie
ty
 o
f a
ud
io
vi
su
al
 m
at
er
ia
ls 
to
 p
re
se
nt
 a
ca
de
m
ic
 le
ss
on
s. 
Fo
r e
xa
m
pl
e,
 u
se
 a
n 
ov
er
he
ad
 p
ro
je
ct
or
 to
de
m
on
st
ra
te
 h
ow
 to
 so
lv
e 
an
 a
dd
iti
on
 p
ro
bl
em
 re
qu
iri
ng
 re
gr
ou
pi
ng
. T
he
 st
ud
en
ts
 c
an
 w
or
k 
on
 th
e 
pr
ob
le
m
 a
t
th
ei
r d
es
ks
 w
hi
le
 y
ou
 m
an
ip
ul
at
e 
co
un
te
rs
 o
n 
th
e 
sc
re
en
.
o
 
Ch
ec
k 
stu
de
nt
 p
er
fo
rm
an
ce
 
! 
Q
ue
st
io
n 
in
di
vi
du
al
 st
ud
en
ts
 to
 a
ss
es
s t
he
ir 
m
as
te
ry
 o
f t
he
 le
ss
on
.  
Fo
r e
xa
m
pl
e,
 y
ou
 c
an
 a
sk
 st
ud
en
ts
 d
oi
ng
se
at
w
or
k,
 (i
.e
., 
le
ss
on
s c
om
pl
et
ed
 b
y 
st
ud
en
ts
 a
t t
he
ir 
de
sk
s 
in
 th
e 
cl
as
sr
oo
m
) t
o 
de
m
on
st
ra
te
 h
ow
 th
ey
 a
rr
iv
ed
 
at
 th
e 
an
sw
er
 to
 a
 p
ro
bl
em
, o
r y
ou
 c
an
 a
sk
 in
di
vi
du
al
 st
ud
en
ts
 to
 st
at
e,
 in
 th
ei
r o
w
n 
w
or
ds
, h
ow
 th
e 
m
ai
n
ch
ar
ac
te
r f
el
t a
t t
he
 e
nd
 o
f t
he
 st
or
y.
o
 
As
k 
pr
ob
in
g 
qu
es
tio
ns
! 
Pr
ob
e 
fo
r t
he
 c
or
re
ct
 a
ns
w
er
 a
fte
r a
llo
w
in
g 
a 
ch
ild
 su
ff
ic
ie
nt
 ti
m
e 
to
 w
or
k 
ou
t t
he
 a
ns
w
er
 to
 a
 q
ue
st
io
n.
  C
ou
nt
at
 le
as
t 1
5 
se
co
nd
s b
ef
or
e 
gi
vi
ng
 th
e 
an
sw
er
 o
r c
al
lin
g 
on
 a
no
th
er
 st
ud
en
t. 
A
sk
 fo
llo
w
-u
p 
qu
es
tio
ns
 th
at
 g
iv
e 
ch
ild
re
n 
an
 o
pp
or
tu
ni
ty
 to
 d
em
on
st
ra
te
 w
ha
t t
he
y 
kn
ow
.
o
 
Pe
rf
or
m
 o
ng
oi
ng
 st
ud
en
t e
va
lu
at
io
n 
! 
Id
en
tif
y 
st
ud
en
ts
 w
ho
 n
ee
d 
ad
di
tio
na
l a
ss
ist
an
ce
. 
W
at
ch
 fo
r s
ig
ns
 o
f l
ac
k 
of
 c
om
pr
eh
en
sio
n,
 su
ch
 a
s
da
yd
re
am
in
g 
or
 v
isu
al
 o
r v
er
ba
l i
nd
ic
at
io
ns
 o
f f
ru
st
ra
tio
n.
  P
ro
vi
de
 th
es
e 
ch
ild
re
n 
w
ith
 e
xt
ra
 e
xp
la
na
tio
ns
, o
r
as
k 
an
ot
he
r s
tu
de
nt
 to
 se
rv
e 
as
 a
 p
ee
r t
ut
or
 fo
r t
he
 le
ss
on
.
o
 
H
el
p 
stu
de
nt
s c
or
re
ct
 th
ei
r o
wn
 m
ist
ak
es
! 
D
es
cr
ib
e 
ho
w
 st
ud
en
ts
 c
an
 id
en
tif
y 
an
d 
co
rr
ec
t t
he
ir 
ow
n 
m
ist
ak
es
.  
Fo
r e
xa
m
pl
e,
 re
m
in
d 
st
ud
en
ts
 th
at
 th
ey
sh
ou
ld
 c
he
ck
 th
ei
r c
al
cu
la
tio
ns
 in
 m
at
h 
pr
ob
le
m
s a
nd
 re
ite
ra
te
 h
ow
 th
ey
 c
an
 c
he
ck
 th
ei
r c
al
cu
la
tio
ns
; r
em
in
d 
st
ud
en
ts
 o
f p
ar
tic
ul
ar
ly
 d
iff
ic
ul
t s
pe
lli
ng
 ru
le
s a
nd
 h
ow
 st
ud
en
ts
 c
an
 w
at
ch
 o
ut
 fo
r e
as
y-
to
-m
ak
e 
er
ro
rs
.
o
 
H
el
p 
stu
de
nt
s f
oc
us
.
! 
R
em
in
d 
st
ud
en
ts
 to
 k
ee
p 
w
or
ki
ng
 a
nd
 to
 fo
cu
s o
n 
th
ei
r a
ss
ig
ne
d 
ta
sk
. F
or
 e
xa
m
pl
e,
 y
ou
 c
an
 p
ro
vi
de
 fo
llo
w
-u
p 
di
re
ct
io
ns
 o
r a
ss
ig
n 
le
ar
ni
ng
 p
ar
tn
er
s. 
 T
he
se
 p
ra
ct
ic
es
 c
an
 b
e 
di
re
ct
ed
 a
t i
nd
iv
id
ua
l c
hi
ld
re
n 
or
 a
t t
he
 e
nt
ire
cl
as
s. 
o
 
Fo
llo
w-
up
 d
ire
ct
io
ns
.
! 
Ef
fe
ct
iv
e 
te
ac
he
rs
 o
f c
hi
ld
re
n 
w
ith
 A
D
H
D
 a
lso
 g
ui
de
 th
em
 w
ith
 fo
llo
w
-u
p 
di
re
ct
io
ns
. 
ADHD Instructional Strategies 
•
 	
O
ra
l d
ire
ct
io
ns
.  
A
fte
r g
iv
in
g 
di
re
ct
io
ns
 to
 th
e 
cl
as
s a
s a
 w
ho
le
, p
ro
vi
de
 a
dd
iti
on
al
 o
ra
l d
ire
ct
io
ns
 fo
r a
 
ch
ild
 w
ith
 A
D
H
D
.  
Fo
r e
xa
m
pl
e,
 a
sk
 th
e 
ch
ild
 if
 h
e 
or
 sh
e 
un
de
rs
to
od
 th
e 
di
re
ct
io
ns
 a
nd
 re
pe
at
 th
e 
di
re
ct
io
ns
 to
ge
th
er
.
•
 	
W
rit
te
n 
di
re
ct
io
ns
.  
Pr
ov
id
e 
fo
llo
w
-u
p 
di
re
ct
io
ns
 in
 w
rit
in
g.
  F
or
 e
xa
m
pl
e,
 w
rit
e 
th
e 
pa
ge
 n
um
be
r f
or
 a
n
as
si
gn
m
en
t o
n 
th
e 
ch
al
kb
oa
rd
 a
nd
 re
m
in
d 
th
e 
ch
ild
 to
 lo
ok
 a
t t
he
 c
ha
lk
bo
ar
d 
if 
he
 o
r s
he
 fo
rg
et
s t
he
as
si
gn
m
en
t.
o
 
Lo
we
r N
oi
se
 le
ve
l
! 
M
on
ito
r t
he
 n
oi
se
 le
ve
l i
n 
th
e 
cl
as
sr
oo
m
, a
nd
 p
ro
vi
de
 c
or
re
ct
iv
e 
fe
ed
ba
ck
, a
s 
ne
ed
ed
.  
If 
th
e 
no
ise
 le
ve
l e
xc
ee
ds
th
e 
le
ve
l a
pp
ro
pr
ia
te
 fo
r t
he
 ty
pe
 o
f l
es
so
n,
 re
m
in
d 
al
l s
tu
de
nt
s–
or
 in
di
vi
du
al
 st
ud
en
ts
–
ab
ou
t t
he
 b
eh
av
io
ra
l
ru
le
s s
ta
te
d 
at
 th
e 
be
gi
nn
in
g 
of
 th
e 
le
ss
on
.
o
 
D
iv
id
e 
wo
rk
 in
to
 sm
al
le
r u
ni
ts
! 
B
re
ak
 d
ow
n 
as
sig
nm
en
ts
 in
to
 sm
al
le
r, 
le
ss
 c
om
pl
ex
 ta
sk
s. 
 F
or
 e
xa
m
pl
e,
 a
llo
w
 st
ud
en
ts
 to
 c
om
pl
et
e 
fiv
e 
m
at
h
pr
ob
le
m
s 
be
fo
re
 p
re
se
nt
in
g 
th
em
 w
ith
 th
e 
re
m
ai
ni
ng
 fi
ve
 p
ro
bl
em
s.
o
 
H
ig
hl
ig
ht
 k
ey
 p
oi
nt
s
! 
H
ig
hl
ig
ht
 k
ey
 w
or
ds
 in
 th
e 
in
st
ru
ct
io
ns
 o
n 
w
or
ks
he
et
s t
o 
he
lp
 th
e 
ch
ild
 w
ith
 A
D
H
D
 fo
cu
s o
n 
th
e 
di
re
ct
io
ns
.
Pr
ep
ar
e 
th
e 
w
or
ks
he
et
 b
ef
or
e 
th
e 
le
ss
on
 b
eg
in
s, 
or
 u
nd
er
lin
e 
ke
y 
w
or
ds
 a
s 
yo
u 
an
d 
th
e 
ch
ild
 re
ad
 th
e 
di
re
ct
io
ns
to
ge
th
er
. 
W
he
n 
re
ad
in
g,
 s
ho
w
 c
hi
ld
re
n 
ho
w
 to
 id
en
tif
y 
an
d 
hi
gh
lig
ht
 a
 k
ey
 se
nt
en
ce
, o
r h
av
e 
th
em
 w
rit
e 
it 
on
 a
 
se
pa
ra
te
 p
ie
ce
 o
f p
ap
er
, b
ef
or
e 
as
ki
ng
 fo
r a
 su
m
m
ar
y 
of
 th
e 
en
tir
e 
bo
ok
. 
In
 m
at
h,
 sh
ow
 c
hi
ld
re
n 
ho
w
 to
un
de
rli
ne
 th
e 
im
po
rta
nt
 fa
ct
s a
nd
 o
pe
ra
tio
ns
:  
in
 —
M
ar
y 
ha
s t
w
o 
ap
pl
es
, a
nd
 Jo
hn
 h
as
 th
re
e,
“ 
un
de
rli
ne
 —
tw
o,
“
an
d 
—t
hr
ee
.“
 
o
 
El
im
in
at
e 
or
 re
du
ce
 fr
eq
ue
nc
y 
of
 ti
m
ed
 te
sts
! 
Te
st
s t
ha
t a
re
 ti
m
ed
 m
ay
 n
ot
 a
llo
w
 c
hi
ld
re
n 
w
ith
 A
D
H
D
 to
 d
em
on
st
ra
te
 w
ha
t t
he
y 
tru
ly
 k
no
w
 d
ue
 to
 th
ei
r
po
te
nt
ia
l p
re
oc
cu
pa
tio
n 
w
ith
 e
la
ps
ed
 ti
m
e.
  A
llo
w
 s
tu
de
nt
s w
ith
 A
D
H
D
 m
or
e 
tim
e 
to
 c
om
pl
et
e 
qu
iz
ze
s a
nd
 te
st
in
 o
rd
er
 to
 e
lim
in
at
e 
—t
es
t a
nx
ie
ty
,“
 a
nd
 p
ro
vi
de
 th
em
 w
ith
 o
th
er
 o
pp
or
tu
ni
tie
s, 
m
et
ho
ds
, o
r t
es
t f
or
m
at
s t
o
de
m
on
st
ra
te
 th
ei
r k
no
w
le
dg
e.
o
 
U
se
 c
oo
pe
ra
tiv
e 
le
ar
ni
ng
 st
ra
te
gi
es
! 
H
av
e 
st
ud
en
ts
 w
or
k 
to
ge
th
er
 in
 s
m
al
l g
ro
up
s t
o 
m
ax
im
iz
e 
th
ei
r o
w
n 
an
d 
ea
ch
 o
th
er
‘s
 le
ar
ni
ng
.  
U
se
 st
ra
te
gi
es
su
ch
 a
s T
hi
nk
-P
ai
r-
Sh
ar
e,
 w
he
re
 te
ac
he
rs
 a
sk
 st
ud
en
ts
 to
 th
in
k 
ab
ou
t a
 to
pi
c,
 p
ai
r w
ith
 a
 p
ar
tn
er
 to
 d
isc
us
s 
it,
an
d 
sh
ar
e 
id
ea
s w
ith
 th
e 
gr
ou
p.
 (S
la
vi
n,
 2
00
2)
o
 
U
se
 a
ss
ist
iv
e 
te
ch
no
lo
gy
 
! 
A
ll 
st
ud
en
ts
, a
nd
 th
os
e 
w
ith
 A
D
H
D
 in
 p
ar
tic
ul
ar
, c
an
 b
en
ef
it 
fro
m
 th
e 
us
e 
of
 te
ch
no
lo
gy
 (s
uc
h 
as
 c
om
pu
te
rs
 a
nd
 
pr
oj
ec
to
r s
cr
ee
ns
), 
w
hi
ch
 m
ak
es
 in
st
ru
ct
io
n 
m
or
e 
vi
su
al
 a
nd
 a
llo
w
s s
tu
de
nt
s t
o 
pa
rti
ci
pa
te
 a
ct
iv
el
y.
2 
11
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•
 	
Se
lf 
m
on
ito
ri
ng
 
o
 
	T
ea
ch
er
s c
an
 h
el
p 
st
ud
en
ts
 w
ho
 h
av
e 
di
ff
ic
ul
ty
 g
et
tin
g 
an
d 
st
ay
in
g 
on
 ta
sk
. 
St
ud
en
t c
an
 b
ec
om
e 
en
ga
ge
d 
in
 a
nd
 
co
m
pl
et
e 
ac
ad
em
ic
 ta
sk
s u
si
ng
 a
 se
lf-
m
on
ito
rin
g 
pr
oc
ed
ur
e.
o
 
	S
el
f-
m
on
ito
rin
g 
is 
a 
st
ra
te
gy
 in
 w
hi
ch
 st
ud
en
ts
 re
co
rd
 so
m
e 
el
em
en
t o
f t
he
ir 
ow
n 
be
ha
vi
or
 so
 th
ey
 c
an
 m
od
ify
 th
at
be
ha
vi
or
. T
hi
s s
tra
te
gy
 is
 b
as
ed
 o
n 
th
e 
no
tio
n 
th
at
 c
hi
ld
re
n 
ca
n 
st
ay
 o
n 
ta
sk
 if
 th
ey
 a
re
 c
ue
d 
to
 p
er
fo
rm
 th
e 
si
m
pl
e 
st
ep
s
an
d 
ar
e 
sy
st
em
at
ic
al
ly
 re
in
fo
rc
ed
 fo
r p
er
fo
rm
in
g 
th
e 
st
ep
s. 
C
ue
s a
re
 v
er
ba
l o
r n
on
ve
rb
al
 p
ro
m
pt
s o
r s
ig
na
ls 
th
at
 tr
ig
ge
r
sp
ec
ifi
c 
be
ha
vi
or
s. 
Th
is 
st
ra
te
gy
 e
na
bl
es
 c
hi
ld
re
n 
w
ho
 h
av
e 
th
e 
ac
ad
em
ic
 p
re
re
qu
isi
te
s t
o 
co
m
pl
et
e 
th
e 
ta
sk
 to
 m
on
ito
r
th
em
se
lv
es
 a
s t
he
y 
pr
og
re
ss
 th
ro
ug
h 
th
e 
as
si
gn
m
en
t.
o
 
	T
he
 se
lf-
m
on
ito
rin
g 
st
ra
te
gy
 m
ay
 c
on
si
st 
of
, f
or
 e
xa
m
pl
e,
 te
ac
he
r c
ue
s, 
a 
st
ud
en
t c
he
ck
lis
t, 
an
d 
a 
sy
st
em
at
ic
re
in
fo
rc
em
en
t c
ha
rt.
 —
A
m
 I 
lis
te
ni
ng
 to
 m
y 
te
ac
he
r?
  D
o 
I k
no
w
 w
ha
t t
o 
do
? 
 A
m
 I 
fin
is
he
d 
w
ith
 m
y 
w
or
k?
“
o
 
	T
he
 te
ac
he
r a
ss
ist
s t
he
 st
ud
en
ts
 w
ho
 h
av
e 
di
ff
ic
ul
ty
 st
ay
in
g 
on
-ta
sk
 b
y 
gi
vi
ng
 th
em
 v
er
ba
l a
nd
 v
is
ua
l c
ue
s t
ha
t
co
rr
es
po
nd
 to
 th
e 
qu
es
tio
ns
 o
n 
th
e 
ch
ec
kl
ist
.  
Th
e 
ch
ild
re
n 
m
on
ito
r t
he
ir 
pr
og
re
ss
 a
nd
 a
re
 re
w
ar
de
d 
w
ith
 st
ic
ke
rs
 a
nd
 
po
sit
iv
e 
no
te
s t
o 
ta
ke
 h
om
e 
w
he
n 
th
ey
 c
om
pl
et
e 
th
ei
r w
or
k.
3 
•
 	
Pe
er
 T
ut
or
in
g
o
 
	P
ee
r t
ut
or
in
g 
is 
an
 in
st
ru
ct
io
na
l s
tra
te
gy
 in
 w
hi
ch
 s
tu
de
nt
s w
or
k 
in
 p
ai
rs
 a
s t
ut
or
 a
nd
 tu
te
e,
 o
r i
n 
te
am
s o
n 
w
hi
ch
 te
am
m
em
be
rs
 ta
ke
 tu
rn
s a
ct
in
g 
as
 te
ac
he
r o
r t
ut
or
 fo
r t
he
 re
st 
of
 th
e 
gr
ou
p.
o
 
	T
he
 g
oa
ls 
of
 p
ee
r t
ut
or
in
g 
ar
e 
to
 im
pr
ov
e 
ac
ad
em
ic
 le
ar
ni
ng
, d
ev
el
op
 c
oo
pe
ra
tiv
e 
w
or
k 
ha
bi
ts
, a
nd
 in
cr
ea
se
 p
os
iti
ve
 
so
ci
al
 in
te
ra
ct
io
n 
am
on
g 
st
ud
en
ts
.
o
 
	P
ee
r t
ut
or
in
g 
ta
ke
s p
la
ce
 w
he
n 
on
e 
st
ud
en
t w
ho
 h
as
 le
ar
ne
d 
th
e 
m
at
er
ia
l h
el
ps
 a
no
th
er
 st
ud
en
t w
ho
 is
 w
or
ki
ng
 to
w
ar
d
m
as
te
ry
.  
Th
e 
tu
to
r c
an
 b
e 
th
e 
sa
m
e 
ag
e 
or
 o
ld
er
 th
an
 th
e 
tu
te
e.
  I
n 
bo
th
 s
itu
at
io
ns
, h
ow
ev
er
, t
he
 st
ud
en
ts
 m
us
t b
e
ac
ce
pt
ed
 b
y 
an
d 
sh
ow
 re
sp
ec
t f
or
 o
ne
 a
no
th
er
. 
O
fte
n,
 st
ud
en
ts
 n
ee
d 
to
 b
e 
in
st
ru
ct
ed
 in
 a
pp
ro
pr
ia
te
 so
ci
al
 sk
ill
s t
ha
t w
ill
m
ak
e 
th
e 
tu
to
rin
g 
m
or
e 
en
jo
ya
bl
e 
an
d 
pr
od
uc
tiv
e.
o
 
	P
ee
r t
ut
or
s a
re
 tr
ai
ne
d 
in
 b
as
ic
 in
st
ru
ct
io
na
l p
ro
ce
du
re
s a
nd
 te
ch
ni
qu
es
 fo
r p
ro
vi
di
ng
 re
in
fo
rc
em
en
t a
nd
 c
or
re
ct
iv
e 
fe
ed
ba
ck
.  
Th
ey
 a
lso
 n
ee
d 
tra
in
in
g 
in
 id
en
tif
yi
ng
 w
he
n 
to
 a
sk
 th
e 
te
ac
he
r f
or
 h
el
p.
o
 
	T
he
 te
ac
he
r m
us
t d
ev
el
op
 p
ro
ce
du
re
s f
or
 se
le
ct
in
g 
an
d 
m
at
ch
in
g 
tu
to
rs
 a
nd
 tu
te
es
 a
nd
 th
en
 su
pe
rv
ise
 th
e 
tu
to
rin
g
se
ss
io
ns
.  
Th
e 
te
ac
he
r e
ss
en
tia
lly
 o
rc
he
st
ra
te
s t
he
 p
ee
r-
tu
to
rin
g 
pr
og
ra
m
, p
la
ns
 th
e 
in
st
ru
ct
io
n,
 a
nd
 d
em
on
st
ra
te
s t
he
 
tu
to
rin
g 
ro
ut
in
e 
fo
r t
he
 st
ud
en
t t
ea
m
s. 
 T
he
 tu
to
r t
he
n 
w
or
ks
 w
ith
 th
e 
le
ar
ne
r, 
pr
ov
id
in
g 
as
si
st
an
ce
 a
nd
 fe
ed
ba
ck
.3 
•
 	
H
an
d 
ge
st
ur
es
o
 
	H
an
d 
ge
st
ur
es
 a
re
 m
or
e 
vi
vi
d,
 d
yn
am
ic
, v
isu
al
, c
on
cr
et
e 
an
d 
le
ss
 a
bs
tra
ct
 th
an
 sp
ee
ch
.  
In
fo
rm
at
io
n 
pr
ov
id
ed
 b
y 
a 
te
ac
he
r t
o 
a 
st
ud
en
t t
hr
ou
gh
 th
e 
ge
st
ur
e 
m
od
al
ity
 d
ep
ic
ts
 m
or
e 
ch
ar
ac
te
ris
tic
s o
f a
n 
ob
je
ct
 o
r a
ct
io
n 
th
an
 sp
ee
ch
 a
lo
ne
.4 
o
 
	D
ev
el
op
 c
ue
s o
r s
ig
na
ls 
w
ith
 st
ud
en
t t
ha
t c
an
 u
se
d 
to
 re
di
re
ct
 a
tte
nt
io
n
o
 
	S
ho
ul
d 
be
 sp
ec
ifi
c 
to
 th
e 
in
di
vi
du
al
 c
hi
ld
, t
he
 ta
sk
, o
r s
itu
at
io
n.
o
 
	V
ar
io
us
 le
ve
ls 
of
 c
ue
in
g 
m
ay
 b
e 
ne
ed
ed
. F
or
 in
st
an
ce
, a
fte
r t
ea
ch
in
g 
a 
sp
ec
ifi
c 
sk
ill
, b
eh
av
io
r, 
or
 te
ch
ni
qu
e,
 th
e 
te
ac
he
r
m
ay
 n
ee
d 
to
 p
ro
vi
de
 e
xp
lic
it 
cu
es
 to
 in
di
ca
te
 th
e 
ap
pr
op
ria
te
 ti
m
e 
an
d 
pl
ac
e 
fo
r t
he
 sk
ill
 o
r b
eh
av
io
r. 
C
ue
in
g 
ca
n 
be
fa
de
d 
gr
ad
ua
lly
 b
y 
re
du
ci
ng
 (i
.e
., 
fe
w
er
 c
ue
s)
, c
ha
ng
in
g 
(e
.g
., 
vi
su
al
 a
nd
 a
ud
ito
ry
 c
ue
s t
o 
vi
su
al
 c
ue
s 
on
ly
), 
or
 re
pl
ac
in
g 
cu
es
 (e
.g
., 
ex
te
rn
al
 to
 in
te
rn
al
 c
ue
s)
. W
he
n 
th
e 
be
ha
vi
or
 b
ec
om
es
 a
ut
om
at
ic
, e
xt
er
na
l c
ue
s 
no
 lo
ng
er
 s
ho
ul
d 
be
 
ne
ce
ss
ar
y.
 F
in
al
ly
, e
sp
ec
ia
lly
 fo
r y
ou
ng
er
 c
hi
ld
re
n,
 te
ac
he
rs
 m
ay
 n
ee
d 
to
 d
ef
in
e 
th
e 
w
or
ks
pa
ce
 in
 th
e 
cl
as
sr
oo
m
.4 
4  W
an
g,
 X
., 
Be
rn
as
, R
., 
Ed
er
ha
rd
, P
. (
20
04
). 
En
ga
gi
ng
 A
D
H
D
 st
ud
en
ts 
in
 ta
sk
s w
ith
 h
an
d 
ge
st
ur
es
: a
 p
ed
ag
og
ic
al
 p
os
si
bi
lit
y 
fo
r t
ea
ch
er
s. 
Ed
uc
at
io
na
l S
tu
di
es
, 
30
(3
). 
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•
 	
H
an
dw
ri
tin
g 
o
 
	I
nd
iv
id
ua
l c
ha
lk
bo
ar
ds
! 
A
sk
 th
e 
ch
ild
 to
 p
ra
ct
ic
e 
co
py
in
g 
an
d 
er
as
in
g 
th
e 
ta
rg
et
 w
or
ds
 o
n 
a 
sm
al
l, 
in
di
vi
du
al
 c
ha
lk
bo
ar
d.
 T
w
o 
ch
ild
re
n
ca
n 
be
 p
ai
re
d 
to
 p
ra
ct
ic
e 
th
ei
r t
ar
ge
t w
or
ds
 to
ge
th
er
.
o
 
	Q
ui
et
 p
la
ce
s f
or
 h
an
dw
ri
tin
g 
! 
Pr
ov
id
e 
th
e 
ch
ild
 w
ith
 a
 sp
ec
ia
l —
qu
ie
t p
la
ce
“ 
(e
.g
., 
a 
ta
bl
e 
ou
ts
id
e 
th
e 
cl
as
sr
oo
m
) t
o 
co
m
pl
et
e 
hi
s o
r h
er
ha
nd
w
rit
in
g 
as
si
gn
m
en
ts
.
o
 
	S
pa
ci
ng
 w
or
ds
 o
n 
a 
pa
ge
! 
H
av
e 
th
e 
ch
ild
 u
se
 a
 fi
ng
er
 to
 m
ea
su
re
 th
e 
sp
ac
e 
to
 le
av
e 
be
tw
ee
n 
ea
ch
 w
or
d 
in
 a
 w
rit
te
n 
as
si
gn
m
en
t.
o
 
	S
pe
ci
al
 w
ri
tin
g 
pa
pe
r
! 
A
sk
 th
e 
ch
ild
 to
 u
se
 sp
ec
ia
l p
ap
er
 w
ith
 v
er
tic
al
 li
ne
s t
o 
le
ar
n 
to
 sp
ac
e 
le
tte
rs
 a
nd
 w
or
ds
 o
n 
a 
pa
ge
.
o
 
	S
tr
uc
tu
re
d 
pr
og
ra
m
s f
or
 h
an
dw
ri
tin
g
o
 
	T
ea
ch
 h
an
dw
ri
tin
g 
sk
ill
s t
hr
ou
gh
 a
 st
ru
ct
ur
ed
 p
ro
gr
am
, s
uc
h 
as
 Ja
n 
O
lse
n‘
s H
an
dw
rit
in
g 
W
ith
ou
t T
ea
rs
 p
ro
gr
am
(O
lse
n,
 2
00
3)
.2 
•
 	
M
at
he
m
at
ic
s
o
 
	
C
ol
or
 c
od
in
g 
ar
ith
m
et
ic
 sy
m
bo
ls
! 
C
ol
or
 c
od
e 
ba
si
c 
ar
ith
m
et
ic
 s
ym
bo
ls,
 su
ch
 a
s +
, œ
, a
nd
 =
, t
o 
pr
ov
id
e 
vi
su
al
 c
ue
s 
fo
r c
hi
ld
re
n 
w
he
n 
th
ey
 a
re
 
co
m
pu
tin
g 
w
ho
le
 n
um
be
rs
.
o
 
	B
oa
rd
 g
am
es
 fo
r 
ba
sic
 c
om
pu
ta
tio
n
! 
A
sk
 th
e 
ch
ild
 to
 p
la
y 
bo
ar
d 
ga
m
es
 to
 p
ra
ct
ic
e 
ad
di
ng
, s
ub
tra
ct
in
g,
 m
ul
tip
ly
in
g,
 a
nd
 d
iv
id
in
g 
w
ho
le
 n
um
be
rs
.
o
 
	C
om
pu
te
r 
ga
m
es
 fo
r 
ba
sic
 c
om
pu
ta
tio
n
! 
Sc
he
du
le
 c
om
pu
te
r t
im
e 
fo
r t
he
 c
hi
ld
 to
 d
ril
l a
nd
 p
ra
ct
ic
e 
ba
si
c 
co
m
pu
ta
tio
ns
, u
si
ng
 a
pp
ro
pr
ia
te
 g
am
es
.
o
 
	—
M
ag
ic
 m
in
ut
e“
 d
ri
lls
! 
H
av
e 
st
ud
en
ts
 p
er
fo
rm
 a
 q
ui
ck
 (6
0-
se
co
nd
) d
ril
l e
ve
ry
 d
ay
 to
 p
ra
ct
ic
e 
ba
si
c 
co
m
pu
ta
tio
n 
of
 m
at
h 
fa
ct
s,
 a
nd
 h
av
e
ch
ild
re
n 
tra
ck
 th
ei
r o
w
n 
pe
rfo
rm
an
ce
.2 
•
 	
Sp
el
lin
g 
o
 
	M
ov
em
en
t a
ct
iv
iti
es
! 
C
om
bi
ne
 m
ov
em
en
t a
ct
iv
iti
es
 w
ith
 sp
el
lin
g 
le
ss
on
s (
e.
g.
 ju
m
p 
ro
pe
 w
hi
le
 sp
el
lin
g 
w
or
ds
 o
ut
 lo
ud
).
o
 
	W
or
d 
ba
nk
s
! 
U
se
 3
“ 
x 
5“
 in
de
x 
ca
rd
s o
f f
re
qu
en
tly
 m
is
sp
el
le
d 
w
or
ds
 so
rte
d 
al
ph
ab
et
ic
al
ly
.2 
•
 	
 L
an
gu
ag
e 
A
rt
s a
nd
 R
ea
di
ng
 C
om
pr
eh
en
sio
n.
 T
o 
he
lp
 c
hi
ld
re
n 
w
ith
 A
D
H
D
 w
ho
 a
re
 p
oo
r r
ea
de
rs
 im
pr
ov
e 
th
ei
r r
ea
di
ng
 
co
m
pr
eh
en
sio
n 
sk
ill
s, 
try
 th
e 
fo
llo
w
in
g 
in
st
ru
ct
io
na
l p
ra
ct
ic
es
:
o
 
	S
ile
nt
 r
ea
di
ng
 ti
m
e.
 E
st
ab
lis
h 
a 
fix
ed
 ti
m
e 
ea
ch
 d
ay
 fo
r s
ile
nt
 re
ad
in
g 
(e
.g
., 
D
.E
.A
.R
.: 
D
ro
p 
Ev
er
yt
hi
ng
 a
nd
 R
ea
d 
an
d 
Su
st
ai
ne
d 
Si
le
nt
 R
ea
di
ng
 [M
an
zo
 &
 Z
eh
r, 
19
98
 a
nd
 H
ol
t &
 O
‘T
ue
l, 
19
89
])
.
o
 
	F
ol
lo
w
-a
lo
ng
 r
ea
di
ng
. A
sk
 th
e 
ch
ild
 to
 re
ad
 a
 st
or
y 
si
le
nt
ly
 w
hi
le
 li
st
en
in
g 
to
 o
th
er
 st
ud
en
ts
 o
r t
he
 te
ac
he
r r
ea
d 
th
e 
st
or
y 
al
ou
d 
to
 th
e 
en
tir
e 
cl
as
s.
o
 
	P
ar
tn
er
 r
ea
di
ng
 a
ct
iv
iti
es
. P
ai
r t
he
 c
hi
ld
 w
ith
 A
D
H
D
 w
ith
 a
no
th
er
 st
ud
en
t p
ar
tn
er
 w
ho
 is
 a
 st
ro
ng
 re
ad
er
. T
he
 p
ar
tn
er
s
ta
ke
 tu
rn
s r
ea
di
ng
 o
ra
lly
 a
nd
 li
st
en
in
g 
to
 e
ac
h 
ot
he
r.
o
 
	S
to
ry
bo
ar
ds
. A
sk
 th
e 
ch
ild
 to
 m
ak
e 
st
or
yb
oa
rd
s t
ha
t i
llu
st
ra
te
 th
e 
se
qu
en
ce
 o
f m
ai
n 
ev
en
ts
 in
 a
 st
or
y.
o
 
	S
to
ry
te
lli
ng
. S
ch
ed
ul
e 
st
or
yt
el
lin
g 
se
ss
io
ns
 w
he
re
 th
e 
ch
ild
 c
an
 re
te
ll 
a 
st
or
y 
th
at
 h
e 
or
 sh
e 
ha
s r
ea
d 
re
ce
nt
ly
.
o
 
	P
la
ya
ct
in
g.
 S
ch
ed
ul
e 
pl
ay
ac
tin
g 
se
ss
io
ns
 w
he
re
 th
e 
ch
ild
 c
an
 ro
le
-p
la
y 
di
ff
er
en
t c
ha
ra
ct
er
s 
in
 a
 fa
vo
rit
e 
st
or
y.
o
 
	W
or
d 
ba
nk
. K
ee
p 
a 
w
or
d 
ba
nk
 o
r d
ic
tio
na
ry
 o
f n
ew
 o
r —
ha
rd
-to
-r
ea
d“
 si
gh
t-v
oc
ab
ul
ar
y 
w
or
ds
.
o
 
	B
oa
rd
 g
am
es
 fo
r 
re
ad
in
g 
co
m
pr
eh
en
sio
n.
 P
la
y 
bo
ar
d 
ga
m
es
 th
at
 p
ro
vi
de
 p
ra
ct
ic
e 
w
ith
 ta
rg
et
 re
ad
in
g 
co
m
pr
eh
en
sio
n
sk
ill
s o
r s
ig
ht
-v
oc
ab
ul
ar
y 
w
or
ds
.
o
 
	C
om
pu
te
r 
ga
m
es
 fo
r 
re
ad
in
g 
co
m
pr
eh
en
sio
n.
 S
ch
ed
ul
e 
co
m
pu
te
r t
im
e 
fo
r t
he
 c
hi
ld
 to
 h
av
e 
dr
ill
-a
nd
-p
ra
ct
ic
e 
w
ith
sig
ht
 v
oc
ab
ul
ar
y 
w
or
ds
.
o
 
	R
ec
or
de
d 
bo
ok
s. 
Th
es
e 
m
at
er
ia
ls,
 a
va
ila
bl
e 
fro
m
 m
an
y 
lib
ra
rie
s, 
ca
n 
st
im
ul
at
e 
in
te
re
st
 in
 tr
ad
iti
on
al
 re
ad
in
g 
an
d 
ca
n
be
 u
se
d 
to
 re
in
fo
rc
e 
an
d 
co
m
pl
em
en
t r
ea
di
ng
 le
ss
on
s2
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ADHD    Literacy 
A
ut
ism


O
ve
rv
ie
w
 
W
ha
t i
s A
ut
is
m
? 
A
ut
ism
 is
 a
 se
ve
re
ly
 h
an
di
ca
pp
in
g 
di
so
rd
er
 w
hi
ch
 b
eg
in
s a
t b
irt
h 
or
 w
ith
in
 th
e 
fir
st
 2
 ²
 y
ea
rs
 o
f l
ife
. 
Fo
r m
an
y 
ye
ar
s a
ut
is
m
 o
cc
ur
re
d 
in
 a
bo
ut
 5
 c
hi
ld
re
n 
pe
r 1
0,
00
0 
liv
e 
bi
rth
s. 
 H
ow
ev
er
, s
in
ce
 th
e 
ea
rly
 1
99
0'
s, 
th
e 
ra
te
 o
f a
ut
is
m
 h
as
 in
cr
ea
se
d 
en
or
m
ou
sl
y 
th
ro
ug
ho
ut
 th
e 
w
or
ld
, s
o 
th
at
 fi
gu
re
s a
s h
ig
h 
as
 6
0 
pe
r 1
0,
00
0 
ar
e 
be
in
g 
re
po
rte
d.
 T
he
 re
as
on
s 
fo
r t
he
 in
cr
ea
se
 a
re
 b
ei
ng
 d
eb
at
ed
, b
ut
 th
e 
m
os
t l
ik
el
y 
ca
us
e 
ap
pe
ar
s t
o 
be
 th
e 
ov
er
 v
ac
ci
na
tio
ns
 o
f i
nf
an
ts
. 
M
os
t a
ut
ist
ic
 c
hi
ld
re
n 
ar
e 
pe
rf
ec
tly
 n
or
m
al
 in
 a
pp
ea
ra
nc
e,
 b
ut
 sp
en
d 
th
ei
r t
im
e 
en
ga
ge
d 
in
 p
uz
zl
in
g 
an
d 
di
st
ur
bi
ng
 b
eh
av
io
rs
, w
hi
ch
 
ar
e 
m
ar
ke
dl
y 
di
ff
er
en
t f
ro
m
 th
os
e 
of
 n
or
m
al
 c
hi
ld
re
n.
  T
he
y 
m
ay
 st
ar
e 
in
to
 sp
ac
e 
fo
r h
ou
rs
, t
hr
ow
 u
nc
on
tro
lla
bl
e 
ta
nt
ru
m
s, 
sh
ow
 n
o 
in
te
re
st 
in
 p
eo
pl
e 
(in
cl
ud
in
g 
th
ei
r p
ar
en
ts
) a
nd
 p
ur
su
e 
st
ra
ng
e,
 re
pe
tit
iv
e 
ac
tiv
iti
es
 w
ith
 n
o 
ap
pa
re
nt
 p
ur
po
se
. 
Th
ey
 h
av
e 
be
en
 
de
sc
rib
ed
 a
s 
liv
in
g 
in
 a
 w
or
ld
 o
f t
he
ir 
ow
n.
  S
om
e 
au
tis
tic
 in
di
vi
du
al
s a
re
 re
m
ar
ka
bl
y 
gi
fte
d 
in
 c
er
ta
in
 a
re
as
 su
ch
 a
s 
m
us
ic
 o
r 
m
at
he
m
at
ic
s, 
as
 d
ep
ic
te
d 
in
 th
e 
fil
m
 R
ai
n 
M
an
.  
A
ll 
ne
ed
 h
el
p.
  
W
ha
t i
s t
he
 C
au
se
? 
 T
he
 c
au
se
s o
f a
ut
ism
 a
re
 p
oo
rly
 u
nd
er
st
oo
d,
 a
lth
ou
gh
 it
 is
 c
le
ar
 th
at
 a
ut
is
m
 is
 a
 b
io
lo
gi
ca
l b
ra
in
 d
iso
rd
er
. 
Th
e 
A
ut
ism
 R
es
ea
rc
h 
In
st
itu
te
, a
 S
an
 D
ie
go
-b
as
ed
 n
on
pr
of
it 
or
ga
ni
za
tio
n 
fo
r r
es
ea
rc
h 
an
d 
in
fo
rm
at
io
n 
on
 a
ut
ism
 a
nd
 re
la
te
d 
di
so
rd
er
s, 
is 
in
ve
st
ig
at
in
g 
va
rio
us
 p
os
si
bl
e 
ca
us
al
 fa
ct
or
s. 
 
W
ha
t i
s t
he
 O
ut
lo
ok
? 
 In
 re
ce
nt
 y
ea
rs
 th
er
e 
ha
s 
be
en
 a
 m
ar
ke
d 
in
cr
ea
se
 in
 th
e 
pe
rc
en
ta
ge
 o
f c
hi
ld
re
n 
w
ho
 h
av
e 
be
en
 a
bl
e 
to
 a
tte
nd
 
sc
ho
ol
 w
ith
 n
or
m
al
 c
hi
ld
re
n,
 a
nd
 to
 li
ve
 m
or
e 
or
 le
ss
 in
de
pe
nd
en
tly
 in
 c
om
m
un
ity
 se
tti
ng
s. 
 H
ow
ev
er
, t
he
 m
aj
or
ity
 o
f a
ut
ist
ic
 p
er
so
ns
 
re
m
ai
n 
se
ve
re
ly
 h
an
di
ca
pp
ed
 in
 th
ei
r a
bi
lit
y 
to
 c
om
m
un
ic
at
e 
an
d 
so
ci
al
iz
e 
w
ith
 o
th
er
 p
eo
pl
e.
 
W
ha
t i
s t
he
 d
iff
er
en
ce
 b
et
w
ee
n 
A
sp
er
ge
r‘
s S
yn
dr
om
e 
an
d 
A
ut
ism
? 
A
sp
er
ge
r s
yn
dr
om
e 
is 
us
ua
lly
 c
on
si
de
re
d 
a 
su
bt
yp
e 
of
 h
ig
h-
fu
nc
tio
ni
ng
 a
ut
is
m
.  
M
os
t o
f t
he
 in
di
vi
du
al
s w
ith
 A
sp
er
ge
r s
yn
dr
om
e 
ar
e 
de
sc
rib
ed
 a
s —
so
ci
al
 b
ut
 a
w
kw
ar
d.
“ 
Th
at
 is
, t
he
y 
w
an
t t
o 
ha
ve
 fr
ie
nd
s, 
bu
t t
he
y 
do
 n
ot
 h
av
e 
th
e 
so
ci
al
 sk
ill
s t
o 
be
gi
n 
an
d/
or
 m
ai
nt
ai
n 
a 
fr
ie
nd
sh
ip
.  
W
hi
le
 h
ig
h-
fu
nc
tio
ni
ng
 a
ut
ist
ic
 in
di
vi
du
al
s 
m
ay
 a
lso
 b
e 
—s
oc
ia
l b
ut
 a
w
kw
ar
d,
“ 
th
ey
 a
re
 ty
pi
ca
lly
 le
ss
 in
te
re
st
ed
 in
 h
av
in
g 
fr
ie
nd
s. 
 In
 a
dd
iti
on
, h
ig
h-
fu
nc
tio
ni
ng
 a
ut
ist
ic
 in
di
vi
du
al
s a
re
 o
fte
n 
de
la
ye
d 
in
 d
ev
el
op
in
g 
sp
ee
ch
/la
ng
ua
ge
. 
Th
os
e 
w
ith
 A
sp
er
ge
r 
sy
nd
ro
m
e 
te
nd
 n
ot
 to
 h
av
e 
sp
ee
ch
/la
ng
ua
ge
 d
el
ay
s,
 b
ut
 th
ei
r s
pe
ec
h 
is 
us
ua
lly
 d
es
cr
ib
ed
 a
s p
ec
ul
ia
r, 
su
ch
 a
s 
be
in
g 
st
ilt
ed
 a
nd
 
pe
rs
ev
er
at
in
g 
on
 u
nu
su
al
 to
pi
cs
. 
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Lo
ng
-T
er
m
 P
ro
gn
os
is
 
To
da
y,
 m
os
t a
du
lts
 w
ith
 a
ut
ism
 a
re
 e
ith
er
 li
vi
ng
 a
t h
om
e 
w
ith
 th
ei
r p
ar
en
ts
 o
r l
iv
in
g 
in
 a
 g
ro
up
 h
om
e.
  S
om
e 
hi
gh
er
-f
un
ct
io
ni
ng
 p
eo
pl
e 
liv
e 
in
 a
 su
pp
or
te
d-
liv
in
g 
sit
ua
tio
n,
 w
ith
 m
od
es
t a
ss
ist
an
ce
, a
 v
er
y 
fe
w
 a
re
 a
bl
e 
to
 li
ve
 in
de
pe
nd
en
tly
.  
So
m
e 
ar
e 
ab
le
 to
 w
or
k,
 e
ith
er
 in
 
vo
lu
nt
ee
r w
or
k,
 sh
el
te
re
d 
w
or
ks
ho
ps
, o
r p
riv
at
e 
em
pl
oy
m
en
t, 
bu
t m
an
y 
do
 n
ot
.  
A
du
lts
 w
ith
 P
D
D
/N
O
S 
an
d 
A
sp
er
ge
r‘
s g
en
er
al
ly
 a
re
 
m
or
e 
lik
el
y 
to
 li
ve
 in
de
pe
nd
en
tly
, a
nd
 th
ey
 a
re
 m
or
e 
lik
el
y 
to
 w
or
k.
 U
nf
or
tu
na
te
ly
, t
he
y 
of
te
n 
ha
ve
 d
iff
ic
ul
ty
 fi
nd
in
g 
an
d 
th
en
 
m
ai
nt
ai
ni
ng
 a
 jo
b.
  T
he
 m
aj
or
 re
as
on
 fo
r c
hr
on
ic
 u
ne
m
pl
oy
m
en
t i
s n
ot
 a
 la
ck
 o
f j
ob
 sk
ill
s, 
bu
t r
at
he
r d
ue
 to
 th
ei
r l
im
ite
d 
so
ci
al
 s
ki
lls
. 
Th
us
, i
t i
s 
im
po
rta
nt
 to
 e
nc
ou
ra
ge
 a
pp
ro
pr
ia
te
 so
ci
al
 sk
ill
s e
ar
ly
 o
n,
 so
 th
ey
 a
re
 a
bl
e 
to
 li
ve
 a
nd
 w
or
k 
in
de
pe
nd
en
tly
 a
s 
m
uc
h 
as
 
po
ss
ib
le
. 
So
m
e 
of
 th
e 
m
os
t s
uc
ce
ss
fu
l p
eo
pl
e 
on
 th
e 
au
tis
m
 sp
ec
tru
m
 w
ho
 h
av
e 
go
od
 jo
bs
 h
av
e 
de
ve
lo
pe
d 
ex
pe
rti
se
 in
 a
 sp
ec
ia
liz
ed
 sk
ill
 th
at
 
pe
op
le
 o
fte
n 
va
lu
e.
  I
f a
 p
er
so
n 
be
co
m
es
 sk
ill
ed
 a
t s
om
et
hi
ng
, t
hi
s c
an
 h
el
p 
m
ak
e 
up
 fo
r s
om
e 
di
ff
ic
ul
tie
s w
ith
 so
ci
al
 sk
ill
s.
 G
oo
d 
fie
ld
s 
fo
r h
ig
he
r f
un
ct
io
ni
ng
 p
eo
pl
e 
on
 th
e 
sp
ec
tru
m
 a
re
 a
rc
hi
te
ct
ur
al
 d
ra
fti
ng
, c
om
pu
te
r p
ro
gr
am
m
in
g,
 la
ng
ua
ge
 tr
an
sl
at
or
, s
pe
ci
al
 
ed
uc
at
or
, l
ib
ra
ria
n 
an
d 
sc
ie
nt
ist
.  
It 
is 
lik
el
y 
th
at
 so
m
e 
br
ill
ia
nt
 sc
ie
nt
ist
s a
nd
 m
us
ic
ia
ns
 h
av
e 
a 
m
ild
 fo
rm
 o
f A
sp
er
ge
r‘s
 S
yn
dr
om
e 
(L
ed
gi
n,
 2
00
2)
. 
Th
e 
in
di
vi
du
al
s w
ho
 a
re
 m
os
t s
uc
ce
ss
fu
l o
fte
n 
ha
ve
 m
en
to
r t
ea
ch
er
s e
ith
er
 in
 h
ig
h 
sc
ho
ol
, c
ol
le
ge
 o
r a
t a
 p
la
ce
 o
f 
em
pl
oy
m
en
t.
 M
en
to
rs
 c
an
 h
el
p 
ch
an
ne
l i
nt
er
es
ts
 in
to
 c
ar
ee
rs
. 
U
nt
re
at
ed
 se
ns
or
y 
ov
er
se
ns
iti
vi
ty
 c
an
 se
ve
re
ly
 li
m
it 
a 
pe
rs
on
‘s
 a
bi
lit
y 
to
 to
le
ra
te
 a
 w
or
kp
la
ce
 e
nv
iro
nm
en
t.
 E
lim
in
at
in
g 
flu
or
es
ce
nt
 li
gh
ts
 w
ill
 o
fte
n 
he
lp
, b
ut
 u
nt
re
at
ed
 so
un
d 
se
ns
iti
vi
ty
 h
as
 c
au
se
d 
so
m
e 
in
di
vi
du
al
s o
n 
th
e 
sp
ec
tru
m
 to
 q
ui
t g
oo
d 
jo
bs
 b
ec
au
se
 ri
ng
in
g 
te
le
ph
on
es
 h
ur
t t
he
ir 
ea
rs
.  
Se
ns
or
y 
se
ns
iti
vi
tie
s c
an
 b
e 
re
du
ce
d 
by
 
au
di
to
ry
 in
te
gr
at
io
n 
tra
in
in
g,
 d
ie
ts
, I
rle
n 
le
ns
es
, c
on
ve
nt
io
na
l p
sy
ch
ia
tr
ic
 m
ed
ic
at
io
ns
 a
nd
 v
ita
m
in
 su
pp
le
m
en
ta
tio
n.
  M
ag
ne
si
um
 o
fte
n 
he
lp
s h
yp
er
se
ns
iti
ve
 h
ea
rin
g.
 
It 
sh
ou
ld
 a
lso
 b
e 
po
in
te
d 
ou
t t
ha
t t
he
 e
du
ca
tio
na
l, 
th
er
ap
ea
ut
ic
al
, a
nd
 b
io
m
ed
ic
al
 o
pt
io
ns
 a
va
ila
bl
e 
to
da
y 
ar
e 
m
uc
h 
be
tte
r t
ha
n 
in
 p
as
t 
de
ca
de
s, 
an
d 
th
ey
 sh
ou
ld
 b
e 
m
uc
h 
be
tte
r i
n 
th
e 
fu
tu
re
. 
 H
ow
ev
er
, i
t i
s o
fte
n 
up
 to
 p
ar
en
ts
 to
 fi
nd
 th
os
e 
se
rv
ic
es
, d
et
er
m
in
e 
w
hi
ch
 a
re
 
th
e 
m
os
t a
pp
ro
pr
ia
te
 fo
r t
he
ir 
ch
ild
, a
nd
 e
ns
ur
e 
th
at
 th
ey
 a
re
 p
ro
pe
rly
 im
pl
em
en
te
d.
 P
ar
en
ts 
ar
e 
a 
ch
ild
‘s
 m
os
t p
ow
er
fu
l a
dv
oc
at
es
 
an
d 
te
ac
he
rs
.  
W
ith
 th
e 
rig
ht
 m
ix
 o
f i
nt
er
ve
nt
io
ns
, m
os
t c
hi
ld
re
n 
w
ith
 a
ut
is
m
 w
ill
 b
e 
ab
le
 to
 im
pr
ov
e.
  A
s w
e 
le
ar
n 
m
or
e,
 c
hi
ld
re
n 
w
ith
 
au
tis
m
 w
ill
 h
av
e 
a 
be
tte
r c
ha
nc
e 
to
 le
ad
 h
ap
py
 a
nd
 fu
lfi
lli
ng
 li
ve
s. 
5 
5  A
da
m
s, 
J.,
 E
de
ls
on
, S
., 
G
ra
nd
in
, T
., 
Ri
m
la
nd
, B
. (
Sp
rin
g 
20
04
) A
dv
ic
e 
fo
r p
ar
en
ts 
of
 y
ou
ng
 a
ut
ist
ic
 c
hi
ld
re
n;
 
ht
tp
s:/
/w
w
w
.a
ut
is
m
w
eb
si
te
.c
om
/a
ri/
in
tro
/a
dv
ic
ef
or
pa
re
nt
s.h
tm
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Autism        Instructional Strategies 
•
 	
V
isu
al
 su
pp
or
ts
o
 
	A
llo
w
s s
tu
de
nt
s t
o 
m
ak
e 
se
ns
e 
of
 th
e 
cl
as
sr
oo
m
 e
nv
iro
nm
en
t, 
pr
ed
ic
t s
ch
ed
ul
ed
 e
ve
nt
s, 
co
m
pr
eh
en
d 
ex
pe
ct
at
io
ns
pl
ac
ed
 o
n 
th
em
, a
nd
 a
nt
ic
ip
at
e 
ch
an
ge
s t
hr
ou
gh
ou
t t
he
 d
ay
.
o
 
	V
isu
al
 w
ar
ni
ng
 d
ev
ic
es
 th
at
 a
le
rt 
th
e 
st
ud
en
t t
o 
th
e 
tim
e 
re
m
ai
ni
ng
 in
 a
 sc
he
du
le
d 
ev
en
t o
r a
ct
iv
ity
7 
•
 	
M
ak
e 
pr
es
en
ta
tio
ns
 v
isu
al
o
 
	M
os
t c
hi
ld
re
n 
w
ith
 a
ut
ism
 p
ro
ce
ss
 7
0%
 o
f w
ha
t t
he
y 
le
ar
n 
th
ro
ug
h 
vi
su
al
 c
ha
nn
el
s.
o
 
	P
ai
r w
or
ds
 w
ith
 v
isu
al
 st
im
ul
i, 
ha
nd
 g
es
tu
re
s, 
ob
je
ct
s, 
ac
tiv
iti
es
, p
ic
tu
re
s, 
an
d 
w
or
ds
.
o
 
	P
la
n 
st
im
ul
us
 to
 g
iv
e 
th
e 
st
ud
en
t i
nf
or
m
at
io
n 
ab
ou
t t
he
 a
ct
iv
ity
, r
at
he
r t
ha
n 
co
ns
ta
nt
 u
se
 o
f v
er
ba
l m
ea
ns
•
 	
Pr
ep
ar
e 
th
e 
ch
ild
 fo
r 
tr
an
sit
io
ns
 a
nd
 sc
he
du
le
 c
ha
ng
es
o
 
	W
he
th
er
 th
e 
de
vi
ce
 is
 a
 ti
m
er
 o
r v
isu
al
 sc
he
du
le
, e
ns
ur
e 
th
e 
st
ud
en
t i
s a
w
ar
e 
th
at
 a
 tr
an
sit
io
n 
is 
ap
pr
oa
ch
in
g.
  G
iv
e 
th
e 
tra
ns
iti
on
 c
lu
e,
 a
llo
w
 a
 m
in
ut
e 
fo
r t
he
 st
ud
en
t t
o 
be
gi
n 
th
e 
tra
ns
iti
on
, a
nd
 th
en
 fo
llo
w
 u
p 
w
ith
 a
 v
er
ba
l p
ro
m
pt
.
C
on
tin
ue
 to
 g
iv
e 
ve
rb
al
 p
ro
m
pt
s a
nd
 v
is
ua
l c
ue
s t
o 
tra
ns
iti
on
.  
A
llo
w
 1
0 
m
in
ut
es
 fo
r t
he
 st
ud
en
t t
o 
co
m
pl
y,
 a
nd
 th
en
m
ov
e 
th
e 
st
ud
en
t t
o 
th
e 
de
si
gn
at
ed
 a
ct
iv
ity
.6 
•
 	
—F
in
ish
ed
 B
ox
“
o
 
	S
tu
de
nt
 p
la
ce
s c
om
pl
et
ed
 a
ss
ig
nm
en
ts
 in
 b
ox
.  
V
is
ua
l c
ue
 th
at
 w
or
k 
is 
co
m
pl
et
e.
  A
llo
w
s s
tu
de
nt
 to
 c
om
pl
et
e 
ta
sk
in
de
pe
nd
en
tly
6 
•
 	
Pr
im
in
g 
o
 
	E
xp
os
in
g 
st
ud
en
ts
 w
ith
 a
ut
is
m
 a
nd
 d
isr
up
tiv
e 
be
ha
vi
or
s t
o 
sc
ho
ol
 a
ss
ig
nm
en
ts
 b
ef
or
e 
th
ei
r p
re
se
nt
at
io
n 
in
 c
la
ss
 w
ou
ld
 
af
fe
ct
 a
ca
de
m
ic
 p
er
fo
rm
an
ce
 a
nd
 p
ro
bl
em
 b
eh
av
io
rs
.7 
o
 
	P
ar
en
t o
r S
PE
D
 te
ac
he
r p
re
se
nt
s t
as
k 
to
 b
e 
pr
es
en
te
d 
in
 c
la
ss
 th
e 
fo
llo
w
in
g 
da
y 
to
 th
e 
st
ud
en
t t
he
 n
ig
ht
 o
r a
fte
rn
oo
n
be
fo
re
 
o
 
	In
cr
ea
se
 in
 a
ca
de
m
ic
 re
sp
on
di
ng
o
 
	B
ui
ld
s c
on
fid
en
ce
 in
 ta
sk
 c
om
pl
et
io
n7
 
•
 	
Se
qu
en
ci
ng
o
 
K
no
w
in
g 
w
ha
t i
s g
oi
ng
 to
 h
ap
pe
n 
w
ith
in
 e
ac
h 
en
vi
ro
nm
en
t a
nd
 w
ith
in
 e
ac
h 
da
y,
 h
el
ps
 e
lim
in
at
e 
an
xi
et
y7
 
•
 	
R
ou
tin
e
o
 
	P
re
pa
re
 th
e 
st
ud
en
t f
or
 th
e 
sl
ig
ht
es
t d
ev
ia
tio
n 
fro
m
 th
e 
sc
he
du
le
6  D
et
tm
er
, S
., 
Si
m
ps
on
, R
., 
Sm
ith
 M
yl
es
, B
., 
&
 G
an
z,
 J.
 (2
00
0)
. T
he
 u
se
 o
f v
is
ua
l s
up
po
rts
 to
 fa
ci
lit
at
e 
tra
ns
iti
on
s o
f s
tu
de
nt
s w
ith
 a
ut
is
m
, F
oc
us
 o
n 
au
tis
m
 a
nd


ot
he
r d
ev
el
op
m
en
ta
l d
is
ab
ili
tie
s, 
15
(3
), 
16
3-
16
9.


7  K
oe
ge
l, 
L.
, K
oe
ge
l, 
R.
, F
re
a,
 W
., 
&
 G
re
en
-H
op
ki
ns
, I
. (
20
03
). 
Pr
im
in
g 
as
 a
 m
et
ho
d 
of
 c
oo
rd
in
at
in
g 
ed
uc
at
io
na
l s
er
vi
ce
s f
or
 st
ud
en
ts
 w
ith
 a
ut
is
m
. L
an
gu
ag
e,


Sp
ee
ch
, a
nd
 H
ea
ri
ng
 S
er
vi
ce
s i
n 
Sc
ho
ol
s, 
34
, 2
28
-2
35
.
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Autism       Instructional Strategies 
•
 	
D
es
en
sit
iz
at
io
n
o
 
	S
lo
w
ly
 in
cr
ea
se
 to
le
ra
nc
e 
to
 e
nv
iro
nm
en
ta
l s
tim
ul
i a
nd
 st
im
ul
i t
ha
t i
s 
fr
ig
ht
en
in
g 
or
 fr
us
tra
tin
g7
 
•
 	
Tu
ni
ng
 O
ut
 
o
 
	E
ve
ry
on
e 
do
es
 th
is 
in
 so
m
e 
fa
sh
io
n;
 h
ow
ev
er
, s
om
e 
in
di
vi
du
al
s w
ith
 a
ut
ism
 h
av
e 
a 
un
iq
ue
 m
et
ho
d 
of
 tu
ni
ng
 o
ut
.
o
 
	T
ea
ch
 c
op
in
g 
st
ra
te
gi
es
, o
r t
hi
ng
s t
o 
do
 w
he
n 
th
er
e 
is 
no
 w
ay
 o
ut
.7 
•
 	
St
re
ng
th
s a
nd
 In
te
re
st
s 
o
 
	E
xp
an
d 
an
d 
ut
ili
ze
 st
re
ng
th
s. 
 K
no
w
 th
e 
le
ar
ni
ng
 st
yl
e 
th
at
 b
es
t s
ui
ts
 th
e 
st
ud
en
t. 
 B
ui
ld
 o
n 
in
te
re
st
s t
o 
ca
pt
ur
e 
th
e
st
ud
en
ts
‘ a
tte
nt
io
n 
on
 a
ca
de
m
ic
s a
nd
 a
ct
iv
iti
es
.
•
 	
A
da
pt
at
io
ns
o
 
	P
ar
tic
ip
at
in
g 
fo
r a
 se
t p
er
io
d 
of
 ti
m
e,
 u
si
ng
 a
 st
ep
-b
y-
st
ep
 c
he
ck
lis
t, 
or
 u
si
ng
 ti
m
er
s t
o 
un
de
rs
ta
nd
 d
ur
at
io
n 
of
 le
ss
on
s
o
 
	In
di
vi
du
al
iz
at
io
n 
an
d 
cr
ea
tiv
ity
 a
re
 n
ec
es
sa
ry
 w
he
n 
an
al
yz
in
g 
an
 a
ct
iv
ity
 to
 d
et
er
m
in
e 
w
ha
t a
da
pt
at
io
ns
 w
ill
 e
na
bl
e 
a 
pe
rs
on
 w
ith
 a
ut
is
m
 to
 fu
nc
tio
n 
m
or
e 
in
de
pe
nd
en
tly
 a
nd
 su
cc
es
sf
ul
ly
.7 
•
 	
M
ot
iv
at
io
n 
o
 
	D
riv
en
 b
y 
th
e 
ab
ili
ty
 to
 m
ak
e 
ch
oi
ce
s, 
on
e 
pr
ef
er
re
d 
ac
tiv
ity
 o
ve
r a
no
th
er
.
! 
St
ud
en
ts
 w
ith
 a
ut
is
m
 m
ay
 h
av
e 
di
ff
ic
ul
ty
 w
he
n 
gi
ve
n 
th
e 
op
po
rtu
ni
ty
 to
 m
ak
e 
a 
de
ci
sio
n 
w
he
n 
th
er
e 
ar
e 
to
o
m
an
y 
op
tio
ns
.  
Th
is 
m
ay
 le
ad
 to
 c
on
fu
sio
n 
an
d 
fa
tig
ue
.
! 
Fi
rs
t, 
th
e 
st
ud
en
t m
us
t k
no
w
 th
er
e 
is 
a 
ch
oi
ce
 to
 b
e 
m
ad
e.
  N
ex
t, 
st
ud
en
t m
us
t u
nd
er
st
an
d 
a 
ch
oi
ce
 is
 b
ei
ng
 
of
fe
re
d 
an
d 
w
ha
t t
he
 o
pt
io
ns
 a
re
.  
Su
gg
es
tio
ns
:
•
 	
St
ar
t w
ith
 th
e 
ite
m
 in
 v
ie
w
.
•
 	
In
di
ca
te
 b
y 
ge
st
ur
es
 a
nd
 v
er
ba
liz
at
io
ns
•
 
B
e 
co
ns
ist
en
t o
n 
th
e 
vo
ca
bu
la
ry
 b
ei
ng
 u
se
d
! 
Pr
ov
id
e 
a 
vi
su
al
 m
ea
ns
 o
f m
ak
in
g 
th
e 
ch
oi
ce
 
! 
C
om
bi
ne
 w
or
ds
 a
nd
 g
es
tu
re
s a
nd
 v
is
ua
l m
at
er
ia
ls
! 
La
st
, t
he
 c
ho
ic
e 
is 
m
ad
e 
an
d 
th
e 
st
ud
en
t r
ec
ei
ve
s t
he
 c
ho
ic
e,
 e
xp
er
ie
nc
es
 th
e 
ch
oi
ce
.
•
 	
So
ci
al
 In
te
ra
ct
io
n
o
 
	P
ee
r t
ut
or
s a
nd
 st
ud
en
ts
 a
re
 e
xc
el
le
nt
 te
ac
he
rs
 o
f s
oc
ia
l s
ki
lls
 if
 p
ro
pe
rly
 tr
ai
ne
d 
in
 th
is 
ar
ea
 
o
 
	R
ep
ea
te
d 
pr
ac
tic
e 
of
 so
ci
al
 sk
ill
s r
ei
nf
or
ce
s a
pp
ro
pr
ia
te
 so
ci
al
 b
eh
av
io
r
o
 
	S
tu
de
nt
s w
ith
 a
ut
is
m
 m
us
t b
e 
ta
ug
ht
 e
xp
ec
ta
tio
ns
, b
ec
om
e 
as
si
m
ila
te
d 
to
 th
e 
en
vi
ro
nm
en
t, 
fe
el
in
g 
se
cu
re
 a
nd
 re
la
xe
d.
8 
8  D
al
ry
m
pl
e,
 N
., 
(1
98
9)
. L
ea
rn
in
g 
to
 b
e 
in
de
pe
nd
en
t a
nd
 re
sp
on
si
bl
e:
 F
un
ct
io
na
l p
ro
gr
am
m
in
g 
fo
r p
eo
pl
e 
w
ith
 a
ut
ism
. 
G
ui
de
 (n
on
-c
la
ss
ro
om
 u
se
). 
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Em
ot
io
na
lly
 C
ha
lle
ng
ed


C
hi
ld
re
n 
w
ith
 se
rio
us
 e
m
ot
io
na
l d
ist
ur
ba
nc
es
 (S
ED
) a
re
 o
fte
n 
th
e 
m
os
t d
iff
ic
ul
t f
or
 p
sy
ch
ol
og
ist
s t
o 
tre
at
 a
nd
 fo
r s
ch
oo
ls 
to
 e
du
ca
te
 
an
d 
m
an
ag
e.
  T
he
 c
om
pl
ex
 n
at
ur
e 
of
 th
e 
di
so
rd
er
s, 
co
up
le
d 
w
ith
 in
vo
lv
em
en
t b
y 
m
ul
tip
le
 a
ge
nc
ie
s, 
cr
ea
te
s a
 c
ha
lle
ng
e 
fo
r e
ffe
ct
iv
e 
in
te
rv
en
tio
n.
  F
un
di
ng
 re
st
ric
tio
ns
 a
nd
 q
ue
st
io
ns
 re
ga
rd
in
g 
tre
at
m
en
t o
ut
co
m
es
 h
av
e 
re
du
ce
d 
re
sid
en
tia
l o
r i
np
at
ie
nt
 tr
ea
tm
en
t, 
w
he
th
er
 in
 th
e 
pu
bl
ic
 o
r p
riv
at
e 
se
ct
or
. 
C
on
se
qu
en
tly
, s
ch
oo
ls 
ar
e 
th
e 
de
 fa
ct
o 
m
en
ta
l h
ea
lth
 se
rv
ic
e 
pr
ov
id
er
 b
ec
au
se
 sc
ho
ol
 sy
st
em
s 
ar
e 
m
an
da
te
d 
to
 se
rv
e 
ch
ild
re
n.
  C
hi
ld
re
n 
w
ith
 se
ve
re
 p
sy
ch
ol
og
ic
al
 a
nd
 b
eh
av
io
ra
l d
iso
rd
er
s o
fte
n 
po
se
 c
ha
lle
ng
es
 to
 te
ac
he
rs
 a
nd
 
st
af
f c
ha
rg
ed
 w
ith
 m
ee
tin
g 
th
ei
r e
du
ca
tio
na
l n
ee
ds
.  
Sp
ec
ia
l e
du
ca
tio
n 
co
nc
ep
ts
 a
nd
 v
al
ue
s g
ui
de
 p
la
ce
m
en
t o
f t
he
se
 c
hi
ld
re
n 
in
 th
e 
le
as
t r
es
tri
ct
iv
e 
sc
ho
ol
 e
nv
iro
nm
en
t, 
as
 o
pe
ra
tio
na
liz
ed
 u
nd
er
 th
e 
In
di
vi
du
al
s w
ith
 D
isa
bi
lit
ie
s E
du
ca
tio
n 
A
ct
 (I
D
EA
; 1
99
0,
 1
99
7)
. 
Th
e 
in
te
nt
 o
f t
he
se
 sp
ec
ia
l e
du
ca
tio
n 
la
w
s a
nd
 re
gu
la
tio
ns
 is
 to
 e
ns
ur
e 
th
at
 a
ll 
ch
ild
re
n 
re
ce
iv
e 
an
 a
pp
ro
pr
ia
te
 e
du
ca
tio
n 
(R
ic
ci
o 
&
 
H
ug
he
s, 
20
01
). 
Th
is 
re
qu
ire
m
en
t c
om
pe
ls 
sc
ho
ol
s t
o 
m
ak
e 
ev
er
y 
ef
fo
rt 
to
 te
ac
h 
a 
ch
ild
 in
 a
s r
eg
ul
ar
 a
 se
tti
ng
 a
s p
os
si
bl
e 
an
d 
re
m
ov
e 
ch
ild
re
n 
fro
m
 g
en
er
al
 e
du
ca
tio
n 
cl
as
se
s o
nl
y 
w
he
n 
th
e 
na
tu
re
 o
r s
ev
er
ity
 o
f d
isa
bi
lit
y 
pr
ev
en
ts
 th
em
 fr
om
 re
ce
iv
in
g 
a 
sa
tis
fa
ct
or
y 
ed
uc
at
io
n.
  S
ch
oo
l p
sy
ch
ol
og
ist
s a
nd
 c
lin
ic
al
 c
hi
ld
 p
sy
ch
ol
og
ist
s a
re
 in
cr
ea
si
ng
ly
 b
ei
ng
 c
al
le
d 
on
 to
 id
en
tif
y 
an
d 
di
ag
no
se
 c
hi
ld
re
n 
w
ith
 th
e 
m
os
t s
er
io
us
 e
m
ot
io
na
l p
ro
bl
em
s 
in
 th
e 
sc
ho
ol
s, 
pr
ov
id
e 
co
un
se
lin
g,
 d
es
ig
n 
be
ha
vi
or
al
 m
an
ag
em
en
t i
nt
er
ve
nt
io
ns
, a
nd
 
co
ns
ul
t w
ith
 fa
m
ili
es
 a
nd
 o
th
er
 c
om
m
un
ity
 a
ge
nc
ie
s.9
 
W
ha
t i
s a
 p
sy
ch
ia
tr
ic
 d
is
ab
ili
ty
? 
Pe
rs
on
s w
ith
 a
 —
ps
yc
hi
at
ric
 d
isa
bi
lit
y“
 h
av
e 
a 
di
ag
no
sa
bl
e 
m
en
ta
l i
lln
es
s c
au
si
ng
 se
ve
re
 d
ist
ur
ba
nc
es
 in
 th
in
ki
ng
, f
ee
lin
g,
 re
la
tin
g,
 
an
d/
or
 fu
nc
tio
na
l b
eh
av
io
rs
 th
at
 re
su
lts
 in
 a
 su
bs
ta
nt
ia
lly
 d
im
in
is
he
d 
ca
pa
ci
ty
 to
 c
op
e 
w
ith
 d
ai
ly
 li
fe
 d
em
an
ds
.  
A
 p
sy
ch
ia
tr
ic
 d
isa
bi
lit
y 
is 
a 
hi
dd
en
 d
isa
bi
lit
y;
 it
 is
 ra
re
ly
 a
pp
ar
en
t t
o 
ot
he
rs
. 
H
ow
ev
er
, s
tu
de
nt
s w
ith
 a
 p
sy
ch
ia
tri
c 
di
sa
bi
lit
y 
m
ay
 e
xp
er
ie
nc
e 
sy
m
pt
om
s t
ha
t 
in
te
rf
er
e 
w
ith
 th
ei
r e
du
ca
tio
n 
go
al
. 
A
 st
ud
en
t w
ith
 a
 p
sy
ch
ia
tr
ic
 d
isa
bi
lit
y 
m
ay
 h
av
e 
on
e 
or
 m
or
e 
di
ag
no
se
s u
nd
er
 th
e 
A
m
er
ic
an
 P
sy
ch
ia
tr
ic
 A
ss
oc
ia
tio
n,
 to
 in
cl
ud
e,
 
de
pr
es
sio
n,
 b
ip
ol
ar
 a
ffe
ct
iv
e 
di
so
rd
er
, s
ch
iz
op
hr
en
ia
, b
or
de
rli
ne
 p
er
so
na
lit
y 
di
so
rd
er
, a
nd
 a
nx
ie
ty
 d
is
or
de
rs
.10
 
9  R
ob
er
ts
, M
., 
Ja
co
bs
, A
., 
Pu
dd
y,
 R
., 
N
yr
e,
 J.
, &
 V
er
nb
er
g,
 E
. (
20
03
) T
re
at
in
g 
ch
ild
re
n 
w
ith
 se
rio
us
 e
m
ot
io
na
l d
ist
ur
ba
nc
es
 in
 sc
ho
ol
 a
nd
 c
om
m
un
ity
: T
he
 

in
te
ns
iv
e 
m
en
ta
l h
ea
lth
 p
ro
gr
am
. P
ro
fe
ss
io
na
l P
sy
ch
ol
og
y:
 R
es
ea
rc
h 
an
d 
Pr
ac
tic
e,
 3
4(
5)
, 5
19
-5
26
.

10
 S
ou
m
a,
 A
., 
Ri
ck
er
so
n,
 N
., 
Bu
rg
sta
hl
er
, C
. (
20
02
). 
A
ca
de
m
ic
 a
cc
om
m
od
at
io
ns
 fo
r s
tu
de
nt
s w
ith
 p
sy
ch
ia
tri
c 
di
sa
bi
lit
ie
s. 
In
fo
rm
at
io
n 
An
al
ys
es
. 
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•
 	
Pr
ef
er
en
tia
l s
ea
tin
g
o
 
	E
sp
ec
ia
lly
 n
ea
r t
he
 d
oo
r t
o 
al
lo
w
 le
av
in
g 
fo
r b
re
ak
s
•
 	
Pr
ea
rr
an
ge
d 
or
 fr
eq
ue
nt
 b
re
ak
s
•
 	
A
ss
ig
ne
d 
cl
as
sm
at
e 
as
 a
 v
ol
un
te
er
 a
ss
ist
an
t
•
 	
Ta
pe
 r
ec
or
de
r 
us
e 
•
 	
Ea
rl
y 
av
ai
la
bi
lit
y 
of
 te
xt
bo
ok
s1
0 
•
 	
Ex
am
in
at
io
n 
ac
co
m
m
od
at
io
ns
o
 
	E
xa
m
s 
in
 a
lte
rn
at
e 
fo
rm
at
o
 
	U
se
 o
f a
da
pt
iv
e 
co
m
pu
te
r s
of
tw
ar
e
o
 
	E
xt
en
de
d 
us
e 
of
 ti
m
e 
du
rin
g 
te
st
s
o
 
	E
xa
m
 in
 se
pa
ra
te
 te
st
in
g 
ar
ea
, q
ui
et
, a
nd
 n
on
-d
ist
ra
ct
in
g 
o
 
	In
cr
ea
se
d 
fre
qu
en
cy
 o
f e
xa
m
s1
0 
•
 	
El
ab
or
at
e 
o
 
	P
ro
vi
de
 st
ud
en
t e
xa
m
pl
es
o
 
	M
od
el
 th
e 
as
si
gn
m
en
t o
r a
ct
iv
ity
11
 
•
 	
N
ov
el
ty
 A
pp
ro
ac
he
s t
o 
in
st
ru
ct
io
n 
o
 
	P
ic
to
ria
l p
re
se
nt
at
io
n
o
 
	R
el
at
ed
 v
isu
al
 p
re
se
nt
at
io
n1
1 
•
 	
A
tt
ri
bu
tio
ns
/B
en
ef
its
 to
 In
st
ru
ct
io
n 
o
 
	C
om
m
en
ts
 su
ch
 a
s, 
—t
 h
is 
ap
pr
oa
ch
 m
ig
ht
 w
or
k,
“ 
or
, —
th
is 
w
ill
 h
el
p 
yo
u“
11
 
•
 	
En
co
ur
ag
e 
po
sit
iv
e 
pe
er
 r
ep
or
tin
g 
(T
at
tli
ng
)–
se
le
ct
ed
 st
ud
en
t
o
 
	S
tu
de
nt
s a
re
 g
iv
en
 th
e 
ch
an
ce
 to
 e
ar
n 
po
sit
iv
e 
re
w
ar
ds
 fo
r r
ep
or
tin
g 
go
od
 b
eh
av
io
rs
 (p
oi
nt
s, 
ac
tiv
iti
es
)
o
 
	P
ee
rs
 w
ill
 b
e 
in
st
ru
ct
ed
 o
n 
ho
w
 to
 p
ay
 a
tte
nt
io
n 
to
 ta
rg
et
 o
th
er
 st
ud
en
t‘s
 p
os
iti
ve
 b
eh
av
io
rs
o
 
	T
yp
es
 o
f r
ep
or
tin
g 
in
cl
ud
e:
  s
ha
rin
g 
w
ith
 c
la
ss
m
at
es
, h
el
pi
ng
 a
 fr
ie
nd
, v
ol
un
te
er
in
g,
 sh
ow
in
g 
go
od
 a
ng
er
 c
on
tro
l,
ho
ne
st
y,
 tr
yi
ng
 h
ar
d 
in
 sc
ho
ol
, g
iv
in
g 
ot
he
rs
 p
ra
ise
12
 
•
 	
To
ot
lin
g 
œ 
cl
as
s w
id
e 
po
sit
iv
e 
pe
er
 r
ep
or
tin
g
o
 
	S
tu
de
nt
s a
re
 in
st
ru
ct
ed
 h
ow
 to
 m
on
ito
r t
he
 e
nt
ire
 c
la
ss
11
 S
w
an
so
n,
 H
. (
19
99
). 
In
str
uc
tio
na
l c
om
po
ne
nt
s t
ha
t p
re
di
ct
 tr
ea
tm
en
t o
ut
co
m
es
 fo
r s
tu
de
nt
s w
ith
 le
ar
ni
ng
 d
is
ab
ili
tie
s: 
Su
pp
or
t f
or
 a
 c
om
bi
ne
d 
str
at
eg
y 
an
d

di
re
ct
 in
str
uc
tio
n 
m
od
el
. L
ea
rn
in
g 
D
is
ab
ili
tie
s R
es
ea
rc
h 
an
d 
Pr
ac
tic
e,
 1
4(
3)
, 1
29
-1
40
.

12
 S
ki
nn
er
, C
., 
N
ed
de
nr
ie
p,
 C
., 
Ro
bi
ns
on
, S
., 
Er
vi
n,
 R
., 
&
 Jo
ne
s, 
K
. (
20
02
). 
A
lte
rin
g 
ed
uc
at
io
na
l e
nv
iro
nm
en
ts
 th
ro
ug
h 
po
sit
iv
e 
pe
er
 re
po
rti
ng
: P
re
ve
nt
io
n 
an
d

re
m
ed
ia
tio
n 
of
 s
oc
ia
l p
ro
bl
em
s a
ss
oc
ia
te
d 
w
ith
 b
eh
av
io
ra
l d
iso
rd
er
s. 
Ps
yc
ho
lo
gy
 in
 th
e 
Sc
ho
ol
, 3
9(
2)
.
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o
 
	D
iff
er
en
ce
 b
et
w
ee
n 
ta
ttl
in
g 
an
d 
to
ot
lin
g–
to
ot
lin
g 
re
qu
ire
s t
he
 st
ud
en
ts
 to
 w
rit
e 
do
w
n 
th
e 
be
ha
vi
or
s o
n 
a 
in
de
x 
ca
rd
 
an
d 
su
bm
it 
to
 th
e 
te
ac
he
r a
t t
he
 e
nd
 o
f t
he
 d
ay
 (O
N
LY
 re
po
rta
bl
e 
be
ha
vi
or
s a
re
 w
he
n 
cl
as
sm
at
es
 h
el
p 
yo
u 
or
 a
no
th
er
 
st
ud
en
t)1
2 
•
 	
Pr
ot
ec
tiv
e 
in
flu
en
ce
s a
ga
in
st
 d
ep
re
ss
io
n 
o
 
	 H
ig
h 
se
lf-
es
te
em
 
o
 
	G
oo
d 
co
pi
ng
 sk
ill
s 
o
 
	S
ch
oo
l a
ch
ie
ve
m
en
t 
o
 
	In
vo
lv
em
en
t i
n 
ex
tra
-c
ur
ric
ul
ar
 a
ct
iv
iti
es
 
o
 
	P
os
iti
ve
 re
la
tio
ns
hi
ps
 w
ith
 p
ar
en
ts
, p
ee
rs
, a
nd
 a
du
lts
 o
ut
sid
e 
th
e 
fa
m
ily
 c
on
te
xt
 
•
 	
O
pe
n 
lin
e 
of
 c
om
m
un
ic
at
io
n 
o
 
	C
ol
la
bo
ra
tiv
el
y 
be
tw
ee
n 
pr
of
es
sio
na
ls 
an
d 
fa
m
ily
 
o
 
	A
dv
oc
ac
y-
-p
ro
fe
ss
io
na
ls 
ca
n 
of
fe
r i
nf
or
m
at
io
n 
ab
ou
t e
xi
st
in
g 
se
rv
ic
es
, r
el
at
io
ns
hi
ps
 w
ith
 se
rv
ic
e 
pr
ov
id
er
s, 
id
en
tif
ic
at
io
n 
of
 im
po
rta
nt
 s
ys
te
m
 is
su
es
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En
gl
ish
 L
an
gu
ag
e 
Le
ar
ne
r 
(E
LL
)

O
ve
rv
ie
w
 
W
ha
t i
s E
L
L
? 
In
 2
00
2,
 th
er
e 
w
er
e 
an
 e
st
im
at
ed
 3
.7
 m
ill
io
n 
En
gl
ish
-la
ng
ua
ge
 le
ar
ne
rs
 in
 U
.S
. s
ch
oo
ls.
  R
es
ea
rc
h 
ha
s s
ho
w
n 
th
at
 b
ili
ng
ua
l e
du
ca
tio
n,
 
w
he
n 
w
el
l i
m
pl
em
en
te
d,
 is
 th
e 
m
os
t e
ffe
ct
iv
e 
w
ay
 to
 te
ac
h 
En
gl
is
h 
to
 sp
ea
ke
rs
 o
f o
th
er
 la
ng
ua
ge
s w
hi
le
 a
lso
 te
ac
hi
ng
 c
or
e 
su
bj
ec
ts
 
lik
e 
m
at
h,
 re
ad
in
g,
 a
nd
 so
ci
al
 st
ud
ie
s. 
Pr
of
ic
ie
nc
y 
in
 li
te
ra
cy
 sk
ill
s 
in
 E
ng
lis
h 
an
d 
th
e 
na
tiv
e 
la
ng
ua
ge
 o
f t
he
 E
ng
lis
h 
la
ng
ua
ge
 le
ar
ne
r (
EL
L)
 is
 a
 m
aj
or
 g
oa
l o
f a
n 
ef
fe
ct
iv
e 
bi
lin
gu
al
 e
du
ca
tio
n 
pr
og
ra
m
. 
Th
e 
bi
lin
gu
al
 p
ro
gr
am
 m
us
t b
e 
an
 in
te
gr
al
 p
ar
t o
f t
he
 sc
ho
ol
 a
nd
 it
s a
ca
de
m
ic
 p
la
n.
  F
ac
ul
ty
 a
nd
 st
af
f s
ho
ul
d 
ho
ld
 th
em
se
lv
es
 
ac
co
un
ta
bl
e 
fo
r t
he
 su
cc
es
s o
f a
ll 
st
ud
en
ts
.13
 
13
 M
on
tc
el
, M
., 
C
or
te
z,
 J.
, C
or
te
z,
 A
., 
V
ill
ar
re
al
, A
. (
20
02
). 
G
oo
d 
sc
ho
ol
s a
nd
 c
la
ss
ro
om
s f
or
 c
hi
ld
re
n 
le
ar
ni
ng
 E
ng
lis
h:
 A
 g
ui
de
. N
on
-c
la
ss
ro
om
 G
ui
de
. 
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•
 	
Es
ta
bl
ish
 c
le
ar
ly
 d
ef
in
ed
 g
oa
ls
•
 	
C
oo
pe
ra
tiv
e 
le
ar
ni
ng
 a
nd
 P
ee
r-
tu
to
ri
ng
 
o
 
	R
ap
id
ly
 in
cr
ea
se
s E
ng
lis
h-
la
ng
ua
ge
 d
ev
el
op
m
en
t 
o
 
	S
m
al
l c
oo
pe
ra
tiv
e 
w
or
ki
ng
 g
ro
up
s
•
 	
In
cr
ea
se
 c
om
pr
eh
en
sio
n 
o
 
	U
se
 n
on
ve
rb
al
 c
lu
es
, s
uc
h 
as
 p
ic
tu
re
s, 
ob
je
ct
s, 
de
m
on
st
ra
tio
ns
, g
es
tu
re
s.
o
 
	In
cr
ea
se
 to
 g
ra
ph
ic
 o
rg
an
iz
er
s, 
ha
nd
s o
n 
le
ar
ni
ng
 o
pp
or
tu
ni
tie
s, 
an
d 
co
op
er
at
iv
e 
or
 p
ee
r t
ut
or
in
g 
te
ch
ni
qu
es
.14
 
•
 	
In
cr
ea
se
 in
te
ra
ct
io
n
o
 
C
oo
pe
ra
tiv
e 
le
ar
ni
ng
, s
tu
dy
 b
ud
di
es
, p
ro
je
ct
-b
as
ed
 le
ar
ni
ng
, a
nd
 o
ne
-to
-o
ne
 te
ac
he
r/s
tu
de
nt
 in
te
ra
ct
io
n1
4 
•
 	
U
se
 a
 st
ud
en
t‘
s n
at
iv
e 
la
ng
ua
ge
 to
 in
cr
ea
se
 le
ar
ni
ng
 
o
 
	F
irs
t-l
an
gu
ag
e 
su
pp
or
t h
as
 th
e 
m
os
t p
ow
er
fu
l i
nf
lu
en
ce
 o
n 
EL
L‘
s 
lo
ng
-te
rm
 a
ca
de
m
ic
 su
cc
es
s.1
4 
•
 	
C
oo
pe
ra
tiv
e 
le
ar
ni
ng
 
o
 
	S
tu
de
nt
s p
ar
tic
ip
at
e 
in
 s
m
al
l g
ro
up
 in
st
ru
ct
io
n,
 p
ro
m
ot
in
g 
po
sit
iv
e 
in
te
ra
ct
io
ns
.14
 
•
 	
La
ng
ua
ge
 e
xp
er
ie
nc
e 
le
ar
ni
ng
 
o
 
	S
tu
de
nt
 d
es
cr
ib
es
 a
n 
ex
pe
rie
nc
e 
to
 th
e 
te
ac
he
r o
r a
no
th
er
 st
ud
en
t w
ho
 w
rit
es
 it
 d
ow
n 
ve
rb
at
im
.  
Th
e 
st
or
y 
is 
re
ad
 b
ac
k 
to
 th
e 
st
ud
en
t, 
w
ho
 w
ill
 th
en
 p
ra
ct
ic
e 
re
ad
in
g 
th
e 
st
or
y 
al
ou
d 
or
 si
le
nt
ly
 to
 h
im
se
lf 
or
 h
er
se
lf.
o
 
	A
llo
w
s 
fo
r s
tu
de
nt
s t
o 
br
in
g 
th
ei
r p
er
so
na
l e
xp
er
ie
nc
es
 in
to
 th
e 
cl
as
sr
oo
m
-e
sp
ec
ia
lly
 im
po
rta
nt
 fo
r c
ul
tu
ra
lly
 d
iv
er
se
st
ud
en
ts
.14
 
•
 	
D
ia
lo
gu
e 
Jo
ur
na
lin
g 
(I
nt
er
ac
tiv
e 
Jo
ur
na
ls)
o
 
	A
n 
ap
pr
oa
ch
 to
 e
ng
ag
e 
st
ud
en
ts
 in
 w
rit
in
g.
  S
tu
de
nt
s w
rit
e 
in
 jo
ur
na
ls 
an
d 
th
e 
te
ac
he
r w
rit
es
 b
ac
k 
re
gu
la
rly
, r
es
po
nd
in
g 
to
 q
ue
st
io
ns
, a
sk
in
g 
qu
es
tio
ns
, a
nd
 m
ak
in
g 
co
m
m
en
ts
.14
 
•
 	
A
ca
de
m
ic
 S
ca
ffo
ld
in
g 
o
 
	M
od
el
 a
ca
de
m
ic
 la
ng
ua
ge
, u
se
 h
an
d 
ge
st
ur
es
, d
em
on
st
ra
tio
ns
, a
nd
 u
si
ng
 h
an
ds
 o
n 
ac
tiv
iti
es
14
 
•
 	
N
at
iv
e 
La
ng
ua
ge
 S
up
po
rt
o
 
	D
ec
or
at
e 
cl
as
sr
oo
m
 w
ith
 c
ul
tu
ra
lly
 d
iv
er
se
 o
bj
ec
ts
 a
nd
 it
em
s r
ef
le
ct
in
g 
st
ud
en
ts
 la
ng
ua
ge
 a
nd
 b
ac
kg
ro
un
d
o
 
	O
rg
an
iz
e 
en
tir
e 
le
ss
on
s a
ro
un
d 
cu
ltu
ra
l c
on
te
nt
o
 
	E
nc
ou
ra
ge
 st
ud
en
ts
 to
 u
se
 w
or
ds
 fr
om
 th
ei
r n
at
iv
e 
la
ng
ua
ge
 w
he
n 
th
ey
 c
an
no
t f
in
d 
th
e 
ap
pr
op
ria
te
 w
or
d 
in
 E
ng
lis
h
o
 
	T
ea
ch
er
s s
ho
ul
d 
us
e 
th
e 
na
tiv
e 
la
ng
ua
ge
 o
f t
he
 st
ud
en
ts
 a
s a
 s
ig
n 
of
 re
sp
ec
t a
nd
 v
al
ue
 fo
r t
he
 st
ud
en
ts
 n
at
iv
e 
la
ng
ua
ge
14
 
•
 	
A
cc
es
sin
g 
Pr
io
r 
K
no
w
le
dg
e 
o
 
	A
sk
 st
ud
en
ts
 w
ha
t t
he
y 
al
re
ad
y 
kn
ow
 a
bo
ut
 a
 su
bj
ec
t, 
ca
pi
ta
liz
in
g 
on
 li
fe
 e
xp
er
ie
nc
es
14
 
o
 
	D
isc
us
s s
tu
de
nt
 e
xp
er
ie
nc
es
 a
nd
 k
no
w
le
dg
e 
on
 to
pi
c
14
 R
ee
d,
 B
., 
&
 R
ai
ls
ba
ck
, J
. (
20
03
). 
St
ra
te
gi
es
 a
nd
 re
so
ur
ce
s f
or
 m
ai
ns
tre
am
 te
ac
he
rs
 o
f E
ng
lis
h 
la
ng
ua
ge
 le
ar
ne
rs
. N
or
th
w
es
t E
du
ca
tio
na
l L
ab
or
at
or
y.
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•
 	
C
ul
tu
ra
l S
tu
di
es
o
 
	S
tu
de
nt
s r
es
ea
rc
h 
an
d 
sh
ar
e 
in
fo
rm
at
io
n 
on
 th
ei
r c
ul
tu
ra
l h
ist
or
y
o
 
	In
te
rv
ie
w
in
g 
pa
re
nt
s a
nd
/o
r g
ra
nd
pa
re
nt
s a
s w
el
l a
s o
th
er
s w
ho
 sh
ar
e 
th
ei
r c
ul
tu
re
 
o
 
	A
pp
ro
pr
ia
te
 fo
r a
ny
 g
ra
de
 le
ve
l, 
an
d 
ca
n 
in
co
rp
or
at
e 
m
an
y 
sk
ill
s, 
re
ad
in
g,
 w
rit
in
g,
 sp
ea
ki
ng
, g
iv
in
g 
pr
es
en
ta
tio
ns
o
 
	S
ho
w
 &
 T
el
l. 
 H
av
e 
st
ud
en
ts
 b
rin
g 
in
 a
n 
ite
m
 th
at
 is
 sp
ec
ifi
c 
to
 th
ei
r p
ar
tic
ul
ar
 c
ul
tu
re
. 
Te
ll 
ab
ou
t i
ts
 u
se
s, 
w
he
re
 it
 is
fro
m
, h
ow
 it
 is
 m
ad
e1
4 
•
 	
In
st
ru
ct
io
na
l D
el
iv
er
y
o
 
	E
nu
nc
ia
te
 c
le
ar
ly
, d
o 
no
t r
ai
se
 y
ou
r v
oi
ce
, a
dd
 g
es
tu
re
s, 
an
d 
po
in
t d
ire
ct
ly
 to
 p
ic
tu
re
s.
o
 
	W
rit
e 
cl
ea
rly
 a
nd
 le
gi
bl
y,
 a
vo
id
 c
ur
si
ve
 w
rit
in
g,
 if
 p
os
si
bl
e
o
 
	D
ev
el
op
 a
nd
 m
ai
nt
ai
n 
ro
ut
in
es
o
 
	R
ep
ea
t i
nf
or
m
at
io
n 
an
d 
re
vi
ew
 fr
eq
ue
nt
ly
o
 
	A
vo
id
 s
la
ng
 w
or
ds
 a
nd
 id
io
m
s
o
 
	P
re
se
nt
 n
ew
 in
fo
rm
at
io
n 
in
 th
e 
co
nt
ex
t o
f n
ew
 in
fo
rm
at
io
n
o
 
	A
nn
ou
nc
e 
ob
je
ct
iv
es
 a
nd
 li
st
 st
ep
-b
y-
st
ep
 in
st
ru
ct
io
ns
o
 
	P
re
se
nt
 in
fo
rm
at
io
n 
in
 a
 v
ar
ie
ty
 o
f w
ay
s
o
 
	P
ro
vi
de
 fr
eq
ue
nt
 su
m
m
at
io
ns
, e
m
ph
as
iz
in
g 
ke
y 
w
or
ds
o
 
	R
ec
og
ni
ze
 st
ud
en
t s
uc
ce
ss
 o
ve
rtl
y 
an
d 
fre
qu
en
tly
14
 
•
 	
C
om
m
un
ic
at
io
n 
o
 
	M
ax
im
iz
e 
th
e 
st
ud
en
ts
 e
xp
os
ur
e 
to
 n
at
ur
al
 c
om
m
un
ic
at
io
n1
5 
•
 	
V
isu
al
 A
id
s
o
 
	M
ak
e 
la
ng
ua
ge
 m
ea
ni
ng
fu
l b
y 
de
ve
lo
pi
ng
 le
ss
on
s t
ha
t c
an
 b
e 
se
en
, h
ea
rd
, s
m
el
le
d,
 e
tc
.
o
 
	U
se
 v
is
ua
l a
id
s, 
ar
ts
 a
nd
 c
ra
fts
15
 
o
 
	O
bj
ec
ts
, p
ro
ps
, a
nd
 h
an
ds
-o
n 
m
at
er
ia
ls 
fo
r m
at
he
m
at
ic
s
•
 	
C
om
fo
rt
ab
le
 a
tm
os
ph
er
e
o
 
	L
ea
rn
 to
 p
ro
no
un
ce
 th
e 
st
ud
en
t‘s
 n
am
e 
co
rr
ec
tly
o
 
	A
ss
ig
n 
a 
bu
dd
y 
to
 h
el
p 
th
e 
st
ud
en
t a
cc
lim
at
e 
to
 h
is 
or
 h
er
 su
rr
ou
nd
in
gs
o
 
	S
ea
t t
he
 c
hi
ld
 in
 th
e 
m
id
dl
e 
of
 th
e 
ro
om
, t
ow
ar
ds
 th
e 
fro
nt
, i
n 
or
de
r t
o 
m
ax
im
iz
e 
ob
se
rv
at
io
n
o
 
	M
ak
e 
a 
co
ns
ci
ou
s e
ffo
rt 
to
 ta
lk
 w
ith
 e
ac
h 
st
ud
en
t, 
on
e-
on
-o
ne
 e
ac
h 
da
y
o
 
	N
ot
 e
m
ba
rr
as
se
d 
by
 e
rr
or
s
o
 
	P
os
iti
ve
 fe
ed
ba
ck
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o
 
In
co
rp
or
at
e 
cu
ltu
ra
lly
 d
iv
er
se
 it
em
s 
in
 th
e 
cl
as
sr
oo
m
., 
i.e
. b
oo
ks
, a
rti
fa
ct
s1
5 
•
 
C
el
eb
ra
te
 D
iv
er
sit
y 
o
 
In
cr
ea
se
 a
w
ar
en
es
s a
bo
ut
 d
iff
er
en
t c
ul
tu
re
s1
5 
•
 
M
at
er
ia
ls 
ar
e 
cl
ea
rl
y 
an
d 
sim
pl
y 
w
ri
tt
en
o
 
Le
ng
th
 is
 m
an
ag
ea
bl
e
o
 
	P
la
ce
 m
an
y 
pi
ct
ur
es
 a
lo
ng
 w
ith
 th
e 
te
xt


! 
G
ra
ph
s, 
ch
ar
ts
, v
isu
al
 a
id
s

o
 
Th
er
e 
ar
e 
m
an
y 
ha
nd
s o
n 
ac
tiv
iti
es
o
 
B
e 
aw
ar
e 
of
 c
ul
tu
ra
lly
 b
ia
s 
m
at
er
ia
l
o
 
C
on
si
de
r P
as
s/
N
o 
Pa
ss
, v
er
su
s 
A
-F
 g
ra
di
ng
 sc
al
e1
5 
•
 
R
ep
et
iti
on
o
 
G
iv
es
 st
ud
en
ts
 th
e 
op
po
rtu
ni
ty
 to
 p
ra
ct
ic
e 
th
ei
r s
ki
lls
 a
nd
 u
se
 la
ng
ua
ge
 o
fte
n
o
 
A
dh
er
in
g 
to
 ro
ut
in
es
, f
ol
lo
w
in
g 
sc
he
du
le
s, 
an
d 
pa
rt
ic
ip
at
in
g 
in
 a
ct
iv
iti
es
o
 
R
ei
nf
or
ce
s t
he
 st
ud
en
ts
 c
om
fo
rt 
le
ve
l i
n 
th
e 
cl
as
sr
oo
m
o
 
B
ui
ld
 la
ng
ua
ge
16
 
15
 E
ng
lis
h 
as
 a
 se
co
nd
 la
ng
ua
ge
 re
so
ur
ce
 g
ui
de
: A
 h
an
db
oo
k 
fo
r s
er
vi
ng
 li
m
ite
d-
En
gl
ish
 p
ro
fic
ie
nt
 st
ud
en
ts
. (
19
95
). 
N
or
th
 C
ar
ol
in
a 
St
at
e 
D
ep
ar
tm
en
t o
f P
ub
lic


In
str
uc
tio
n.


16
 F
ac
el
la
, M
., 
Ra
m
pi
no
, K
., 
&
 S
he
a,
 E
. (
20
05
). 
Ef
fe
ct
iv
e 
te
ac
hi
ng
 st
ra
te
gi
es
 fo
r E
ng
lis
h 
la
ng
ua
ge
 le
ar
ne
rs
.
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G
ift
ed
 a
nd
 T
al
en
te
d 


Sp
ec
ia
l e
du
ca
tio
n 
fo
r t
he
 g
ift
ed
 is
 n
ot
 a
 q
ue
st
io
n 
of
 a
dv
an
ta
ge
 to
 th
e 
in
di
vi
du
al
 v
er
su
s a
dv
an
ta
ge
 to
 so
ci
et
y.
 It
 is
 a
 m
at
te
r o
f a
dv
an
ta
ge
 
to
 b
ot
h.
  S
oc
ie
ty
 h
as
 a
n 
ur
ge
nt
 a
nd
 a
cc
el
er
at
ed
 n
ee
d 
to
 d
ev
el
op
 th
e 
ab
ili
tie
s a
nd
 ta
le
nt
s o
f t
ho
se
 w
ho
 p
ro
m
ise
 h
ig
h 
co
nt
rib
ut
io
n.
  T
o 
ig
no
re
 th
is 
ob
lig
at
io
n 
an
d 
th
is 
re
so
ur
ce
 is
 n
ot
 o
nl
y 
sh
or
ts
ig
ht
ed
 b
ut
 d
oe
s v
io
le
nc
e 
to
 th
e 
ba
si
c 
co
nc
ep
t o
f f
ul
l e
du
ca
tio
na
l o
pp
or
tu
ni
ty
 
fo
r a
ll.
 
Sp
ec
ia
l e
du
ca
to
rs
 sh
ou
ld
 v
ig
or
ou
sly
 su
pp
or
t p
ro
gr
am
s 
fo
r t
he
 g
ift
ed
 a
nd
 ta
le
nt
ed
 a
s c
on
si
st
en
t w
ith
 th
ei
r c
on
ce
pt
 o
f t
he
 n
ee
d 
fo
r 
sp
ec
ia
l a
ss
ist
an
ce
 fo
r a
ll 
ch
ild
re
n 
w
ith
 e
xc
ep
tio
na
lit
ie
s. 
Su
ch
 p
ro
gr
am
s s
ho
ul
d 
re
fle
ct
 b
ot
h 
th
e 
co
gn
iti
ve
 a
nd
 n
on
co
gn
iti
ve
 n
ee
ds
 o
f t
he
 
gi
fte
d 
an
d 
ta
le
nt
ed
. 
H
ow
 is
 a
 st
ud
en
t i
de
nt
ifi
ed
? 
G
ift
ed
 a
nd
 ta
le
nt
ed
 c
hi
ld
re
n 
ar
e 
th
os
e 
w
ho
 a
re
 c
ap
ab
le
 o
f h
ig
h 
pe
rf
or
m
an
ce
 a
s 
id
en
tif
ie
d 
by
 p
ro
fe
ss
io
na
lly
 q
ua
lif
ie
d 
pe
rs
on
ne
l. 
 T
he
 
le
ar
ni
ng
 n
ee
ds
 o
f t
he
se
 c
hi
ld
re
n 
re
qu
ire
 d
iff
er
en
t e
du
ca
tio
na
l p
ro
gr
am
s a
nd
/o
r s
er
vi
ce
s 
be
yo
nd
 th
os
e 
no
rm
al
ly
 p
ro
vi
de
d 
by
 th
e 
re
gu
la
r 
sc
ho
ol
 p
ro
gr
am
 in
 o
rd
er
 to
 re
al
iz
e 
th
ei
r f
ul
l p
ot
en
tia
l i
n 
co
nt
rib
ut
io
n 
to
 se
lf 
an
d 
so
ci
et
y.
 
B
ro
ad
 se
ar
ch
 a
nd
 a
n 
ea
rly
 id
en
tif
ic
at
io
n 
sy
st
em
 fo
r t
he
 id
en
tif
ic
at
io
n 
of
 g
ift
ed
 a
nd
 ta
le
nt
ed
 c
hi
ld
re
n 
w
ith
in
 a
ll 
se
ct
or
s o
f t
he
 p
op
ul
at
io
n 
sh
ou
ld
 b
e 
th
e 
ha
llm
ar
k 
of
 a
n 
ad
eq
ua
te
 e
du
ca
tio
na
l s
ys
te
m
.  
Id
en
tif
ic
at
io
n 
pr
oc
ed
ur
es
 sh
ou
ld
 a
lso
 re
fle
ct
 in
di
vi
du
al
 m
ea
ns
 o
f 
id
en
tif
yi
ng
 c
hi
ld
re
n 
w
ith
 g
en
er
al
 in
te
lle
ct
ua
l a
bi
lit
y,
 sp
ec
ifi
c 
ac
ad
em
ic
 a
bi
lit
ie
s, 
le
ad
er
sh
ip
 a
bi
lit
ie
s, 
an
d 
ab
ili
tie
s 
in
 th
e 
fin
e 
an
d 
pe
rfo
rm
in
g 
ar
ts
. 1
7 
17
 W
ha
t e
ve
ry
 sp
ec
ia
l e
du
ca
to
r m
us
t k
no
w
: E
th
ic
s, 
sta
nd
ar
ds
, a
nd
 g
ui
de
lin
es
 fo
r s
pe
ci
al
 e
du
ca
to
rs
. (
Fi
fth
 e
di
tio
n,
 2
00
3)
, C
ou
nc
il 
fo
r E
xc
ep
tio
na
l C
hi
ld
re
n,
 
Re
tri
ev
ed
 Ju
ne
 2
1,
 2
00
6.
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•
 	
C
la
ss
ro
om
 a
rr
an
ge
m
en
ts
o
 
	A
rr
an
ge
 se
at
s, 
ta
bl
es
, a
nd
 la
rg
e 
pi
ec
es
 o
f f
ur
ni
tu
re
 so
 th
at
 c
hi
ld
re
n 
m
ay
 m
ov
e 
un
de
r c
on
tro
l a
nd
 w
ith
 c
le
ar
ly
 sp
ec
ifi
ed
 
di
re
ct
io
n 
o
 
	E
lim
in
at
e 
en
vi
ro
nm
en
t d
ist
ra
ct
io
ns
•
 	
Le
ss
 r
es
tr
ic
tiv
e 
en
vi
ro
nm
en
t
o
 
	A
llo
w
 fo
r c
re
at
iv
ity
o
 
	F
ew
 re
st
ra
in
ts
 o
n 
le
ar
ni
ng
, d
oe
s n
ot
 in
hi
bi
t i
nt
el
le
ct
ua
l o
r a
ca
de
m
ic
 g
ro
w
th
o
 
	V
al
ue
 st
ud
en
ts
 id
ea
s1
8 
•
 	
Pl
an
 a
nd
 p
os
t s
ch
ed
ul
es
 o
r 
cl
as
sr
oo
m
 a
nd
 st
ud
en
ts
•
 	
A
lte
rn
at
e 
th
e 
le
ng
th
 o
f t
as
ks
 a
nd
 a
ct
iv
iti
es
•
 	
Ev
ol
ve
 fr
om
 in
di
vi
du
al
 to
 g
ro
up
 a
ct
iv
iti
es
o
 
	T
hi
s a
llo
w
s 
fo
r o
bs
er
va
tio
n 
of
 in
di
vi
du
al
 st
re
ng
th
s a
nd
 w
ea
kn
es
se
s1
9 
•
 	
D
iff
er
en
tia
te
 c
ur
ri
cu
lu
m
o
 
	In
te
gr
at
e 
m
ul
tip
le
 d
isc
ip
lin
es
 in
to
 th
e 
ar
ea
 o
f s
tu
dy
 
o
 
	A
llo
w
 fo
r i
n-
de
pt
h 
st
ud
y 
of
 se
lf-
se
le
ct
ed
 m
at
er
ia
l
o
 
	D
ev
el
op
 in
de
pe
nd
en
t o
r s
el
f-
di
re
ct
ed
 st
ud
y 
sk
ill
s
o
 
	F
oc
us
 o
n 
op
en
-e
nd
ed
 ta
sk
s
o
 
	D
ev
el
op
 re
se
ar
ch
 sk
ill
s a
nd
 ta
sk
s 
o
 
	In
te
gr
at
e 
ba
si
c 
sk
ill
s 
an
d 
hi
gh
er
 le
ve
l t
hi
nk
in
g 
sk
ill
s 
in
to
 th
e 
cu
rr
ic
ul
um
20
 
•
 	
W
he
n 
ut
ili
zi
ng
 in
st
ru
ct
io
na
l s
tr
at
eg
ie
s, 
co
ns
id
er
 th
e 
fo
llo
w
in
g 
ch
an
ge
s:
o
 
	T
he
 c
on
te
nt
 o
f c
ur
ric
ul
um
o
 
	T
he
 p
ro
ce
ss
es
 th
at
 e
ng
ag
e 
th
e 
st
ud
en
t
o
 
	T
he
 p
ro
du
ct
s o
f t
he
ir 
st
ud
ie
s (
ho
w
 st
ud
en
ts
 re
pr
es
en
t w
ha
t t
he
y 
kn
ow
)
o
 
	T
he
 le
ar
ni
ng
 e
nv
iro
nm
en
t20
 
•
 	
A
cc
el
er
at
io
n
o
 
	P
ra
ct
ic
e 
of
 p
la
ci
ng
 st
ud
en
ts
 a
t a
 h
ig
he
r t
ha
n 
no
rm
al
 le
ve
l o
f i
ns
tru
ct
io
n 
to
 m
ee
t t
he
ir 
le
ar
ni
ng
 n
ee
ds
20
 
•
 	
Te
le
sc
op
in
g 
o
 
	R
ed
uc
in
g 
th
e 
am
ou
nt
 o
f t
im
e 
a 
st
ud
en
t t
ak
es
 to
 c
ov
er
 th
e 
cu
rr
ic
ul
um
o
 
	G
ift
ed
 le
ar
ne
rs
 d
o 
no
t n
ee
d 
as
 m
uc
h 
tim
e 
to
 le
ar
n 
an
d 
re
m
em
be
r t
he
 m
at
er
ia
l20
 
18
 K
no
pp
er
, D
. (
19
94
). 
M
ai
ns
tre
am
in
g 
th
e 
gi
fte
d.


19
 In
str
uc
tin
g 
fo
r s
uc
ce
ss
: M
ax
im
iz
in
g 
le
ar
ni
ng
 o
pp
or
tu
ni
tie
s f
or
 a
ll 
st
ud
en
ts,
 (1
99
5)
.  
W
es
t V
irg
in
ia
 D
ep
ar
tm
en
t o
f E
du
ca
tio
n.


20
 G
ift
ed
 e
du
ca
tio
n:
 A
 re
so
ur
ce
 g
ui
de
 fo
r t
ea
ch
er
s.
 (1
99
5)
. M
in
is
try
 o
f E
du
ca
tio
n,
 B
rit
ish
 C
ol
um
bi
a.
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•
 	
C
om
pa
ct
in
g 
o
 
	D
es
ig
ne
d 
to
 st
re
am
lin
e 
th
e 
am
ou
nt
 o
f t
im
e 
a 
st
ud
en
t s
pe
nd
s o
n 
th
e 
re
gu
la
r c
ur
ric
ul
um
20
 
o
 
	A
llo
w
s s
tu
de
nt
s t
o 
sh
ow
 m
as
te
ry
 o
f c
er
ta
in
 m
at
er
ia
l, 
an
d 
th
en
 m
ov
e 
to
 e
xt
en
de
d 
ac
tiv
iti
es
 a
nd
 e
nr
ic
hm
en
t o
pp
or
tu
ni
tie
s
o
 
	A
lw
ay
s a
llo
w
 st
ud
en
ts
 to
 p
re
-te
st
 a
t t
he
 b
eg
in
ni
ng
 o
f a
 u
ni
t a
s a
n 
as
se
ss
m
en
t. 
 M
ak
e 
ru
le
s a
bo
ut
 w
he
n 
th
e 
st
ud
en
t m
us
t
pa
rti
ci
pa
te
 in
 g
ro
up
 a
ct
iv
iti
es
, t
ha
t h
av
e 
no
t y
et
 b
ee
n 
m
as
te
re
d 
•
 	
In
de
pe
nd
en
t S
tu
dy
 
o
 
	O
pp
or
tu
ni
ty
 to
 p
ur
su
e 
ar
ea
s o
f p
er
so
na
l i
nt
er
es
t
o
 
	D
ev
el
op
 sk
ill
s 
in
 c
re
at
iv
e 
an
d 
cr
iti
ca
l t
hi
nk
in
g 
o
 
	K
ee
p 
a 
po
rtf
ol
io
20
 
•
 	
Ti
er
ed
 A
ss
ig
nm
en
ts
 
o
 
	D
es
ig
ne
d 
to
 m
ee
t t
he
 n
ee
ds
 o
f a
 g
ro
up
 o
f l
ea
rn
er
s 
fu
nc
tio
ni
ng
 a
t a
 ra
ng
e 
of
 le
ve
ls
o
 
	S
tu
de
nt
s w
or
k 
on
 sa
m
e 
co
nt
en
t, 
bu
t a
re
 a
sk
ed
 d
iff
er
en
t q
ue
st
io
ns
 a
nd
 a
re
 p
ro
vi
de
d 
w
ith
 d
iff
er
en
t a
ct
iv
iti
es
 w
hi
ch
 a
re
 
as
si
gn
ed
 b
y 
ab
ili
ty
20
 
•
 	
Le
ar
ni
ng
 C
en
te
rs
o
 
	P
hy
si
ca
l s
ta
tio
ns
 w
he
re
 st
ud
en
ts
 a
re
 e
ng
ag
ed
 in
 a
ct
iv
iti
es
 d
es
ig
ne
d 
to
 e
xt
en
d 
th
ei
r u
nd
er
st
an
di
ng
 a
nd
 th
in
ki
ng
 a
bo
ut
 a
 
to
pi
c2
0 
•
 	
Ex
tr
a 
cr
ed
it
o
 
	N
ot
 n
ec
es
sa
ril
y 
EX
TR
A
, b
ut
 a
lte
rn
at
e,
 e
nr
ic
he
d,
 o
r e
xt
en
de
d 
le
ar
ni
ng
 o
pp
or
tu
ni
tie
s
•
 	
B
lo
om
‘s
 T
ax
on
om
y 
(1
95
6)
o
 
	D
es
ig
n 
th
em
es
, l
es
so
ns
, a
nd
 u
ni
ts
 th
at
 p
ro
m
ot
e 
hi
gh
er
 le
ve
l t
hi
nk
in
g 
o
 
	A
pp
lic
at
io
n
o
 
	A
na
ly
si
s 
o
 
	S
yn
th
es
is 
o
 
	E
va
lu
at
io
n 
•
 	
C
re
at
iv
e 
Th
in
ki
ng
 
o
 
	F
lu
en
cy
 œ
 th
e 
ab
ili
ty
 to
 g
en
er
at
e 
m
an
y 
id
ea
s
o
 
	F
le
xi
bi
lit
y 
œ 
ge
ne
ra
tin
g 
a 
w
id
e 
ra
ng
e 
of
 id
ea
s
o
 
	O
rig
in
al
ity
 œ
 u
ni
qu
e,
 u
nu
su
al
 re
sp
on
se
s
o
 
	E
la
bo
ra
tio
n 
œ 
ad
di
ng
 id
ea
s, 
pr
ov
id
in
g 
de
ta
ils
23
 
•
 	
Pr
om
ot
e 
qu
es
tio
n-
as
ki
ng
 a
bi
lit
ie
s
o
 
	G
at
he
r i
nf
or
m
at
io
n-
-w
ho
, w
ha
t, 
w
he
n,
 w
he
re
, w
hy
, h
ow
?
o
 
	W
ha
t i
f?
 
o
 
	W
ha
t n
ex
t?
23
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H
ea
ri
ng
 Im
pa
ir
ed


C
hi
ld
re
n 
w
ith
 m
in
im
al
 h
ea
rin
g 
lo
ss
 a
re
 o
fte
n 
no
t i
de
nt
ifi
ed
, a
nd
 th
e 
ed
uc
at
io
na
l i
m
pl
ic
at
io
ns
 o
f t
he
ir 
he
ar
in
g 
di
sa
bi
lit
y 
ar
e 
un
re
al
iz
ed
. 
B
ec
au
se
 c
hi
ld
re
n 
w
ith
 sp
ec
ia
l l
ea
rn
in
g 
pr
ob
le
m
s 
ha
ve
 b
ee
n 
sh
ow
n 
to
 h
av
e 
a 
hi
gh
er
 in
ci
de
nc
e 
of
 h
ea
rin
g 
lo
ss
 th
an
 ty
pi
ca
l l
ea
rn
er
s 
(F
le
xe
r, 
M
ill
in
, &
 B
ro
w
n,
 1
99
0)
, s
pe
ci
al
 e
du
ca
to
rs
 sh
ou
ld
 b
e 
pa
rti
cu
la
rly
 a
w
ar
e 
of
 th
is 
si
gn
ifi
ca
nt
 is
su
e.
 
C
hi
ld
re
n 
w
ith
 m
od
er
at
e-
to
-s
ev
er
e 
le
ve
ls 
of
 h
ea
rin
g 
lo
ss
 a
re
 g
en
er
al
ly
 id
en
tif
ie
d 
at
 a
n 
ea
rly
 a
ge
 a
nd
 p
ro
vi
de
d 
w
ith
 in
st
ru
ct
io
na
l 
m
od
ifi
ca
tio
ns
.  
H
ow
ev
er
, c
hi
ld
re
n 
w
ith
 s
lig
ht
 o
r m
in
im
al
 h
ea
rin
g 
lo
ss
 a
re
 o
fte
n 
no
t i
de
nt
ifi
ed
, a
nd
 th
e 
ed
uc
at
io
na
l i
m
pl
ic
at
io
ns
 o
f t
he
ir 
he
ar
in
g 
di
sa
bi
lit
y 
ar
e 
un
re
al
iz
ed
.  
Th
is 
oc
cu
rs
 in
 sp
ite
 o
f t
he
 fa
ct
 th
at
 o
n 
an
y 
gi
ve
n 
da
y,
 o
ne
-f
ou
rth
 to
 o
ne
 th
ird
 o
f n
or
m
al
ly
 a
ch
ie
vi
ng
 
ki
nd
er
ga
rte
n 
an
d 
fir
st
-g
ra
de
 c
hi
ld
re
n 
ar
e 
no
t h
ea
rin
g 
cl
ea
rly
 e
no
ug
h 
to
 p
er
ce
iv
e 
th
e 
w
or
dœ
so
un
d 
di
sc
rim
in
at
io
ns
 n
ec
es
sa
ry
 fo
r 
ac
ad
em
ic
 su
cc
es
s (
Fl
ex
er
, R
ic
ha
rd
s, 
B
ui
e,
 &
 B
ra
nd
y,
 1
99
4)
. 
B
ec
au
se
 c
hi
ld
re
n 
w
ith
 sp
ec
ia
l l
ea
rn
in
g 
pr
ob
le
m
s 
ha
ve
 b
ee
n 
sh
ow
n 
to
 
ha
ve
 a
 h
ig
he
r i
nc
id
en
ce
 o
f h
ea
rin
g 
lo
ss
 th
an
 ty
pi
ca
l l
ea
rn
er
s (
Fl
ex
er
 e
t a
l.,
 1
99
0)
, s
pe
ci
al
 e
du
ca
to
rs
 sh
ou
ld
 b
e 
pa
rti
cu
la
rly
 a
w
ar
e 
of
 th
is 
sig
ni
fic
an
t i
ss
ue
. 
C
hi
ld
re
n 
w
ith
 le
ar
ni
ng
 d
isa
bi
lit
ie
s a
re
 fu
rth
er
 a
t r
is
k 
be
ca
us
e 
th
ey
 h
av
e 
be
en
 s
ho
w
n 
to
 h
av
e 
a 
hi
gh
er
 in
ci
de
nc
e 
of
 a
tte
nt
io
n 
pr
ob
le
m
s, 
an
 a
sp
ec
t o
f a
ud
ito
ry
 p
er
ce
pt
io
n,
 th
an
 ty
pi
ca
l l
ea
rn
er
s (
B
la
ke
, F
ie
ld
, F
os
te
r, 
Pl
at
t, 
&
 W
er
tz
, 1
99
1)
. 
A
ud
ito
ry
 a
tte
nt
io
n 
is 
a 
pr
er
eq
ui
sit
e 
fo
r l
ea
rn
in
g.
  A
ud
ito
ry
 a
tte
nt
io
n 
pr
ob
le
m
s, 
co
up
le
d 
w
ith
 a
 d
ec
re
as
e 
in
 h
ea
rin
g,
 s
ig
ni
fic
an
tly
 re
du
ce
 a
 s
tu
de
nt
‘s
 le
ar
ni
ng
 c
ap
ac
ity
.21
 
D
et
er
m
in
at
io
ns
 m
us
t b
e 
m
ad
e 
on
 th
e 
st
ud
en
t‘s
 a
bi
lit
y,
 a
s c
om
pa
re
d 
to
 h
is 
or
 h
er
 h
ea
rin
g 
pe
er
s. 
 S
om
e 
qu
es
tio
ns
 to
 c
on
si
de
r: 
W
ha
t d
oe
s t
hi
s s
tu
de
nt
 re
qu
ire
 in
 o
rd
er
 to
 c
om
m
un
ic
at
e?
 
W
ha
t i
s t
he
 st
ud
en
t‘s
 p
ro
fic
ie
nc
y 
in
 o
ra
l l
an
gu
ag
e,
 a
nd
 w
rit
te
n 
la
ng
ua
ge
? 
W
ha
t i
s t
he
 st
ud
en
t‘s
 a
bi
lit
y 
in
 m
an
ua
l c
om
m
un
ic
at
io
n?
 
W
ha
t i
s t
he
 st
ud
en
t‘s
 a
ca
de
m
ic
 a
bi
lit
y?
 A
nd
 d
oe
s t
he
 st
ud
en
t h
av
e 
th
e 
ca
pa
bi
lit
y 
to
 c
om
pe
te
 w
ith
 h
ea
rin
g 
pe
er
s?
 
W
ha
t o
th
er
 n
ee
ds
 d
oe
s t
hi
s s
tu
de
nt
 h
av
e 
th
at
 w
ill
 a
ffe
ct
 so
ci
al
iz
at
io
n,
 a
ca
de
m
ic
s, 
an
d 
em
ot
io
na
l d
ev
el
op
m
en
t?
 
C
an
 th
e 
st
ud
en
t e
ffe
ct
iv
el
y 
co
m
m
un
ic
at
e 
w
ith
 th
e 
te
ac
he
r?
  W
ith
 th
e 
st
af
f?
22
 
21
 P
ak
ul
sk
i, 
L.
, &
 K
ad
er
ve
k,
 J.
 (2
00
2)
. C
hi
ld
re
n 
w
ith
 m
in
im
al
 h
ea
rin
g 
lo
ss
: I
nt
er
ve
nt
io
ns
 in
 th
e 
cl
as
sr
oo
m
. I
nt
er
ve
nt
io
n 
in
 S
ch
oo
l a
nd
 C
lin
ic
, 3
8(
2)
. 
22
 F
ie
dl
er
, B
. (
20
01
). 
C
on
si
de
rin
g 
pl
ac
em
en
t a
nd
 e
du
ca
tio
na
l a
pp
ro
ac
he
s f
or
 st
ud
en
ts 
w
ho
 a
re
 d
ea
f a
nd
 h
ar
d 
of
 h
ea
rin
g.
 T
EA
C
H
IN
G
 E
xc
ep
tio
na
l C
hi
ld
re
n,
 
34
(2
). 
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•
 	
En
vi
ro
nm
en
ta
l M
od
ifi
ca
tio
ns
o
 
	R
ed
uc
e 
or
 e
lim
in
at
e 
ba
ck
gr
ou
nd
 n
oi
se
 
o
 
	A
dd
in
g 
ac
ou
st
ic
al
 tr
ea
tm
en
ts
 to
 re
du
ce
 re
ve
rb
er
at
io
n
o
 
	U
se
 S
ig
na
l-t
o-
no
ise
 ra
tio
-e
nh
an
ci
ng
 d
ev
ic
es
 su
ch
 a
s a
 so
un
d 
fie
ld
 o
r F
M
 s
ys
te
m


! 
A
ss
ist
iv
e 
lis
te
ni
ng
 d
ev
ic
es
/S
pe
ec
h 
en
ha
nc
in
g 
de
vi
ce
s

! 
D
o 
N
O
T
 ta
lk
 o
ve
r t
he
 n
oi
se
, t
hi
s d
im
in
is
he
s 
in
te
lli
gi
bi
lit
y

•
 	
En
vi
ro
nm
en
ta
l M
od
ifi
ca
tio
ns
 (e
qu
ip
m
en
t, 
fu
rn
itu
re
)
o
 
	C
he
ck
 v
en
til
at
io
n 
sy
st
em
 fo
r e
xc
es
si
ve
 n
oi
se
 
o
 
	A
dd
 c
ar
pe
t t
o 
th
e 
flo
or
 o
r c
ov
er
in
g 
bo
tto
m
 o
f c
ha
ir 
le
gs
 w
ith
 ru
bb
er
 c
ap
s (
te
nn
is 
ba
lls
) t
o 
re
du
ce
 so
un
d 
re
ve
rb
er
at
io
n
o
 
	In
st
al
lin
g 
sm
al
l f
ib
er
gl
as
s p
an
el
s a
t v
ar
io
us
 w
al
l l
oc
at
io
ns
 to
 b
re
ak
 u
p 
so
un
d 
re
fle
ct
io
ns
 (e
m
pt
y 
eg
g 
ca
rto
ns
 c
an
 se
rv
e 
as
a 
su
bs
tit
ut
e)
o
 
	A
dd
 (o
r c
lo
se
) w
in
do
w
 sh
ad
es
 o
r c
ur
ta
in
s t
o 
re
du
ce
 re
ve
rb
er
at
io
n 
be
ca
us
e 
w
in
do
w
s a
re
 h
ig
hl
y 
no
ise
 re
fle
ct
iv
e
! 
H
an
g 
m
ob
ile
s o
r o
th
er
 o
r o
th
er
 a
rtw
or
k 
fro
m
 c
ei
lin
g 
to
 e
ffe
ct
iv
el
y 
lo
w
er
 th
e 
ce
ili
ng
; r
ed
uc
es
 n
oi
se
23
 
•
 	
Pr
ef
er
en
tia
l s
ea
tin
g,
 b
es
t t
o 
ac
co
m
m
od
at
e 
th
e 
in
di
vi
du
al
o
 
	P
la
ce
 st
ud
en
t a
 fe
w
 ro
w
s b
ac
k 
fro
m
 th
e 
ce
nt
er
 o
f t
he
 ro
om
.  
Th
is 
al
lo
w
s 
fo
r t
he
 st
ud
en
t t
o 
vi
ew
 th
e 
en
tir
e 
ro
om
, a
nd
 if
ne
ce
ss
ar
y,
 li
p 
re
ad
in
g 
w
ill
 b
e 
ea
se
d 
! 
A
 se
at
in
g 
ar
ra
ng
em
en
t i
n 
th
e 
sh
ap
e 
of
 a
 U
 o
r V
 o
r h
al
f c
irc
le
 w
ou
ld
 b
e 
be
ne
fic
ia
l; 
al
lo
w
s s
tu
de
nt
 to
 se
e 
te
ac
he
r
an
d 
pe
er
s 
! 
Pl
ac
e 
st
ud
en
t a
w
ay
 fr
om
 so
ur
ce
s o
f n
oi
se
, i
.e
. c
om
pu
te
rs
, p
en
ci
l s
ha
rp
en
er
s, 
do
or
w
ay
 to
 h
al
l, 
ve
nt
ila
tio
n
sy
st
em
23
 
23
 A
lb
er
ta
 D
ep
ar
tm
en
t o
f E
du
ca
tio
n 
(1
99
5)
. T
ea
ch
in
g 
stu
de
nt
s w
ho
 a
re
 d
ea
f o
r h
ar
d 
of
 h
ea
rin
g:
 P
ro
gr
am
m
in
g 
fo
r s
tu
de
nt
s w
ith
 sp
ec
ia
l n
ee
ds
 
31


Hearing Impaired    Classroom Environmental Modifications
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•
 	
G
ai
n 
st
ud
en
t‘
s a
tte
nt
io
n 
w
he
n 
sp
ea
ki
ng
 d
ir
ec
tly
 to
 th
at
 st
ud
en
t o
r 
co
ve
ri
ng
 m
at
er
ia
l r
el
ev
an
t t
o 
th
at
 st
ud
en
t
•
 	
Pr
ov
id
e 
m
at
er
ia
ls 
in
 w
ri
tin
g 
w
he
n 
po
ss
ib
le
, p
ar
tic
ul
ar
ly
 fo
r 
pr
es
tu
dy
in
g 
ne
w
 in
fo
rm
at
io
n
•
 	
R
ev
ie
w
 c
on
ce
pt
s a
nd
 v
oc
ab
ul
ar
y 
in
di
vi
du
al
ly
 in
 o
rd
er
 fo
r 
st
ud
en
t t
o 
ga
in
 e
xp
er
tis
e
•
 	
Te
ac
he
rs
 sh
ou
ld
 b
e 
su
re
 to
 h
av
e 
th
e 
lig
ht
 in
 fr
on
t v
er
su
s b
eh
in
d 
th
em
 (a
s w
he
n 
st
an
di
ng
 in
 fr
on
t o
f a
 w
in
do
w
)21
 
•
 	
H
an
dl
e 
co
m
m
un
ic
at
io
n 
br
ea
kd
ow
ns
o
 
	E
nc
ou
ra
ge
 st
ud
en
ts
 to
 in
fo
rm
 c
la
ss
m
at
es
 a
bo
ut
 h
ea
rin
g 
lo
ss
 a
nd
 re
la
te
d 
pr
ob
le
m
s2
1 
•
 	
H
an
dl
e 
co
m
m
un
ic
at
io
n 
br
ea
kd
ow
ns
 (c
on
t.)
 
o
 
	P
ro
vi
de
 a
 c
om
fo
rta
bl
e 
at
m
os
ph
er
e 
to
 e
nc
ou
ra
ge
 st
ud
en
ts
 to
 p
ro
vi
de
 fe
ed
ba
ck
 o
n 
co
m
m
un
ic
at
io
n 
br
ea
kd
ow
ns
 to
fa
ci
lit
at
e 
he
ar
in
g
o
 
	A
ss
ist
 st
ud
en
ts
 in
 lo
ca
tin
g 
a 
se
at
 th
at
 a
llo
w
s 
m
ax
im
um
 c
ue
s (
vi
su
al
 a
ud
ito
ry
, e
tc
) a
nd
 d
ec
re
as
es
 th
e 
ch
an
ce
s o
f —
hi
di
ng
“ 
or
 d
ist
ra
ct
io
n
o
 
	E
nc
ou
ra
ge
 st
ud
en
ts
 to
 re
qu
es
t n
ec
es
sa
ry
 to
ol
s o
r e
m
pl
oy
 st
ra
te
gi
es
 (w
rit
in
g,
 v
isu
al
 c
ue
s, 
et
c.
)2
1 
•
 	
Te
ac
he
r 
co
m
m
un
ic
at
io
n 
o
 
	T
al
k 
di
st
in
ct
ly
, s
pe
ak
 in
 n
at
ur
al
 v
oi
ce
 
o
 
	U
se
 a
 s
lig
ht
ly
 sl
ow
er
 ra
te
 o
f s
pe
ec
h 
an
d 
pa
us
e 
be
tw
ee
n 
id
ea
s
o
 
	F
ac
e 
th
e 
st
ud
en
ts
o
 
	B
e 
an
im
at
e.
  U
se
 g
es
tu
re
s a
nd
 fa
ci
al
 e
xp
re
ss
io
ns
.
o
 
	B
e 
liv
el
y.
  E
m
ph
as
iz
e 
im
po
rta
nt
 p
oi
nt
s; 
us
e 
in
fle
ct
io
ns
o
 
	K
ee
p 
se
nt
en
ce
s s
ho
rt 
an
d 
re
la
te
 b
ac
k 
to
 th
e 
m
ai
n 
id
ea
 
o
 
	P
ro
vi
de
 a
s 
m
an
y 
vi
su
al
 su
pp
or
ts
 a
s p
os
sib
le
o
 
	R
ep
hr
as
e 
ra
th
er
 th
an
 re
pe
at
21
 
•
 	
Po
st
 sc
he
du
le
 a
nd
 st
ic
k 
to
 it
.  
H
av
e 
an
 e
st
ab
lis
he
d 
ro
ut
in
e
•
 	
In
st
ru
ct
io
n 
A
id
s
o
 
	T
el
ev
is
io
ns
, b
ul
le
tin
 b
oa
rd
s, 
co
m
pu
te
rs
, a
nd
 o
ve
rh
ea
d 
pr
oj
ec
to
rs
o
 
	S
ig
n,
 fi
ng
er
 sp
el
lin
g
o
 
	P
ic
tu
re
s, 
ill
us
tra
tio
ns
, a
rti
fa
ct
s, 
sli
de
s, 
co
m
pu
te
r g
ra
ph
ic
s, 
an
d 
fil
m
s w
ith
 c
ap
tio
ns
•
 	
V
isu
al
 A
id
s
o
 
	L
ar
ge
r p
ic
tu
re
s f
or
 y
ou
ng
er
 c
hi
ld
re
n
o
 
	E
as
ily
 re
co
gn
iz
ab
le
o
 
	V
ar
ie
d 
ai
ds
…
pi
ct
ur
es
, c
om
pu
te
r g
ra
ph
ic
s, 
co
m
bi
ne
d 
pi
ct
ur
es
 a
nd
 w
or
ds
o
 
	R
ul
es
 c
ha
rt 
w
ith
 v
isu
al
 a
id
s, 
cl
ip
 a
rt,
 e
tc
. 
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•
 	
T
ra
ns
iti
on
 T
im
e 
C
ar
ds
/D
ai
ly
 S
ch
ed
ul
e
o
 
	A
ss
ist
s s
tu
de
nt
 w
ith
 sc
he
du
le
o
 
	S
er
ve
s a
s a
n 
in
tro
du
ct
io
n 
to
 g
ra
ph
ic
 o
rg
an
iz
at
io
n
•
 	
Pr
ov
id
e 
st
ud
en
t a
 p
ic
tu
re
 d
ic
tio
na
ry
o
 
	H
el
ps
 w
ith
 u
nd
er
st
an
di
ng
 w
or
d 
m
ea
ni
ng
s
•
 	
O
ra
l D
ir
ec
tio
ns
o
 
	U
se
 s
ho
rt 
se
nt
en
ce
s, 
an
d 
pr
ov
id
e 
th
em
 se
qu
en
tia
lly
o
 
	E
ns
ur
e 
th
e 
st
ud
en
t i
s a
w
ar
e 
of
 a
 c
ha
ng
e 
in
 to
pi
c 
or
 sp
ea
ke
r
o
 
	V
er
ify
 st
ud
en
t c
om
pr
eh
en
ds
 in
st
ru
ct
io
ns
, a
sk
 q
ue
st
io
ns
 to
 st
ud
en
t
o
 
	R
eq
ue
st
 c
ho
ra
l r
es
po
ns
e 
fro
m
 c
la
ss
, t
hi
s w
ill
 e
nc
ou
ra
ge
 re
sp
on
se
 fr
om
 st
ud
en
t, 
in
st
ill
in
g 
cl
as
s p
ar
tic
ip
at
io
n,
 c
la
ss
 
co
he
sio
n 
o
 
	O
ra
l p
re
se
nt
at
io
n 
sh
ou
ld
 b
e 
re
in
fo
rc
ed
 th
ro
ug
h 
re
pe
tit
io
n 
an
d 
vi
su
al
 re
pr
es
en
ta
tio
n2
3 
•
 	
B
ud
dy
 S
ys
te
m
o
 
	A
llo
w
s o
pp
or
tu
ni
ty
 fo
r s
tu
de
nt
 to
 b
e 
as
si
st
ed
 w
ith
ou
t t
he
 a
id
 o
f a
n 
ad
ul
t; 
es
ta
bl
is
he
s 
bo
nd
 w
ith
 p
ee
rs
o
 
	P
ro
m
ot
es
 in
de
pe
nd
en
ce
s a
nd
 b
ui
ld
s s
el
f-
es
te
em
o
 
	R
ot
at
e 
bu
dd
ie
s; 
th
is 
en
su
re
s t
ha
t n
o 
on
e 
st
ud
en
t i
s r
es
po
ns
ib
le
 fo
r a
n 
ex
te
nd
ed
 p
er
io
d 
of
 ti
m
e 
23
 
•
 	
D
ai
ly
 P
la
nn
er
o
 
	C
om
m
un
ic
at
e 
be
tw
ee
n 
ho
m
e 
an
d 
sc
ho
ol
o
 
	W
or
k 
as
sig
nm
en
ts
o
 
	K
ee
p 
pa
re
nt
s u
p-
to
-d
at
e 
on
 p
ro
gr
es
s a
t s
ch
oo
l, 
an
d 
vi
ce
 v
er
sa
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V
is
ua
l D
is
or
de
rs
 

Sp
ee
ch
 a
nd
 la
ng
ua
ge
 d
iso
rd
er
s r
ef
er
 to
 p
ro
bl
em
s 
in
 c
om
m
un
ic
at
io
n 
an
d 
re
la
te
d 
ar
ea
s s
uc
h 
as
 o
ra
l m
ot
or
 fu
nc
tio
n.
  T
he
se
 d
el
ay
s a
nd
 
di
so
rd
er
s r
an
ge
 fr
om
 s
im
pl
e 
so
un
d 
su
bs
tit
ut
io
ns
 to
 th
e 
in
ab
ili
ty
 to
 u
nd
er
st
an
d 
or
 u
se
 la
ng
ua
ge
 o
r u
se
 th
e 
or
al
-m
ot
or
 m
ec
ha
ni
sm
 fo
r 
fu
nc
tio
na
l s
pe
ec
h 
an
d 
fe
ed
in
g.
  S
om
e 
ca
us
es
 o
f s
pe
ec
h 
an
d 
la
ng
ua
ge
 d
iso
rd
er
s i
nc
lu
de
 h
ea
rin
g 
lo
ss
, n
eu
ro
lo
gi
ca
l d
iso
rd
er
s, 
br
ai
n 
in
ju
ry
, m
en
ta
l r
et
ar
da
tio
n,
 d
ru
g 
ab
us
e,
 p
hy
si
ca
l i
m
pa
irm
en
ts
, s
uc
h 
as
 c
le
ft 
lip
 o
r p
al
at
e,
 a
nd
 v
oc
al
 a
bu
se
 o
r m
is
us
e.
  F
re
qu
en
tly
, 
ho
w
ev
er
, t
he
 c
au
se
 is
 u
nk
no
w
n.
 
M
or
e 
th
an
 o
ne
 m
ill
io
n 
of
 th
e 
st
ud
en
ts
 se
rv
ed
 in
 th
e 
pu
bl
ic
 s
ch
oo
ls‘
 sp
ec
ia
l e
du
ca
tio
n 
pr
og
ra
m
 in
 th
e 
19
99
-2
00
0 
sc
ho
ol
 y
ea
r w
er
e 
ca
te
go
riz
ed
 a
s h
av
in
g 
a 
sp
ee
ch
 o
r l
an
gu
ag
e 
im
pa
irm
en
t.
 T
hi
s e
st
im
at
e 
do
es
 n
ot
 in
cl
ud
e 
ch
ild
re
n 
w
ho
 h
av
e 
sp
ee
ch
 a
nd
 la
ng
ua
ge
 
se
co
nd
ar
y 
to
 o
th
er
 c
on
di
tio
ns
 su
ch
 a
s d
ea
fn
es
s. 
 It
 is
 e
st
im
at
ed
 th
at
 c
om
m
un
ic
at
io
n 
di
so
rd
er
s (
in
cl
ud
in
g 
sp
ee
ch
, l
an
gu
ag
e,
 a
nd
 h
ea
rin
g 
di
so
rd
er
s)
 a
ffe
ct
 o
ne
 o
ut
 o
f e
ve
ry
 1
0 
pe
op
le
 in
 th
e 
U
ni
te
d 
St
at
es
. 
Sp
ee
ch
 d
iso
rd
er
s r
ef
er
 to
 d
iff
ic
ul
tie
s p
ro
du
ci
ng
 sp
ee
ch
 so
un
ds
 o
r p
ro
bl
em
s w
ith
 v
oi
ce
 q
ua
lit
y.
  T
he
y 
m
ig
ht
 b
e 
ch
ar
ac
te
riz
ed
 b
y 
an
 
in
te
rr
up
tio
n 
in
 th
e 
flo
w
 o
r r
hy
th
m
 o
f s
pe
ec
h,
 su
ch
 a
s s
tu
tte
rin
g,
 w
hi
ch
 is
 c
al
le
d 
dy
sf
lu
en
cy
.  
Sp
ee
ch
 d
iso
rd
er
s 
m
ay
 b
e 
pr
ob
le
m
s w
ith
 
th
e 
w
ay
 so
un
ds
 a
re
 fo
rm
ed
, c
al
le
d 
ar
tic
ul
at
io
n 
or
 p
ho
no
lo
gi
ca
l d
iso
rd
er
s, 
or
 th
ey
 m
ay
 b
e 
di
ff
ic
ul
tie
s 
w
ith
 th
e 
pi
tc
h,
 v
ol
um
e,
 o
r q
ua
lit
y 
of
 th
e 
vo
ic
e.
 
A
 la
ng
ua
ge
 d
iso
rd
er
 is
 im
pa
irm
en
t i
n 
th
e 
ab
ili
ty
 to
 u
nd
er
st
an
d 
an
d/
or
 u
se
 w
or
ds
 in
 c
on
te
xt
, b
ot
h 
ve
rb
al
ly
 o
r n
on
ve
rb
al
ly
.  
So
m
e 
ch
ar
ac
te
ris
tic
s o
f l
an
gu
ag
e 
di
so
rd
er
s i
nc
lu
de
 im
pr
op
er
 u
se
 o
f w
or
ds
 a
nd
 th
ei
r m
ea
ni
ng
s, 
in
ab
ili
ty
 to
 e
xp
re
ss
 id
ea
s, 
in
ap
pr
op
ria
te
 
gr
am
m
at
ic
al
 p
at
te
rn
s, 
re
du
ce
d 
vo
ca
bu
la
ry
, a
nd
 in
ab
ili
ty
 to
 fo
llo
w
 d
ire
ct
io
ns
.24
 
24
 N
at
io
na
l I
nf
or
m
at
io
n 
C
en
te
r f
or
 C
hi
ld
re
n 
an
d 
Y
ou
th
 D
is
ab
ili
tie
s (
20
02
). 
Sp
ee
ch
 a
nd
 L
an
gu
ag
e 
D
is
or
de
rs
. 
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•
 	
Pr
ef
er
en
tia
l s
ea
tin
g 
o
 
	M
ak
e 
su
re
 th
e 
st
ud
en
t i
s 
fa
ci
ng
 y
ou
o
 
	S
ea
t t
he
 st
ud
en
t w
he
re
 h
e 
or
 sh
e 
ca
n 
ge
t m
ax
im
um
 in
fo
rm
at
io
n
o
 
	D
ep
en
di
ng
 o
n 
th
e 
st
ud
en
ts
 v
isu
al
 im
pa
irm
en
t, 
se
at
 th
e 
st
ud
en
t t
o 
th
e 
le
ft 
or
 ri
gh
t, 
if 
th
e 
st
ud
en
t h
as
 a
 m
or
e 
do
m
in
an
t
vi
su
al
 a
cu
ity
 in
 o
ne
 e
ye
25
 
•
 	
Sa
fe
ty
 
o
 
	K
ee
p 
cl
as
sr
oo
m
 a
nd
 h
al
lw
ay
s c
lu
tte
r f
re
e
o
 
	E
ns
ur
e 
th
e 
st
ud
en
t i
s 
m
ad
e 
aw
ar
e 
of
 a
ny
 fu
rn
itu
re
 th
at
 h
as
 b
ee
n 
m
ov
ed
 o
r a
dd
ed
o
 
	H
ig
hl
ig
ht
 th
e 
ed
ge
s o
f s
ta
irw
ay
s o
r c
or
ne
rs
 w
ith
 b
rig
ht
ly
 c
ol
or
ed
 d
uc
t t
ap
e
o
 
	C
lo
se
 o
r f
ul
ly
 o
pe
n 
do
or
s o
r c
ab
in
et
s
o
 
	A
ss
ig
n 
a 
bu
dd
y 
or
 p
ar
tn
er
 o
n 
fie
ld
 tr
ip
s o
r i
n 
un
fa
m
ili
ar
 a
re
as
o
 
	A
sk
 th
e 
st
ud
en
t‘s
 p
er
m
is
sio
n 
be
fo
re
 p
ro
vi
di
ng
 p
hy
si
ca
l a
ss
ist
an
ce
25
 
•
 	
Pr
ov
id
e 
st
ud
en
t a
 ti
lt-
to
p 
de
sk
 o
r 
bo
ok
 st
an
d 
to
 h
ol
d 
m
at
er
ia
ls 
fo
r 
ea
sie
r 
re
ad
in
g
•
 	
D
es
k 
he
ig
ht
 
o
 
	E
ns
ur
e 
th
e 
de
sk
 is
 th
e 
pr
op
er
 h
ei
gh
t i
f t
he
 st
ud
en
t r
eq
ui
re
s a
 B
ra
ill
e 
w
rit
er
•
 	
Li
gh
tin
g 
o
 
	N
at
ur
al
 li
gh
t, 
ar
tif
ic
ia
l l
ig
ht
in
g,
 su
bd
ue
d 
lig
ht
in
g,
 o
r a
 d
ire
ct
 so
ur
ce
 o
f l
ig
ht
–
ch
ec
k 
w
ith
 a
n 
ed
uc
at
io
n 
co
ns
ul
ta
nt
 o
n
w
hi
ch
 is
 m
or
e 
ap
pr
op
ria
te
 fo
r t
he
 s
itu
at
io
n 
25
 
•
 	
C
on
tr
as
t
o
 
In
cr
ea
se
 c
on
tra
st
 b
et
w
ee
n 
ob
je
ct
 a
nd
 b
ac
kg
ro
un
d–
bl
ac
k 
an
d 
w
hi
te
; b
la
ck
 a
nd
 y
el
lo
w
 a
ffo
rd
 th
e 
be
st
 c
on
tra
st 
25
 A
lb
er
ta
 D
ep
ar
tm
en
t o
f E
du
ca
tio
n 
(1
99
6)
. T
ea
ch
in
g 
stu
de
nt
s w
ith
 v
is
ua
l i
m
pa
irm
en
ts
: P
ro
gr
am
m
in
g 
fo
r s
pe
ci
al
 n
ee
ds
. 
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•
 	
In
tr
od
uc
tio
n 
of
 st
ud
en
t 
o
 
	In
tro
du
ce
 a
s y
ou
 w
ou
ld
 a
ny
 o
th
er
 st
ud
en
t
o
 
	E
nc
ou
ra
ge
 st
ud
en
t t
o 
an
sw
er
 q
ue
st
io
ns
 c
on
ce
rn
in
g 
th
e 
vi
su
al
 c
on
di
tio
n;
 it
 m
ay
 b
e 
ne
ce
ss
ar
y 
to
 te
ac
h 
th
e 
st
ud
en
t h
ow
 to
de
sc
rib
e 
th
e 
co
nd
iti
on
•
 	
V
er
ba
l a
nd
 N
on
ve
rb
al
 F
ee
db
ac
k
o
 
	V
er
ba
l p
ra
ise
 a
nd
 d
isa
pp
ro
va
l o
r u
se
 g
es
tu
re
s
•
 	
Fa
ir
 a
nd
 B
al
an
ce
d 
Tr
ea
tm
en
t
o
 
	E
ns
ur
e 
th
e 
st
ud
en
t i
s t
re
at
ed
 in
 th
e 
sa
m
e 
m
an
ne
r a
s p
ee
rs
•
 	
Pr
ov
id
e 
au
di
o 
ve
rs
io
n 
of
 m
at
er
ia
l; 
bo
ok
s o
n 
ta
pe
, o
r 
ha
ve
 a
n 
as
sis
ta
nt
, v
ol
un
te
er
, o
r 
an
ot
he
r 
st
ud
en
t r
ea
d 
to
 th
e 
st
ud
en
t
•
 	
U
se
 a
 v
id
eo
ta
pe
 o
r 
m
ov
ie
 th
at
 p
re
se
nt
s t
he
 sa
m
e 
m
at
er
ia
l
•
 	
U
se
 a
ss
ist
iv
e 
te
ch
no
lo
gy
 th
at
 tr
an
sf
er
 p
ri
nt
ed
 w
or
ds
 to
 sp
ee
ch
•
 	
Le
ar
ni
ng
 b
ud
dy
 
o
 
	R
ea
ds
 to
 th
e 
st
ud
en
t
o
 
	A
ss
ist
s t
he
 st
ud
en
t w
he
n 
ne
ed
ed
o
 
	B
ui
ld
s c
am
ar
ad
er
ie
•
 	
V
isu
al
 a
cc
om
m
od
at
io
ns
o
 
	B
oo
ks
 o
n 
ta
pe
 o
r l
ar
ge
r p
rin
t t
ex
t
o
 
	B
oo
ks
 o
r o
th
er
 te
xt
bo
ok
 m
at
er
ia
l i
n 
B
ra
ill
e
o
 
	C
op
ie
s o
f c
la
ss
 h
an
do
ut
s a
nd
 m
at
er
ia
ls
 in
 e
m
bo
ss
ed
 p
rin
t
o
 
	O
pt
ic
al
 e
nh
an
ce
r, 
m
ag
ni
fie
r, 
ta
pe
 re
co
rd
er
, s
ty
lu
s a
nd
 s
la
te
, a
nd
 b
ra
ill
ew
rit
er
o
 
	P
ro
vi
de
 o
ra
l a
nd
 v
isu
al
 c
lu
es
•
 	
Le
ss
on
 a
cc
om
m
od
at
io
n 
o
 
	S
tu
de
nt
 ta
pe
 re
co
rd
s l
es
so
n,
 to
 b
e 
re
vi
ew
ed
 a
fte
r i
ns
tru
ct
io
n
•
 	
Ta
lk
 w
hi
le
 y
ou
 T
ea
ch
 
o
 
	M
ak
e 
an
 a
tte
m
pt
 to
 d
es
cr
ib
e 
ex
ac
tly
 w
ha
t y
ou
 a
re
 d
oi
ng
 
o
 
	B
e 
su
re
 to
 d
es
cr
ib
e 
no
nv
er
ba
l m
es
sa
ge
s a
nd
 in
tro
du
ce
 b
eg
in
ni
ng
s
•
 	
Sp
ea
k 
na
tu
ra
lly
•
 	
H
an
ds
 o
n 
ac
tiv
iti
es
o
 
	E
nc
ou
ra
ge
 th
e 
st
ud
en
t t
o 
lo
ok
 a
t a
nd
 to
uc
h 
ob
je
ct
s i
n 
or
de
r t
o 
id
en
tif
y 
an
d 
ex
pl
or
e 
o
 
	D
ec
re
as
e 
vi
ew
in
g 
di
st
an
ce
 b
et
w
ee
n 
th
e 
ob
je
ct
 a
nd
 th
e 
st
ud
en
t
•
 	
C
ho
se
 te
rm
in
ol
og
y 
ca
re
fu
lly
 
o
 
	A
vo
id
 u
si
ng
 te
rm
s s
uc
h 
as
 —
he
re
“ 
or
 —
th
er
e“
 w
he
n 
de
sc
rib
in
g 
th
e 
lo
ca
tio
n 
of
 a
n 
ob
je
ct
 o
r a
ct
iv
ity
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•
 	
Pr
e-
te
ac
h 
o
 
	P
re
-te
ac
h 
vo
ca
bu
la
ry
 a
nd
 k
ey
 c
on
ce
pt
s w
hi
ch
 re
la
te
 to
 th
e 
cu
rr
ic
ul
um
 th
ro
ug
h 
ve
rb
al
 c
om
m
un
ic
at
io
n 
an
d 
co
nc
re
te
ex
pe
rie
nc
es
--
th
is 
do
es
 n
ot
 h
av
e 
to
 b
e 
a 
te
ac
he
r; 
pe
er
 tu
to
r, 
vo
lu
nt
ee
r, 
pa
re
nt
•
 	
U
se
 m
ul
ti-
se
ns
or
y 
ap
pr
oa
ch
 
o
 
	U
se
 re
al
 o
bj
ec
ts
 to
 s
ym
bo
liz
e 
so
un
ds
•
 	
M
od
ify
 th
e 
am
ou
nt
 o
f r
ea
di
ng
 
o
 
	P
ro
vi
de
 a
ud
io
ca
ss
et
te
 ta
pe
s o
f b
oo
ks
•
 	
Li
ne
 m
ar
ke
rs
 to
 tr
ac
k 
re
ad
in
g 
or
 lo
ca
tin
g 
th
e 
pl
ac
e 
in
 te
xt
o
 
	U
se
 ty
po
 sc
op
e 
or
 te
m
pl
at
e 
ov
er
 te
xt
 to
 lo
ca
te
 n
ex
t l
in
e
•
 	
En
co
ur
ag
e 
th
e 
st
ud
en
t t
o 
hi
gh
lig
ht
 im
po
rt
an
t i
nf
or
m
at
io
n 
in
 th
e 
te
xt
•
 	
A
llo
w
 b
re
ak
s f
ro
m
 v
isu
al
 a
ct
iv
ity
25
 
•
 	
Si
ze
 o
f p
ri
nt
 
o
 
	A
llo
w
 st
ud
en
t t
o 
w
rit
e 
in
 th
e 
siz
e 
th
at
 a
llo
w
s 
hi
m
 o
r h
er
 to
 e
as
ily
 re
ad
 th
ei
r h
an
dw
rit
in
g
o
 
	L
eg
ib
ili
ty
, r
at
he
r t
ha
n 
sp
ee
d 
or
 st
yl
e
o
 
	H
av
e 
th
e 
st
ud
en
t u
se
 fe
lt 
pe
ns
, p
rim
ar
y 
pe
nc
ils
, o
r r
ai
se
d 
an
d 
bo
ld
 li
ne
d 
pa
pe
r
o
 
	U
se
 c
om
pu
te
r t
o 
w
rit
e 
pa
pe
rs
•
 	
U
se
 la
rg
e 
pr
in
t, 
m
ag
ni
fic
at
io
n,
 o
r 
N
em
et
h 
co
de
 (a
 m
at
he
m
at
ic
al
 a
nd
 sc
ie
nt
ifi
c 
no
ta
tio
n 
us
ed
 in
 B
ra
ill
e)
•
 	
Sp
ee
d
o
 
	S
ho
rte
n 
as
si
gn
m
en
t t
o 
im
pr
ov
e 
sp
ee
d
•
 	
M
ak
e 
B
ra
ill
e 
or
 la
rg
e 
pr
in
t f
la
sh
 c
ar
ds
•
 	
V
isu
al
, a
ud
ito
ry
, a
nd
 ta
ct
ic
al
 a
pp
ro
ac
he
s s
ho
ul
d 
be
 u
se
d
•
 	
Te
st
in
g 
ac
co
m
m
od
at
io
ns
o
 
	A
llo
w
 fo
r a
dd
iti
on
al
 ti
m
e 
fo
r c
om
pl
et
io
n 
of
 te
st
s a
nd
 a
ss
ig
nm
en
ts
o
 
	A
llo
w
 th
e 
st
ud
en
t t
o 
co
m
pl
et
e 
te
st
s i
n 
m
or
e 
th
an
 o
ne
 s
itt
in
g
o
 
	R
ed
uc
e 
th
e 
nu
m
be
r o
f q
ue
st
io
ns
o
 
	P
ro
vi
de
 a
 sc
rib
e
o
 
	G
iv
e 
th
e 
ex
am
in
at
io
n 
or
al
ly
25
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